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I N T R O D U C T I O N
In f o r m u la t i n g  alms f o r  the s tudy o f  h i s t o r y ,  and f o r  any meaningful  
I n v e s t i g a t i o n  o f  teach ing  methods and assessment In h i s t o r y ,  one has 
to  cons ide r  what i t  would be f o r  someone to  have l e a r n t  h i s t o r y .  In 
examin ing t h i s ,  im por tan t  l o g i c a l  fe a tu re s  w i l l  emerge as necessary 
c o n d i t i o n s  f o r  say ing  th a t  one has le a rn t  h i s t o r y  and t h a t  p a r t i c u l a r  
a c t i v i t i e s  can count as teach ing  and t e s t i n g  h i s t o r y .
Educat ing  people suggests deve lop ing  s ta te s  o f  mind which are 
v a lu a b le  and which in v o lv e  some degree o f  knowledge and unders tand ing .  
In a ' l  s u b je c t s ,  I t  i s  assumed t h a t  more than the l e a rn in g  o f  a 
s t r i n g  o f  p r o p o s i t i o n s  Is r e q u i r e d .  Even I f  teach ing  may Invo lve  the 
handing on o f  i n f o r m a t i o n ,  we s u r e l y  want p u p i l s  to  understand th a t  
I n f o r m a t i o n ,  not mere ly  repeat I t  r o t c - f a s h l o n .  Quest ions a r i s e  as 
to  what i s  meant b y 'u n d e rs ta n d in g  h i s t o r y 1 and i u w  one would promote 
such unders tand ing  and assess t h a t  i t  has deve loped. Moreover,  mere ly  
unders tand ing  I n fo rm a t io n  would not  q u a l i f y  as le a rn in g  h i s t o r y .
What i s  re q u i re d  f u r t h e r ,  i s  t h a t  p u p i l s  should a t  l e a s t  beg in  to  
t h i n k  h i s t o r i c a l l y ,  tha t  I s ,  in the way d i s t i n c t i v e  o f  the d i s c i p l i n e ,  
and ach ieve some s t y l e  and im ag ina t io n  in so do ing .
I f  we accep t t h a t  a growth towards formal h i s t o r i c a l  t h i n k i n g  should 
be the ba s ic  o b j e c t i v e  in teach ing  h i s t o r y ,  and p u p i l s  are found 
capable o f  t h i s ,  then i t  f o l l o w s  l o g i c a l l y  t h a t  the means o f  assess ing 
the p u p i l ' s  a b i l i t y  and development must be one which is  l i n k e d  to  
t h i s  aim and does in f a c t  t e s t  the p u p i l ' s  progress in  h i s t o r i c a l  
t h i n k i n g .  Cent ra l  to  a l l  these issues Is the c l a r i f i c a t i o n  o f  what 
h i s t o r i c a l  t h i n k i n g  may be.
Th is  d i s s e r t a t i o n  i s  concerned p r i m a r i l y  w i t h  an I n q u i r y  i n t o  the 
na tu re  o f  h i s t o r i c a l  t h i n k i n g .  There i s  some debate as to  whether such 
an I n q u i r y  is  a m a t te r  f o r  p h i l o s o p h i c a l  o r  p s y c h o lo g ic a l  I n v e s t i ­
g a t i o n .  Th is  has been cons idered and, w h i l e  the c o n t r i b u t i o n  made 
by both  f i e l d s  Is acknowledged, the na tu re  o f  the d i s c i p l i n e  has been 
c l a r i f i e d  in  terms o f  a l o g i c a l  a n a ly s i s  o f  the meaning o f  h i s t o r i c a l  
t h i n k i n g .  From t h i s  a n a l y s i s ,  the s i g n i f i c a n t  fe a tu re s  o f  h i s t o r i c a l  
t h i n k i n g  emerge. An awareness o f  these fe a tu re s  may serve to  c l a r i f y
what i t  Is one wants pupils  to acquire ,  in learning h is to ry .
Two areas which are re la ted  to the aim of  promoting the growth of formal 
h is t o r ic a l  th ink ing ,  in learning h is to ry ,  have been invest igated b r i e f l y .  
These are the s ign i f icanc e  of  psychological research in to  the develop­
ment of  h is t o r ic a l  th inking in p u p i ls ,  and the question of assessment in 
h is to r y ,  in p a r t ic u la r  the assessment of h is to r ic a l  th ink ing .
While the aim proposed can be j u s t i f i e d  as educat ive, on logical  grounds, 
an Important psychological factor  requires consideration.  I f  the 
Implementation of  th is  aim is to prove worthwhi le ,  i t  Is necessary to 
consider the l im i ta t io n s  of the p u p i l ,  and to es tab l ish  whether formal 
h is t o r ic a l  th inking can be I n i t i a t e d ,  i f  not a t ta ine d ,  at school leve l .  
Research Into  the development of  th ink ing ,  and In p a r t ic u la r  thinking  
In h is t o r y ,  has been examined. I t  would appear that formal thinking In 
h is tory  develops at a l a te  age, s i g n i f i c a n t l y  la t  r than th inking in the 
d is c ip l in e s  of science and mathematics, for  example. This has important 
impl icat ions for learning h is tory  at. school , whether the explanat ion Is 
Inherent In the d i f f i c u l t  nature of the subject matter or l ie s  In the 
fact  that  l i t t l e  e f f o r t  is made to promote such th ink ing .  The f indings of  
th is  research are not regarded as conclusive,  espec ia l ly  tne ages at  
which d i f f e r e n t  stages of  dev lopment are said to be reached, fv r reasons 
which w i l l  be discussed. Thus, one cannot in fe r  from these f indings that  
attempts to promote h is to r ic a l  th inking w i l l  be beyond the p u p i l 's  
understanding.
I t  is c le a r  t h a t , for the r e a l i z a t i o n  of th is  aim, there is a need for  
more informed methods o f  teaching and for va l id  modes of  assessment.
Both these areas arc s ig n i f i c a n t  and require fur ther  in ves t iga t ion .
Some considerat ions on assessment in h is tory  have been submitted. All  
assessment in h is to ry  is required to measure how well the ob ject ives  of  
h is to ry  teaching have been achieved. In th is  instance, our concern is 
with the p u p i l 's  progress in th ink ing  In h is to ry .  In determining what 
may co n s t i tu te  an adequate examination of such progress, a number of  
factors  require  consideration.  The importance of an understanding of  
the meaning of h i s t o r ic a l  thinking has been c l a r i f i e d  i n i t i a l l y .  An 
inquiry has been made in to  two fu r th e r  areas. F i r s t l y ,  an Invest iga t ion  
has been made of some of  the s k i l l s  and a b i l i t i e s  which may be said to 
c o n s t i tu te  h is to r ic a l  th inking .  An awareness of these h i s t o r ic a l  s k i l l s
3and a b i l i t i e s  would f a c i l i t a t e  the examiner in h i s  task  o f  assessing 
the p u p i l ' s  a b i l i t y  to  t h i n k  in h i s t o r y .  Secondly,  an a n a ly s i s  o f  
the k in d s  o f  que s t io n s  wh ich may be sa id  to  be a t ru e  t e s t  o f  
h i s t o r i c a l  s k i l l s  and a b i l i t i e s ,  and thus t h in k i n g  in h i s t o r y ,  was 
made. P a r t l y  because o f  the i n d i c a t i o n s  o f  the psyc h o lo g ic a l  research 
ment ioned above, and in p a r t , because o f  the in f l u e n c e  o f  the e x te rna l  
exam ina t ion  on eve ry  aspect  o f  s tu d y in g  h i s t o r y ,  the e x te rn a l  m a t r i c u ­
l a t i o n  exam ina t ion  papers were used f o r  t h i s  a n a l y s i s .  The same 
issues which a r i s e  here would app ly  to  i n t e r n a l  exam ina t ions .  In 
a d d i t i o n  to  these two a re a s ,  some of the o th e r  s i g n i f i c a n t  Issues o f  
assessment wh ich re q u i r e  I n v e s t i g a t i o n , h a v e  been po in ted  to .
F i n a l l y ,  in m a in ta in in g  t h a t  the promot ion  o f  h i s t o r i c a l  t h i n k i n g  be 
accepted as a w o r th w h ' le  o b j e c t i v e  f o r  the s tudy  o f  h i s t o r y ,  I t  is  
suggested th a t  t h i s  should  app ly  at  a l l  l e v e l s ,  j u n i o r  and s e n io r ,  and 
is  not  in com p a t ib le  w i t h  the younger p u p i l ' s  l i m i t e d  a b i l i t y ,  a l though 
m o d i f i c a t i o n s  need to  be made on t h i s  a c c o u n t .
Chapter I 
WHAT IS FORMAL HISTORICAL THINKING?
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I f  we accept  t h a t  a w o r th w h i le  aim in the study o f  h i s t o r y  is 
the p romot ion  o f  the development o f  h i s t o r i c a l  t h i n k i n g ,  the ques­
t i o n  a r i s e s  as to  what c o n s t i t u t e s  and is d i s t i n c t i v e  o f  such t h i n k i n g .
1 . THE LOGICAL AND PSYCHOLOGICAL APPROACHfS TO CLARIFYING THF
NATURE Of HISTORY
The area o f  human knowledge can be regarded as being composed c f  
a number o f  l o g i c a l l y  d i s t i n c t  forms o f  knowledge. The d i f f e r e n t  
branches o f  knowledge i n t o  which a c u r r i c u l u m  may be d i v id e d  are  de­
f i n e d  by t h e i r  d i f f e r e n t  conceptual  s t r u c t u r e s ,  p a r t i c u l a r  se t  o f  
terms and r e l a t i o n s .  Our unders tand ing  o f  one form o f  knowledge may 
depend in  p a r t  on th a t  o f  ano ther  form o f  knowledge. One may use a 
s c i e n t i f i c  term in h i s t o r y  but the term remains s c i e n t i f i c ,  t h a t  i s ,
I t  belongs to  the s c i e n t i f i c  mode o f  i n q u i r y .  Such i n t e r r e l a t i o n s  
In d ic a te  o n l y  th a t  knowledge in one domain may be necessary to  th a t  o f  
ano ther  but  t h i s  does not  imply that, i t  is s u f f i c i e n t .  There is  a 
l o g i c a l  method and way o f  t h i n k i n g  wh ich is d i s t i n c t i v e  o f  each form 
o f  knowledge. Thus, w h i l e  there is much debate as to  what ' h : s t o r i c a l  
t h i n k i n g '  means p r e c i s e l y ,  th a t  such a concept e x i s t s  and th a t  i t  
d i f f e r s  f rom ' s c i e n t i f i c  t h i n k i n g ' , f o r  example,  is  accepted.
D i f f i c u l t i e s  a r i s e  in c l a r i f y i n g  what is  meant by ' t h i n k i n g  
h i s t o r i c a l l y ' .  One problem is  the q ue s t ion  o f  whether such c l a r i f i ­
c a t i o n  is  a maUer  f o r  l o g i c a l  o r  psy c h o lo g ic a l  i n v e s t i g a t i o n .  I t  has 
been suggested th a t  one way in which the c r i t e r i a  o f  h i s t o r i c a l  
t h i n k i n g  c ou ld  be d iscovered  is by conduc t ing  psycho log ica l  i n v e s t i ­
ga t io n s  i n t o  the thought processes o f  h i s t o r i a n s ,  when do ing t h e i r  j o b . 
The main problem which a r i s e s  is  how one would d i s t i n g u i s h  t h e i r  thoughts  
wh ich cou ld  be l a b e l l e d  ' h i s t o r i c a l  t h i n k i n g ' ,  f rom o th e r  though ts .To  
be ab le  to  do so presupposes th a t  one a l re a d y  has a c l e a r  idea o f  what 
one is  lo o k in g  f o r ,  t h a t  i s ,  the c r i t e r i a  o f  h i s t o r i c a l  t h i n k i n g .  Thus 
i t  would seem th a t  c r i t e r i a  would have to be e s ta b l i s h e d  independen t ly  
o f  such an i n v e s t i g a t i o n .
5One cou ld  o n l y  d i s t i n g u i s h  d i f f e r e n t  forms o f  thought by r e ­
f e r r i n g  to  the p a r t i c u l a r  se t  o f  terms and r e l a t i o n s  which each 
employs.  These terms and r e l a t i o n s  a rc  f u l l y  p u b l i c  -  t h a t  i s ,  they 
are p u b l i c l y  shared modes o f  exp ress ion  and form p a r t  o f  the language 
we use. Thus one can c h a r a c t e r i z e  h i s t o r i c a l  thought by examining 
f i r s t l y  the d i s t i n c t i v e  f e a tu re s  o f  h i s t o r i c a l  e x p la n a t i o n s .  This 
w i l l  i n v o lv e  c l a r i f y i n g  the n a tu re  o f  h i s t o r i c a l  e x p la n a t io n s  o f  p a r ­
t i c u l a r  e v e n t s . For example,  some fe a tu re s  may inc lude  co l  I ( n a t i o n , t h e  
use o f  genera l  laws and the e v a lu a t i o n  o f  ev idence from source.;.  Such an 
a n a ly s i s  would then make e m p i r i c a l  s t u d ie s  o f  the thought sequences o f  
p a r t i c u l a r  h i s t o r i a n s  p o s s i b l e .  Th is  Is not to  say th a t  the outcome 
o f  these s tu d ie s  cou ld  be p rede te rm ined .  In seeking to  deve lop 
h i s t o r i c a l  t h i n k i n g  in  a l e a r n in g  s i t u a t i o n ,  one does not  aim a t  a 
p a r t i c u l a r  sequence o f  t h o u g h t . In f a c t , h i s t o r i c a l  t h i n k i n g  is  
p o s s ib l y  t h a t  wh ich,  i r r e s p e c t i v e  o f  the thought sequences in v o lv e d ,  
r e s u l t s  in  p r o p o s i t i o n s  which one cou ld  cons ide r  v a l i d  h i s t o r i c a l  
accounts  and e x p la n a t i o n s .  A necessary c o n d i t i o n  o f  h i s t o r i c a l  thought 
is  the r e c o g n i t i o n  o f  r u le s  th a t  govern the meaningfu l  use o f  concepts 
and the v a l i d i t y  o f  p r o p o s i t i o n s ,  i r r e s p e c t i v e  o f  the temporal  o rd e r  
o f  the thoughts  in v o lv e d .  Thus t h i n k i n g  h i s t o r i c a l l y  in vo lve s  
t h i n k i n g  in accordance w i t h  h i s t o r i c a l  c r i t e r i a  but no p a r t i c u l a r  
sequence o f  thought i s  im p l ie d .
The e f f e c t i v e  teach ing  o f  h i s t o r y  n e c e s s a r i l y  depends on knowing 
c e r t a i n  f e a tu re s  wh ich c h a r a c t e r i z e  the d i s c i p l i n e .  Accord ing  to 
H i r s t * ,  the l a t t e r  can be e s r b l l s h e d  o n l y  by a l o g ic a l  a n a l y s i s  o f  the 
meaning o f  ' h i s t o r i c a l  t h i n k i n g ' . Such an a n a ly s i s  would be s u f f i ­
c i e n t  ar a means o f  c h a r a c t e r i z i n g  what one wants p u p i l s  to  a c q u i r e ,
In s t r u c t u r e  and c o n t e n t . H i r s t  e x p la in s  the s t r u c t u r a l  o u t l i n e s  o f  
what we want c h i l d r e n  to  a c q u i r e ,  c o n c e p tu a l l y ,  In a d i s c i p l i n e .  He 
does not  g i v e  d e t a i l ?  o f  what is  im p l ied  in the con ten t  o r  i n fo rm a t io n  
aspec t .  In s t a t i n g  edu ca t iona l  a ims, H i r s t  cons ide rs  i t  necessary to 
g ive  an account o f  s k i l l s  to  be m as te red , r a th e r  than an account o f  
con ten t  to  be covered. Whi le one can d i s t i n g u i s h  between the l o g i c a l  
s t r u c t u r e  and in fo rm a t io n  o f  a d i s c i p l i n e ,  f i n a l l y  one cannot separa te 
them. One cannot speak o f  le a rn in g  h i s t o r i c a l  terms and s p e c i f i c  
r e l a t i o n s h i p s  between h i s t o r i c a l  p r o p o s i t i o n s ,  w i th o u t  thereby  i n c l u d ­
ing the in fo rm a t io n  aspect  o f  h i s t o r y .  I t  Is conta ined In the terms and
6p r o p o s i t i o n s  r e f e r r e d  to .  S i m i l a r l y ,  th a t  i n fo rm a t io n  is  e s ta b l i s h e d  
from re le v a n t  ev idence ,  by the a p p l i c a t i o n  o f  concepts and s k i l l s  
which are  c h a r a c t e r i s t i c  o f  the s t r u c t u r a l  aspects  o f  hi s t o r y . Thus 
s t r u c t u r e  and c o n te n t  a rc  in te rwoven .  H i r s t  a s s e r t s  t h a t  o n ly  w i t h  
the knowledge o f  the l o g i c a l  s t r u c t u r e  and con ten t  o f  the d i s c i p l i n e ,  
does e m p i r i c a l  ev idence in the f i e l d ,  based on t h i s  a n a l y s i s ,  become 
r e l e v a n t . Em p i r i ca l  i n v e s t i g a t i o n s  must n e c e s s a r i l y  c o n f i r m  th a t  
which is  l o g i c a l l y  t r u e  and thus may sometimes be redundant and 
I r r e l e v a n t .
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Burs ton  recogn izes  the c o n t r i b u t i o n s  o f  c r i t i c a l  ph i losophers  
o f  h i s t o r  , such as F.H. B rad ley ,  O akesho t t , Co 1Mngwood and more 
r e c e n t l y  D r a y , to  the unders tand ing  o f  the na tu re  o f  h i s t o r y .  However,
he regards the w r i t i n g s  o f  h i s t o r i a n s  as the f i r s t  and o n ly  d i r e c t
»ource by wh ich we can reach co n c lu s io n s  about the n a tu re  o f  h i s t o r y .
Any a s s e r t i o n  about the na tu re  o f  h i s t o r y  is  tes te d  in  the f i n a l
a n a l y s i s  as t r u e ,  i f  i t  conforms to  what h i s t o r i a n s  in  p r a c t i c e  do. He
m a in ta in s  t h a t  our  concern is  not w i t h  what h i s t o r y  ought  to be but  to
c l a r i f y  what i t  i s .  The f i n a l  t e s t  o f  any c o n c lu s io n  is  made by r e ­
f e r r i n g  to  what h i s t o r i a n s  in f a c t  d o . 3
These two v ie .  s,  staged by H i r s t  and Burs ton ,  are a p p a re n t l y
c o n t r a d i c t o r y .  I f ,  however, H i r s t  r e j e c t s  the suggest ion  o f  examin ing 
the h i s t o r i a n ' s  though ts  and proposes a l o g i c a l  a n a ly s i s  based on 
h i s t o r i c a l  e x p la n a t i o n s ,  these e x p la n a t io n s  are  the w r i t i n g s  o f  
h i s t o r i a n s .  Would he no t  then be c l a r i f y i n g  the fea tu re s  o f  h i s t o r i c a l  
t h i n k i n g ,  f rom h i s t o r i c a l  e x p la n a t i o n s ,  th a t  i s ,  the w r i t i n g s  o f  
h i s t o r i a n s ?  This is  not  to  say t h a t  H i r s t  Is using a psycho log ica l  
method. He is  concerned e s s e n t i a l l y  w i t h  the l o g ic a l  s t r u c t u r e  o f  what 
h i s t o r i a n  do and t h i s  is what is  Important  to  us,  in  e s t a b l i s h i n g  
what i t  i s  to  know h i s t o r y .
H i s t o r i a n s  have developed s p e c i f i c  conceptual  s t r u c t u r e s  in  the 
language and f i n a l l y  i t  i s  these s t r v  .urcs  which d i s t i n g u i s h  the 
d i s c i p l i n e  o f  h i s t o r y  f rom o th e r  d i s c i p l i n e s .  This would a f f - r m  
H i r s t ' s  v iew th a t  i t  is  the l o g i c a l  a n a ly s i s  t h a t  d e f in e s  the d i s c i p l i n e .
In l e a rn in g  h i s t o r y ,  one .lust be i n i t i a t e d  in to  the modes o f  t h i n k i n g  
in h i s t o r y .  Because o f  the na tu re  o f  the ev idence ,  which a f f e c t s  the 
s t r u c t u r e s ,  once the metlK i  is  grasped by the le a r n e r ,  he may deve lop 
and expand thcs  : s t r u c t u r e s  c o n s id e r a b l y  and thus cause us to modify  
our  v iew o f  the s u b je c t  H i r s t ' s  a b s t r a c t  l o g ic a l  a n a ly s i s  does not 
seem to  c o n t r a d i c t  B u rs to n 's  a s s e r t i o n ,  th a t  one can say what the
na tu re  o f  the d i s c i p l i n e  i s ,  f rom what h i s t o r i a n s  do. The one c o m p l i ­
ments the o t h e r .
One Important  problem th a t  a r i s e s  f rom B u rs to n 's  c o n t e n t i o n ,  is  t h a t  
h i s t o r i a n s  have d i f f e r e n t  approaches to  e x p la n a t io n  i r  h i s t o r y .  How does 
one e s t a b l i s h  the c r i t e r i a  needed to  a pp ly  to  these d i f f e r e n t  approaches, 
i f  one i s  to  say wh ich is  more t rue  to  the d i s t i n c t i v e  na tu re  o f  
h i s t o r y ?  To say th a t  one accepts  what 'm os t '  h i s t o r i a n s  do is  un­
s a t i s f a c t o r y .  V a r ious  c e n t u r i e s  have been dominated by modes o f  thought  
which are  viewed subsequen t ly  w i t h  c r i t i c i s m .  One may say then tha t  
h i s t o r i c a l  t h i n k i n g  is  an e v o l v in g  process .  There i s  much c o n t ro v e rs y  
among modern h i s t o r i a n s  and p h i lo s o p h e rs ,  as to  what the n a tu re  o f  fac ts  
and e x p la n a t i o n  in h i s t o r y  i s .  The debate can be d iscussed and assessed 
on the bas is  o f  c e r t a i n  c r i t e r i a ,  .low are  they a r r i v e d  at?
H i r s t  suggests  the f o l l o w i n g  p o in t s  f o r  c o n s id e r a t i o n  o f  what 
coming to  t h i n k  h i s t o r i c a l l y  may mean.
In the f i r s t  p la c e ,  such le a rn in g  in v o lv e s  coming 
to  understand h i s t o r i c a l  p r o p o s i t i o n s ,  and t h i s  in 
tu rn  Invo lves  le a rn in g  the use o f  a network o f  
r e la t e d  c onc e p ts . I t  is  n e c e s s a r i l y  the case th a t  
any area o f  knowledge can o n l y  he mastered in so 
f a r  as the use o f  concepts acco rd ing  to  the complex 
ru le s  tha;  r e l a t e  them to  each o th e r  ; s a c q u i re d .
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F u r t h e r , i t  would seem th a t  unders tand ing  c e r t a i n  crms and concepts 
presupposes and is  dependent upon the p r i o r  unders tand ing  o f  o th e r  
r e la t e d  concept . For example,  the concept o f  p o l i t i c a l  r e v o lu t i o n  
presupposes the concept o f  a u t h o r i t y .  Th is  leads one to  conc lude 
t h a t  I t  is  l o g i c a l l y  t ru e  to say t h a t , in t h i s  sense, an o rde r  o f  
p r i o r i t y  in the concepts must be recogn ized.
The q u e s t io n  a r i s e s  as to  whether  i t  is  a necessary t r u t h  about 
h i s t o r y ,  as i t  is  about mathematics f o r  example,  t h a t  the re  is  some 
ordered sequence to  the t r u t h s  concerned. As the v a l i d i t y  o f  some 
p r o p o s i t i o n s  presupposes the v a l i d i t y  o f  o t h e r s , t h i s  would seem to  
be so. Only when the l o g i c a l l y  necessary fe a tu re s  o f  the d i s c i p l i n e  
are examined c a r e f u l  1y , can use fu l  e m p i r i c a l  i n v e s t i g a t i o n s  be c a r r i e d  
o u t . Such an exam ina t ion  must t r y  t o  e s t a b l i s h  in p a r t i c u l a r ,  the 
e x te n t  to  which le a rn in g  h i s t o r y  in v o lv e s  c l y i n g  w i t h  what can be 
c a l l e d  ru le s  o f  l o g i c a l  o r d e r .
Phrases such as l o g i c a l  o r d e r ,  l o g i c a l  method and l o g i c a l  
o r g a n i z a t i o n  appear in much o f  the l i t e r a t u r e  on the l o g i c a l  c h a r a c t e r ­
i s t i c s  o f  knowledge. Such terms were f i r s t  used in an edu ca t iona l  
c o n te x t  by John Dewey. In t r y i n g  to  understand what is  meant by 
' l o g i c a l  o r d e r '  i t  i s  im por tan t  to recogn ize  t h a t  in h i s t o r y  
as in any form o f  knowledge, a t  l e a s t  two separa te  le v e ls  o f  l o g ic a l  
r e l a t i o n s  can be d i s t i n g u i s h e d .  At bo th  le v e l s ,  e lements o f  l o g ic a l  
order can a r i s e .
F i r s t l y ,  the re  is  the network o f  r e l a t i o n s  between p a r t i c u l a r  
concep ts ,  which make p o s s ib le  the fo rm a t ion  o f  meaningful  p r o p o s i ­
t i o n s .  When one uses the term 'med ieval  c h u rc h ' one is  speaking o f  
something s p e c i f i c .  I t  does not r e l a t e  to  a b u i l d i n g ,  i t  is  not  the 
same concept o f  the church  in the tw e n t ie th  c e n tu ry  and i t  cannot 
be used lo o s e ly  to  r e f e r  to  any r e l i g i o u s  i n s t i t u t i o n .  Thus, f o r  a 
term to  be used m e a n in g f u l l y ,  c e r t a i n  ru le s  f o r  i t s  use must be 
adhered t o .  At  t h i s  l e v e l ,  h i s t o r y ,  and o th e r  spheres o f  knowledge, 
can be sa id  to  have a l o g i c a l  grammar which c o n s i s t s  o f  the r u le s  f o r  
the meaningful  use o f  the terms i t  employs.
Secondly,  there  Is the network o f  r e l a t i o n s  between p r o p o s i t i o n s  
in terms o f  which v a l i d  h i s t o r i c a l  e x p la n a t io n s  are formed. The 
l o g i c a l  a n a l y s i s  o f  h i s t o r i c a l  e x p la n a t io n s  seeks to c l a r i f y  what the 
c r i t e r i a  f o r  v a l i d  e x p la n a t io n s  in t h i s  area a re .  The l a t t e r  would 
appear to  depend on the p ro g re s s iv e  es tab l ishm en t  o f  what H i r s t  c a l l s  
'a  l o g i c a l  sequence o f  v a l i d a te d  p r o p o s i t i o n s ' ' .  An exp lana t ion  o f  the 
causes o f  the Great T rek ,  f o r  in s ta n c e ,  must r e s t  on a l o g i c a l  sequence
o f  v a l i d a te d  p r o p o s i t i o n s  about the development o f  a m e n t a l i t y  and 
way o f  l i f e  in f r o n t i e r  fa rm ing  community,  o f  ideas in n ine teen th  
c e n tu r y  Europe and B r i t a i n ,  the p o l i c y  o f  the B r i t i s h  government a t  
the Cape d u r in g  the e i g h te e n th  and n in e te e n th  c e n t u r i e s ,  and so on.
In summary, l o g i c a l  grammar i s  i m p l i c i t  in any meaningful  
s ta tement  tha t  belongs to  the d i s c i p l i n e  o f  h i s t o r y .  A c q u i r i n g  new 
concepts  in v o lv e s  m as te r ing  l o g i c a l  grammar and one o f t e n  r e l i e s  on 
concepts one a l re a d y  has. Only some concepts  depend on l o g i c a l l y  p r i o r  
concepts and t h i s  is  more t ru e  o f  mathematics and sc ience than h i s t o r y .  
To le a rn  a new concept Is to  le a rn  how to  use i t  in r e l a t i o n  to  
o th e rs  and how to  app ly  i t .  I t  i s  not  an a l l  o r  n o th in g  process ;  one 
can le a rn  some o f  the c r i t e r i a  and be ab le  to  b u i l d  on t h i s  p a r t i a l
knowledge.
Whi le  a t t e n t i o n  must be g iven  to  some a p p ro p r i a te  l o g ic a l  
sequence in communicating v a l i d  e x p la n a t io n s  and t h e o r i e s ,  i t  would 
not be t r u e  to  say th a t  the re  is  o n l y  one such l o g i c a l  sequence o f  the 
t r u t h s  in h i s t o r y .  V i t a l  to  the s tudy  o f  h i s t o r y  is  the f a c t o r  o f  the 
j u s t i f i c a t i o n  o f  p r o p o s i t i o n s ,  e x p la n a t io n s  and t h e o r i e s .  P u p i l s  need 
tn  a p p re c ia te  why these p a r t i c u l a r  elements a rc  t r u e  and im por tan t  
and the k ind  o f  j u s t i f i c a t i o n  in genera l  which Is accep tab le  in h i s t o r y .  
Such an a p p r e c ia t i o n  in v o lv e s  the development o f  some lo g i c a l  sequence 
a p p ro p r i a te  to  the s u b j e c t ,  t h a t  Is an ordered body o f  t r u t h s  acco rd ing  
to  the c r i t e r i a  f o r  v a l i d a t i n g  h i s t o r i c a l  e x p la n a t io n s .  Th is  que s t ion  
o f  l o g i c a l  sequence a r i s e s  o n ly  when one is  concerned w i t h  ques t ions  
o f  v a l i d i t y  and j u s t i f i c a t i o n .  To understand a v a l i d  e x p la n a t io n  is to  
recogn ise  a general  p a t t e r n  o r  l o g i c a l  r e l a t i o n s  between p r o p o s i t i o n s  
th a t  s a t i s f y  c e r t a i n  c r i t e r i a .  Thus in le a rn in g  h i s t o r y  some lo g ic a l  
sequence d i s t i n c t i v e  o f  the s u b je c t ,  must be e s t a b l i s h e d .  Th is  does not 
imply t h a t  the order  o f  l e a rn in g  must te m p o ra l l y  f o l l o w  a long l o g i c a l l y  
p re s c r ib e d  l i n e s .  As in f i t t i n g  to g e th e r  the p ieces o f  a j i g s a w  
puzz le ,  the elements o f  an e x p la n a t i o n  mur t  in  the f i n a l  a n a ly s i s  
f i t  t oge the r  as i f  t o  e s t a b l i s h  the p a t t e rn  o f  the p u z z le ,  though the re  
no one temporal  o rde r  In which t h i s  has to  be ach ieved .
In d e c id in g  what may count as h i s t o r i c a l  t h i n k i n g ,  one must 
examine the na tu re  o f  the d i s c i p l i n e .  Such an a n a l y s i s  must inc lude  a
c o n s id e r a t i o n  o f  the na tu re  o f  h i s t o r i c a l  f a c t s ,  the na tu re  o f  
h i s t o r i c a l  e x p la n a t i o n s  and the q u e s t io n  o f  o b j e c t i v i t y  in h i s t o r y ,  
amongst o t h e r  f a c t o r s .  One would thereby  be c l a r i f y i n g  what methods 
and s k i l l s  are c h a r a c t e r i s t i c  o f  h i s t o r y  and h i s t o r i c a l  t h i n k i n g .  I f 
would appear t h a t  both  the c o n t r i b u t i o n s  o f  c r i t i c a l  p h i lo s o p h e rs ,  in 
the form o f  a l o g i c a l  a n a l y s i s ,  and the w r i t i n g s  o f  h i s t o r i a n s  would 
prove v a lu a b le  f o r  such c l a r i f i c a t i o n .
2. FACTS IN HISTORY
One o f  the fundamental issues o f  c o n f l i c t  which has a r i s e n  in 
a t te m p t in g  to  say what the na tu re  o f  h i s t o r y  i s ,  is  the q ue s t ion  o f  
f a c t s  In h i s t o r y .  Facets o f  the debate a re :  What is  to  count
as a h i s t o r i c a l  f a c t ,  how is  i t  e s ta b l i s h e d  and what one does w i th  
f a c t s ,  I f  a n y th in g ,  f o r  p a r t i c u l a r  a c t i v i t i e s  to  be c a l l e d  'do ing
h i s t o r y ' .
Modern methods o f  h i s t o r i c a l  i n v e s t i g a t i o n  date  f rom the l a t e  
e ig h te e n th  c e n tu r y .  German h i s t o r i a n s  a t  the U n i v e r s i t y  o f  G o t t ingen  
In Hanover set  about accumula t ing  and a r ra ng ing  documents and r e c t i ­
f y i n g  d e f e c t i v e  t e x t s .  They aimed a t  e s t a b l i s h i n g  f o r  h i s to ry  a bas is  
o f  proven and v e r i f i a b l e  f a c t s .  This idea o f  ' s c i e n t i f i c  h i s t o r y '  was 
c a r r i e d  over  in  f u t u r e  g e n e ra t io n s .  In the 1830's ,  Leopold von Ranke, 
o f  the Pruss ian  H i s t o r i c a l  Schoo l ,  p ro te s te d  aga ins t  m o ra l i z in g  
h i s t o r y .  He viewed the task  o f  the h i s t o r i a n  as s im p ly  to  'show how i t  
r e a l l y  was' (wie es e i g e n t l i c h  gewesen). Meaning in h i s t o r y  cou ld  
on ly  be d iscovered  by a d e t a i l e d  exam ina t ion  o f  the f a c t s  by men t ra in e d  
in the use o f  o b j e c t i v e  methods o f  h i s t o r i c a l  s c h o la r s h ip .  To be 
o b j e c t i v e ,  o n ly  t h a t  which the documents revealed had a c t u a l l y  happened,
was to  be repo r te d .
Th is  a t t i t u d e  was adopted by German, B r i t i s h  and French H i s t o r i a n s .  
A s e r ie s  o f  g rea t  s c h o la r s ,  amongst them Ranke and Mommsen in Germany, 
Fus tc l  de Coulangcs in France and Lord Acton and J .B .  Bury in England, 
taught  these techn iques o f  s c i e n t i f i c  h i s t o r y .  The a t t i t u d e  p r e v a i l e d  
fo r  th re e  gene ra t ions  and was adopted by the P o s i t i v i s t s  who were eager 
to e s t a b l i s h  t h a t  h i s t o r y  was a sc ience ,  c o n s i s t i n g  o f  a body
o f  a s c e r t a in e d  f a c t s  which were separa te  f rom the s u b je c t ,  t h a t  i s ,  
the h i s t o r i a n .  S i r  George C la r k ,  in  the i n t r o d u c t i o n  t o  the second 
Cambridge Modern H i s t o r y ,  c r i t i c i z e d  Ac t o n ' s  a s s e r t i o n  th a t  ' u l t i m a t e  
h i s t o r y ' 6 cou ld  be produced. He m a in ta ined  th a t  t h i s  cou ld  no t  be 
ach ieved because knowledge o f  the past has come down through human  ^
minds and a h i s t o r i a n ' s  work would he superceded a number o f  t im es.
Desp i te  t h i s  c r i t i c a l  a t t i t u d e  to the s c i e n t i f i c  t h e o r y ,  C la rk  is  
quoced In the L i s t e n e r , as c o n t r a s t i n g  ' t h e  hard core o f  f a c t s '  in ^ 
h i s t o r y  w i t h  the ' s u r ro u n d in g  pu lp  o f  d i s r e p u t a b le  i n t e r p r e t a t i o n * .
Thus the a t t i t u d e  which p r e v a i l e d  was th a t  i t  was both p o s s ib le  
and d e s i r a b l e  to  e s t a b l i s h  a body o f  ' o b j e c t i v e '  f a c t s  which cou ld  
•speak f o r  th e m s e lv e s ' .  The o n l y  task  o f  the h i s t o r i a n  was to  re p ro ­
duce them. 'One day when Fus te l  de Coulanges was l e c t u r i n g  on e a r l y  
French I n s t i t u t i o n s ,  h i s  s tuden ts  sudden ly  broke i n t o  app lause.
•Gent lemen ' ,  he begged, 'do no t  app laud.  I t  i s  not  I who speak but 
h i s t o r y  t h a t  speaks through m e . ' 9 S c i e n t i f i c  h i s t o r i a n s  l a i d  c la im  to  
knowledge o f  the t r u t h  but den ied any personal  f u n c t i o n  in  de te rm in ing
t h a t  knowledge.
The age o f  o b j e c t i v e  h i s t o r y  was fo l lo w e d  by new t h e o r ie s  o l  
h i s t o r i c a l  r e l a t i v i s m .  In America the movement towards pragmatism was 
led by Char les  Beard and Carl  Becker.  ° They main ta ined th a t  o b j e c t i v e  
h i s t o r y  cou ld  no t  be w r i t t e n .  ' H i s t o r i c a l  f a c t s  . Beard p o in te d  o u t ,  
a re  no t  n e a t l y  s to re d  away " a w a i t i n g  l i k e  the S leep ing  "eau ty  o f  the  ^
f a i r y  t a l e  the advent o f  her  bespec tac led ,  s e m in a r - t r a in e d  d e l i v e r e r .
Ca r l  Beckp l i k e w is e  poured scorn on the n o t io n  . . . " f i r s t  because 
, t  Is Imposs ib le  to  p resen t  a l l  the f a c t s ,  and second because even ,« 
you cou ld  . . .  the m ise rab le  th ing s  w o u ld n ' t  say a n y t h i n g " . '
These t r a d i t i o n a l  v iews o f  the na tu re  o f  h i s t o r y  have g iven  r i s e  to  
the c o n t r a d i c t o r y  ideas he ld  by h i s t o r i a n s  today. Some c l a r i f i c a t i o n  
on the debate may be reached by an exam ina t ion  f i r s t l y  o f  what h l s t o n c a  
f a c t s  are  and how they are e s ta b l i s h e d .
■ H i s to r i c a l  knowledge Is a connected,  c ohe ren t ,  i n t e l l i g i b l e  form 
o f  knowledge about the p a s t ' ' '  Whi le  h i s t o r i c a l  f a c t s  are pas t  ' a c t s ,  
not  a l l  pas t  f a c t s  are n e c e s s a r i l y  h i s t o r i c a l ,  r a th e r  than a r c h a e l o g t c a l ,
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for  example. Moreover some facts  which are regarded as h is to r ic a l  
are s t i l l  present and v i s i b l e .  The term h is tory  is usually l im i ted  to 
re fe r  to the human past,  tha t  is ,  to events which concern men and 
women f the past.  There may be tangib le  r e l ic s  of th e i r  a c t i v i t y ,  
such as the Portuguese padrao presently  standing in the Foyer of the 
l i b r a r y  at  the Un ive rs i ty  of  the Wi twatersrand. Ihus one must d is ­
t inguish between reminders of  the past s t i l l  present and observable,  
and the past i t s e l f .
S im i la r l y ,  one must d is t ingu ish  h is to r  evidence in general 
f rom h is to r ic a l  fac ts  which are establ ished on the basis of that  
evidence. H is to r ic a l  evidence is present and observable or no h is tory  
could be w r i t t e n ,  as h is t o r ic a l  knowledge would not e x is t .  A major part  
of such evidence consists of  manuscript sources. Even at  the beginning 
o f  th is  century i t  was widely held by h is tor ians  that  the only worthy 
source was documents. Today th is  no longer holds. While documents 
remain one of the h i s t o r ia n 's  most important sources of  information,  i t  
is recognized that other important sources of  information f'om which 
he can e x t rac t  va luable knowledge may be bone fragments, pots,  old 
bui ld ings or coins, paint ings or ancient fo lk  songs and fo lk  t a le s .  All  
th is  is h is t o r ic a l  evidence, raw mater ia l  of the h is to r ian  but not 
the facts  of h is to ry  which he reconstructs on the basis of the evidence.
I t  would seem possible to regard facts  of h is i  ry as being 
synonymous with 'events '  of  h is to ry .  However, a h is torv  is also con­
cerned with ordinary everyday l i f e  of people of 'nc past,  the term 
•events'  must be extended to include a l l  human a c t i v i t y .  Thus a 
s t a r t in g  point for describing facts of  h is tory  may be to say that  they 
include a l l  past a c t i v i t y  by people.  Vne i one describes an a c t i v i t y  
one usually  includes a statement abour the purpose or motive of the 
person performing the ac t ion .  One would not say that Napoleon t ra v e l le d  
w ith  a group of  sold iers into Russia but rather that  Napoleon and his 
army marched on Russia. Col Iingwood ' 3 explains .h is  point by describing  
a l l  human a c t i v i t y  as having an outside and an inside.  The former is 
observable,  the l a t t e r  is the thought or intention expressed by the 
ac t ion .  Human behaviour in the past has both these features .  If h is tory
i s  concerned w i t h  past  human a c t i v i t y  I t  is  concerned w i t h  something 
wh ich ,  were i t  p resen t  even, would be on ly  p a r t l y  obse rva b le .  We 
cannot observe men's mo t ives  and i n t e n t i o n s  a l though  we f r e q u e n t l y  
make a s s e r t i o n s  about  them.
Thus an h i s t o r i c a l  event is  a past human a c t io n  o r  a c t i v i t y  and 
as such is  not  an o b je c t  o f  d i r e c t  o b s e rv a t i o n  -  p a r t l y  because i t  is 
pas t  and p a r t l y  because the i n t e n t i o n  I t  expresses must be a r r i v e d  a t  
by In fe rence  r a th e r  than by o b s e rv a t i o n ,  and perce ived through one 's  
im a g in a t io n .  In t h i s  sense, f a c t s  o f  h i s t o r y  d i f f e r  f rom those o f  
c h e m is t r y ,  f o r  example.  They cannot be presented f o r  d i r e c t  Inspec t ion
and exam ina t ion .
The q ue s t ion  a r i s e s  as to  whether  the h i s t o r i a n  has a spec ia l  
way o f  v ie w ing  past, human a c t i v i t y  o r  whether  h is  is  the o n l y  way and 
thus any pas t  human a c t i v i t y  cou ld  be regarded as an h i s t o r i c a l  
f a c t .  Other s tud ies  o f  past  human even ts ,  f o r  example,  p o l i t i c a l  
sc ience and economics,  a re  not n e c e s s a r i l y  h i s t o r i c a l  t rea tm en ts  o f  the 
p a s t .  These d i s c i p l i n e s  re q u i r e  a c l a s s i f i c a t i o n  o f  even ts  i n t o  groups 
o r  c la s s e s ,  In wh ich the p a r t i c u l a r  event i s  less than i t s  whole
a s p e c t .
H i s to r i a n s  c la im  t h a t  t h i s  is  not t h e i r  c h a r a c t e r i s t i c  i n t e r e s t  
In past even ts .  In h i s t o r y ,  c lasses  o f  events  are not  the s pec ia l  
I n t e r e s t ,  but  r a th e r  the uniqueness o f  each in d i v i d u a l  e v e n t .  The 
concern o f  the h i s t o r i a n  i s  to  e s t a b l i s h  where an event  d i f f e r s  from 
any th ing  e l s e ,  be fo re  o r  s in c e ,  r a th e r  than how i t  resembles o th e r  
even ts .  To dra l e g i t i m a t e  p a r a l l e l s  between events is  regarded as a 
s u p e r f i c i a l  assessment o n l y ,  as events  may be s i m i l a r  but never 
I d e n t i c a l .  And upon ex am ina t ion ,  I t  is  the very d i s t i n c t  na tu re  o f  
even ts ,  and t h e i r  r e l a t i o n  to v a r io u s  o th e r  assoc ia ted  ev en ts ,  tha t  
l i e s  a t  the cen t re  o f  h i s t o r i c a l  e x p la n a t i o n .  Is t h i s  s u f f i c i e n t  to 
d i s t i n g u i s h  h i s t o r i c a l  knowledge from o th e r  forms o f  knowledge?
Pro fesso r  Oakeshott  m a in ta ins  th a t  the o r d in a r y  man u s u a l l y  r e ­
gards even ts ,  such as the Budget o r  developments in  Mozambique, in the 
l i g h t  o f  how they a f f e c t  him p e r s o n a l l y .  Th is  im p l ies  an Invo lved 
ra th e r  than a detached a t t i t u d e .  This  Is t r u e  too o f  the a t t i t u d e  o f
people of the past.  Thus to t ry  to recapture th e i r  thoughts and 
react ions,  is to recreate  a product of an involved a t t i t u d e .  Fur ther ,  
one may view events of  the past in the l ig h t  of th e i r  e f fe c t  on us 
in the present.  The l a t t e r  Oakeshott regards as unhis tor ica l  
because i t  lacks detachment and o b j e c t i v i t y .
The s c i e n t i f i c  school o f  histor iography favoured the view of  
'h is to r y  fo r  i ts  own sake ',  regardless of  any relevance to the present.  
Facts mattered for t h e i r  own sake, and (as one c r i t i c  put i t )  a l l  
f a c t 1 are born free and equal" ,  so the whole of the past mattered f o r  
I t s  own sake, and to introduce any c r i t e r i o n  of l a te r  contemporary 
relevance was to f a l l  into  anachronism, l i k e  the schoolboy who said 
t h a t  the French spent the eighteenth century ge t t ing  ready to have the 
French Revolu t ion . '
I t  would seem reasonable that l i v i n g  in the present one should 
have an In te re s t  in the past as I t  a f fe c ts  us In the present ,  as a 
means of learning from mistakes and understanding the o r ig in s  of  
contemporary issues. Thus, while  detachment may be regarded as a 
c h a r a c t e r is t i c  of  good and scholarly  h is to r ic a l  w r i t in g  and study, i t  
does not fo l low  that  a study of  h is tory  Is o f  no pract ica l  use in the
p resen t .
German philosophers of  the la te  nineteenth century were the f i r s t  
to  challenge the doctr ine of  the primacy and autonomy of facts m 
h is to ry .  C r i t i c s  o f  the p o s i t i v is t  school maintained tha t  facts needed 
to  be In te rp re ted .  This would involve the personal i ty  of the h is to r ian  
and thus the present be brought to bear on the past.  t is impossible 
in the f in a l  analysis to think or feel about events of the past,  ex­
a c t l y  as men of the p a r t ic u la r  age d id .  Moreover, a l l  events are seen 
In the l ig h t  of knowing what eventually  t ransp ired .  This movement 
spread to I t a ly  where Benedetto Croce stated that the h is tor ians  main 
funct ion was to evaluate rather  than to record, and posed the question 
of how a h is to r ian  could know what was worth recording unless he 
evaluated i t . ' 6 By the beginning of the twentieth century, th is  stand­
point had spread to France and B r i ta in  and had an important influence  
on the B r i t i s h  philosopher and h is to r ia n ,  Co I Iingwood.
Collingwood maintained that  the philosophy o f  h is to ry  is 
concerned w i th  the In te r r e la t io n s h ip s  between the past and the 
h i s t o r ia n 's  thought about I t  -  not w ith  e i th e r  o f  these In Is o la t io n .
The reconstruct ion of  the past by the h is to r ia n ,  Is dependent upon 
empir ica l  evidence. However, the process of  recon st i tu t ion  is not 
an o b je c t iv e  one and Involves the se lec t ion  and In te rp re ta t io n  
of f a c ts .  Thus, according to Coll ingwood, facts never e x is t  In a 
.pure '  form. As they come to us through the mind of the recorder,  our 
concern should be with  the h is to r ia n  who establ ished the ta c ts ,  as 
well  as w ith  the Information I t s e l f .  Secondly, to f u l f i l  such a 
task the h is to r ia n  requires Imaginative understanding In to  the m.nos 
of the people with whom he Is dea l ing .  Modern men who have ex­
perienced l i f e  In a very d i f f e r e n t  mental,  moral and physical m i l le t ,  
from the V ic to r ia n  e ra ,  would have to r e ly  on t h e i r  Imaginative powe-s 
to understand events o f  that  t ime. F i n a l l y ,  the past I t  would seem 
can only be viewed through the eyes of the present and the h .s to r .an  
,s bound in a sense to his own age. An example of  th is  can be found 
in the words that he uses. Words such as 'democracy', 'empire', 'war 
have contemporary connotations from which, according to Collingwood,  
he cannot separate them. The h is to r ian  who selects  and .n te rp re ts  
events of  the human past,  belongs e s s e n t ia l l y  to the present.
This view o f  h is to ry  holds ce r ta in  dangers. One is t h a t ,  in 
emphasizing the ro le  of  the h is to r ia n  In the making of h is t o r y ,  th'S  
could ru le  out the p o s s i b i l i t y  of  any o b j e c t i v i t y  in h is to ry  at  
Thomson states that while  the h is to r ian  must adopt a scholarly  
approach and Is bound by the professional techniques of the d i s c . p i . n e ,  
n n a l l y  he chooses the theme, assesses the re la t ionsh ips  between 
events and makes a l l  decisions about the t ru th  as he sees , t .  
theory which claims that  h is to ry  Is v i r t u a l l y  created In the h i s t o r ­
ian 's  mind, Is  as untenable as the view that  h is to ry  Is an impersonal 
emanation from compiling masses of disconnected facts .  Wh.le i n t e r ­
p re ta t io n  plays a necessary part in es tab l ish ing  the facts of  h ,s to ry ,  
I ,  does not fo l low l o g ic a l l y  that any one in te rp re ta t io n  Is as good 
as another.  There are commonly held standards of  scholarship wh.ch 
determine what can be regarded as 'good' or 'bad' h is to ry .
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A second danger in Col I logwood's hypo thes is  is  the suggest ion 
t h a t  the h i s t o r i a n  n e c e s s a r i l y  looks a t  a pe r io d  o f  h i s t o r y  In the 
l i g h t  o f  h i s  own t imes and f u r t h e r  s tu d ie s  past problems to understand 
those o f  the p re s e n t .  The h i s t o r i a n  has to  e v a lu a te  the past  by 
t r y i n g  to  understand even ts  in the c o n te x t  ol  the v a lu e s ,  so c ie ty ,  and 
pressures o f  t h a t  p e r io d .  For a t r u e  unders tand ing  o f  h i s t o r y  i t  is  
necessary to  immerse o n e s e l f  in  the pas t .  Such an a t tempt  can be 
p a r t i a l l y ,  though not  w h o l l y ,  s u c c e s s fu l .  Moreover,  i t  is p ragmat ic  
to  accept as a c r i t e r i o n  f o r  the r i g h t  i n t e r p r e t a t i o n ,  i t s  s u i t a b i l i t y  
to  some presen t  purpose. To l i n k  the present  c l o s e l y  w i t h  the  past and 
to  e x p lo re  the past w i t h  o n l y  the p resen t  in mind and f o r  the b e n e f i t  
o f  the p re s e n t ,  Incu rs  c e r t a i n  dangers .  I f  these dangers are  exposed 
and one Is made aware o f  them, they are  lessened. One may approach the 
past w i t h  some aspects  o f  the p resen t  In mind, w i t h o u t  o v e r s i m p l i f y i n g  
the h i s t o r i c a l  process by lo o k in g  s e l e c t i v e l y  f o r  c o n t r i b u t i o n s  t o ,  f o r  
example,  the p o l i t i c a l  p rogress  In the p resen t .  The presen t  is 
l o g i c a l l y  the outcome o f  the p a s t ,  even though h i s t o r y  d id  not  happen 
s p e c i f i c a l l y  to  produce the p re s e n t .  This does not v a l i d a t e  the common 
assumption th a t  the o n l y  connec t ion  between the pas t and the present  
is  t h a t  the past Is the o r i g i n  o f  the p resen t .  One can conce ive o f  
o the r  r e l a t i o n s  between the past  and the p re s e n t .  For example,  the 
seventeenth c e n tu ry  cou ld  be c o n t ra s te d  to  the p re s e n t .  Moreover,  
h i s t o r y  Is no t  s tud ied  s p e c i f i c a l l y  to understand the p resen t  and to  
show how I t  deve loped. Th is  would make i t  d i f f i c u l t  to sec the rea l  
p a s t ,  as I t  would be a se lec ted  p a s t ,  namely, t h a t  which c o n s t i t u t e s  
the roo ts  o ‘  the t w e n t ie th  c e n tu r y .
Thus th re e  t y p i c a l  f e a tu re s  o f  h i s t o r i c a l  even ts  may be no ted.
In a d d i t i o n  to  say ing th a t  they are  concerned w i t h  the human past 
on„i may s a y : -  they cannot be observed o r  inspec ted d i r e c t l y ;  as 
h i s t o r y  c la im s  to  be an independent body o f  know edge ob ta ined  by 
s tandard methods o f  s c h o l a r l y  research and argument,  i t  i s  knowledge 
s tu d ie d  in detachment and the h i s t o r i a n  is  concerned w i t h  the 
uniqueness o f  each even t .
A search f o r  the t r u t h  In the  debate on the na ture  o f  h i s t o i y  
Is e s s e n t i a l l y  an i n q u i r y  i n to  the r e l a t i o n s h i p  between h i s t o r i c a l
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ev idence and h i s t o r i c a l  f a c t s  o r  e v e n ts ,  and between both  o f  these 
and h i s t o r i c a l  t h i n k i n g .
We have seen t h a t  w h i l e  h i s t o r i c a l  f a c t s  have t h e i r  o r i g i n  
in  s o u rc e s , no source speaks f o r  i t s e l f .  Each has to be eva lua ted nnd 
I n t e r p r e t e d .  One o f  the h i g h l y  s p e c ia l i z e d  and te c h n ic a l  aspects o f  
the h i s t o r i a n ' s  c r a f t ,  is  to  r e c o n s t r u c t  the human event  o f  the past 
in  h i s t o r y  and t h i s  i s  the f a c t  o f  h i s t o r y .  Documents, f o r  example,  
have to  be assessed and I n t e r p r e t e d . This may in v o lv e  s t r a i g h t f o r w a r d  
tasks such as d e te rm in in g  t h e i r  a u t h e n t i c i t y ,  who produced them, 
where and why he d id  so,  as p a r t  o f  a general  d is c o v e ry  o f  a l l  t h a t  
would make I t  v a lu a b le  and s i g n i f i c a n t  as a source o f  i n fo rm a t io n  
about the p a s t .  Thus h i s t o r i c a l  ev idence Is o n l y  t ransfo rmed i n t o  
h i s t o r i c a l  f a c t s  v ia  the human e le m e n t . This  does not  imply t h a t  they 
are  e n t i r e l y  the c o n s t r u c t i o n  o f  the h i s t o r i a n  s mind. To e s t a b l i s h  
f i r m  f a c t s  about the past r e q u i re s  above a l l ,  a t r a in e d  c r i t i c a l  
f a c u l t y  and an a b i l i t y  t o  assess ev idence .  The r o le  o f  the h i s t o r i a n  
In e s t a b l i s h i n g  the f a c t s  o f  h i s t o r y  from h i s t o r i c a l  ev idence ,  makes 
the s c i e n t i f i c  v iew o f  h i s t o r y  seem u n r e a l i s t i c .  The ve ry  f a c t s  which 
they hope to  accumulate ,  r e q u i re  the s k i l l  o f  the h i s t o r i a n  to  ^
e s t a b l i s h  them from the evidence .  Th is  v iew Is  supported by Burs ton ,  
C a r r20 and Thomson2 ’ , amongst o t h e r s .
Carr  adds a f u r t h e r  dimension to the a n a ly s i s  o f  h i s t o r i c a l  
f a c t s .  He m a in ta ins  th a t  the acceptance o f  a mere f a c t  o f  the past 
as a h i s t o r i c a l  f a c t , tu rns  on a ques t ion  o f  i n t e r p r e t a t i o n  Thus a 
f a c t  which is  cons idered wor thy  o f  ment ion by a h i s t o r i a n  and whose 
I n t e r p r e t a t i o n  o f  i t  as such is  supported by o the r  h i s t o r i a n s  as v a l i d  
and s i g n i f i c a n t ,  may become a h i s t o r i c a l  f a c t .  E l to n  f i n d s  such 
a v iew unaccep tab le .  He m a in ta ins  t h a t  the occur rence  o f  an even t makes 
i t  a f a c t  even i f  i t  i s  not  known to  a h i s t o r i a n  o r  used by him.
I f  I t  can be known, t h a t  is  a l l  t h a t  Is re q u i re d  to  make i t  an h i s t o r i c a l  
f a c t .  Ne i the r  i n t e r p r e t a t i o n  nor general  acceptance a f t c c t s  i t s  
e x i s te n c e .  He regards  t h i s  as im por tan t  In r e f u t i n g  the theory  th a t  
h i s t o r y  Is what h i s t o r i a n s  w r i t e .  Whi le h i s t o r i c a l  i n t e r p r e t a t i o n  and 
judgement are  l e g i t im a t e  a c t i v i t i e s ,  the h i s t o r i a n ' s  assessment does 
not a f f e c t  the Independent r e a l i t y  o f  the e v e n t . 23 That t he re  are man; 
unknown f a c t s  is  not  d i s p u te d .  However, whether  one accepts t h a t  the re  
are unknown h i s t o r i c a l  f a c t s  re s ts  on one 's  acknowledgement o r
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o th e r w is e ,  o f  the r o l e  o f  the h i s t o r i a n  as a necess y c o n d i t i o n  o f  
e s t a b l i s h i n g  h i s t o r i c a l  f a c ts  f rom h i s t o r i c a l  ev idence .
The debate between Carr and El ton Is extended to  the ques t ion  
o f  v a l i d i t y  o f  sources and the p o s s i b i l i t y  o f  o b j e c t i v i t y  in 
h i s t o r i c a l  ev idence and f a c t s .  Carr  p o in t s  out  t h a t  recorded t a c t s
of a n c ie n t  and medieval t imes f o r  i n s ta n c e ,  are d e f e c t i v e  not  so
much because o f  the gaps In I n fo r m a t i o n ,  but r a th e r  because th a t  
which e x i s t s  i s  g e n e r a l l y  the  p i c t u r e  formed by a smal l group, f o r  
example,  In Anc ien t  G r e e c e , f i f t h  c e n t u r y ,  a small group in the c i t y  
of Athens was re s p o n s ib le  f o r  re c o rd in g  even ts .  Dur ing medieval  t im es,  
the monks were p r i m a r i l y  concerned w i t h  such a ta s k .  Thus our 
p i c t u r e  o f  the past is  based on in fo r m a t i o n  which is  p re - s e le c te d  and 
predetermined f o r  us by people w i t h  a ,  r t l c u l a r  v iew ,  who thought 
t h a t  the f a c t s  s u p p o r t i n g  t h a t  v iew,  were worth  p r e s e r v in g .
Th is  would o b v io u s l y  not app ly  to  ev idence  such as p ieces o f  p o t t e r y
and b u i l d i n g s ,  but the g r e a te r  p a r t  o f  our evidence is  in  the form o f
w r i t t e n  reco rds .  'The h i s t o r y  we r e a d ' ,  w r i t e s  P ro fesso r  Barrac lough ,
' though based on f a c t s  i s ,  s t r i c t l y  speak ing ,  not  f a c tu a l  a t  a l l ,  
but  a s e r ie s  o f  accepted judgements '  /  ‘ This v iew is  no t  e n t i r e l y  
s a t i s f a c t o r y ,  f o r  reasons wh ich w i l l  become apparent  in  the d i s c u s s io n  
o f  the que s t ion  o f  o b j e c t i v i t y  in h i s t o r y .
The p o s i t i o n  o f  the modern h i s t o r i a n  has been a f f e c t e d ,  s t a te s  
C a r r ,  by the v iew o f  the n in e te e n th  and e a r l y  tw e n t ie th  cen tu ry  
h i s t o r i a n s ,  who produced a mass o f  d ry  l . i s t o r i e s  which were mere ly an 
accumula t ion  o f  hard f a c t s  meant to  be the bas is  o f  h i s t o r y  ano 
b e l ie v e d  to  speak f o r  themselves. Th is  was l i n k e d  to  an emphasis 
on documents in suppor t  o f  t h e i r  f a c t s .  No i n s i g h t  was shown i n t o  the 
r e a l i t y  t h a t  documents, as they are w r i t t e n  by human be ings ,  funda­
m e n ta l l y  p o r t r a y  what the w r i t e r  thought  had happened, would happen 
or even what he wanted readers to  t h i n k  he though t^ -  no t  n e c e s s a r i l y  
to  dece ive h i s t o r i a n s ,  but r a th e r  con temporar ies .
El ton m a in ta ins  th a t  one o f  the most im por tan t  tasks o f  the 
researcher  in h is  a t tempt  to  e s t a b l i s h  r e l i a b l e  i n f o r m a t i o n ,  is  to 
d i s t i n g u i s h  between evidence produced s e l f c o n s c io u s l y ,  f o r  the 
a t t e n t i o n  o f  o t h e r s ,  and th a t  produced in the normal run o f  even ts .
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The l a t t e r  is  o n l y  v a lu a b le  i f  the h i s t o r i a n  can e s t a b l i s h  t h a t  i t  
was no t  produced to  dece ive  someone e l s e . 2^ Thus, w h i l e  documents 
a re  e s s e n t i a l  to  h i s t o r i a n s ,  they do not  c o n s t i t u t e  h i s t o r i c a l  f a c t s .  
Such a source o n l y  has s i g n i f i c a n c e  f o r  the s tudy o f  h i s t o r y  a f t e r  
h i s t o r i a n s  have worked on i t  and dec iphered i t .
An example o f  t h i s  in  South A f r i c a n  h i s t o r y ,  comes to  mind.
P ie t  R e t i c f ' s  Manefcs to ,  pub l ished  in the Grahamstown Journa l  1837, 
i s  o f t e n  quoted and presented as an ab le  summary o f  the reasons why 
the Trekkers  l e f t  the Cape. For the P o s i t i v i s t s ,  the es tab l ishm en t  
o f  l h i s as a genuine document,  would be s u f f i c i e n t  reason to  presen t  
i t  as embodying the e s ta b l i s h e d  and ' o b j e c t i v e '  f a c t s  which account 
f o r  the Trek.  Sure ly  the  r o le  o f  the h i s t o r i a n  is  to  assess i t  
c r i t i c a l l y .  Th is  cou ld  b r i n g  to  the f o re  t h a t  P ie t  R e t i e f  was one o f  
the more s o p h i s t i c a t e d  members o f  the T .e k k e rs .  As a p a r t i c i p a n t  m 
the movemen; he was f a r  f rom o b j e c t i v e ,  and may w e l l  have been t r y i n g  
to  p resen t  the case o f  the Trekkers  In the most f avou rab le  l i g h t  
p o s s ib le  -  o r  t o  j u s t i f y  t h e i r  a c t i o n s .  Such s k e p t i c i s m  may lead the 
h i s t o r i a n  to  pose c e r t a i n  ques t ions  and to  compare the document w i t h  
o th e r  reco rds ,  such as p r i v a t e  d i a r i e s  which were not  w r i t t e n  s e l f ­
c ons c ious ly  f o r  p u b l i c a t i o n .  He could seek c o n t r a d i c t i o n s  and use 
f u r t h e r  sources,  In h i s  search f o r  the t r u t h .  A more thorough examina­
t i o n  o f  the Manefesi ' a i s e  . < r ta ln  doubts as to  i t s  va lue  as a
t r u e  e x p o s i t i o n  ol j 6 s  o f  the Trek .  Thus the v a l i d i t y  o f
accumula t ing  and p r e . * . , t t n g  sources as such, as a c o l l e c t i o n  o f  ob­
j e c t i v e  and r e l i a b l e  f a c t s ,  i s  q u e s t io n a b le .
E l ton  expresses f a i t h  t h a t  the h i s t o r i a n ,  t r a i n e d  to  a c r i t i c a l  
sk e p t i c i s m  Is g e n e r a l l y  ab le  t o  d e te c t  the b ias  o f  h i s  sources.  
Moreover,  he assumes t h a t  the re  Is u s u a l l y  a r a t i o n a l  e x p la n a t i o n  f o r  
any event and t h a t  t h i s  can be d iscove red .  For these reasons he 
r e fu te s  the s k e p t i c i s m  shown by many. . . . ' >  great deal o f  h i s t o r y ,  
s imple  and bas ic  as w e l l  as more complex,  Is knowable and known beyond 
the doubt o f  anyone q u a l i f i e d  to  judge.  In another  ve ry  la rg e  s e c to r ,  
the proper techn iques o f  the t r a in e d  p ro fe s s io n a l  e s ta b l i s h e d  f u r t h e r  
secure kno w le d g e . '28 Or. the problem o f  the h i s t o r i a n ' s  in vo lvem en t ,  
bv s e l e c t i o n  and assessment o f  f a c t s ,  be ing a den ia l  o f  the ex is ten ce
o f  an u l t i m a t e  s ta n d a rd , independent o f  the h i s t o r i a n ,  E l ton  s ta te s
th a t  no a b s o lu te  s tandard can e x i s t .  However, he q u a l i f i e s  t h i s
. . .  'b u t  once aga in  i t  must be added t h a t  the t ra in e d  and t x p e r  enced
mind comes so c lo s e  to one t h a t  on the ,  as i t  were,  Newtonian leve l
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o f  the un ive rse  h i s t o r i c a l  t r u t h  is  a s c e r t a i n a b l e . '
Thus E l t o n ,  w h i l e  he acknowledges the r o le  o f  the h i s t o r i a n  in 
e s t a b l i s h i n g  h i s t o r i c a l  f a c t s  and recogn izes the p o t e n t i a l  o b s ta c le s  
to  o b j e c t i v i t y ,  has such f a i t h  In the s c h o la r l y  a b i l i t y  and honesty 
o f  the h i s t o r i a n  th a t  he regards i t  us w i t h i n  the realms o f  p o s s i b i l ­
i t y  to  e s t a b l i s h  h i s t o r i c a l  t r u t h  analagous to t h a t  o f  s c i e n t i f i c  t r u t h .  
Th is  seems to  imply  t h a t  ' u l t i m a t e '  h i s t o r y  can be w r i t t e n .  This  
cannot be the case. Changing modes o f  thought in  the contempo j r y  
wo r ld  a f f e c t  the way in which we view pas t even ts ,  what is  t o  be r e ­
garded as im por tan t  and what is  n o t .  T rue,  in a d d i t i o n  to  subsequent 
developments and f u r t h e r  ev idence ,  leads to  a reassessment and a 
m o d i f i c a t i o n  o f  past h i s t o r i e s .  This does not n e c e s s a r i l y  mean th a t  
o ld e r  works are  less r e l i a b l e  o r  s c h o l a r l y ,  but  r a th e r  t h a t  they  are  
r e s t r i c t e d  by the i n t e l l e c t u a l  l i m i t s  o f  the age in which they were 
w r i t t e n  and the in fo rm a t io n  a v a i l a b l e  then. Thus the re  w i l l  a lways be 
new h i s t o r i e s  w r i t t e n .  This does not: n e c e s s a r i l y  l i m i t  h i s t o r i c a l  
s c h o la r s h ip ,  as long as the work remains t rue  to  the na tu re  o f  
h i s t o r i c a l  t h i n k i n g ,  wh ich ,  I have a s s e r te d ,  is  an e v o lv in g  p rocess .
The r e l a t i o n s h i p  between h i s t o r i c a l  evidence and h i s t o r i c a l  
f a c t s  can be seen to  be dependent on the h i s t o r i a n ,  as we l I  as the 
ev idence ,  though h i s t o r i c a l  f a c t s  are no t  the c r e a t i o n  o f  his mind.
There are  c e r t a i n  p r i n c i p l e s  o f  h i s t o r i c a l  s c h o la r s h ip  to  be conformed 
to .  P o s s ib l y  the r e l a t i o n s h i p  between the h i s t o r i a n  and h i s  f a c t s  
can be descr ibed  as f o l l o w s .  In h is  r o le  o f  e s t a b l i s h i n g  h i s t o r i c a l  
fa c ts  f rom h i s t o r i c a l  e dence, i t  i s  the h i s t o r i a n ' s  du ty  to  see 
th a t  h i s  f a c t s  are a c c u ra te .  However, t h i s  is o n l y  one aspect o f  h is  
task .  He must use a l l  known o r  knowable, r e le v a n t  f a c t s  in h is  
assessment.  This in no way im p l ies  t h a t  i n t e r p r e t a t i o n  must be 
e l im in a te d  from h is  s tudy .  . .e i th e r  the extreme view o f  h i s t o r y  as a 
c o m p i l a t i o n  o f  f a c ts  nor the theory  o f  h i s t o r y  as a c r e a t i o n  o f  the
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h i s t o r i a n ' s  mind, c a r r i e s  we igh t  on i t s  own. Some balance must be 
ach ieved .  The process o f  t h i n k i n g  and w r i t i n g  in  h i s t o r y  in vo lves  
an i n t e r a c t i o n  between mould ing o f  f a c t s  to i n t e r p r e t a t i o n  and 
I n t e r p r e t a t i o n  to  f a c t s .  One may view these processes as e q u a l l y  
Im po r tan t .  The h i s t o r i a n  may i n i t i a l l y  s e le c t  f a c t s  and i n t e r p r e t  
them. Th is  i n t e r p r e t a t i o n  he ho lds  w i t h  an open mind. In the process 
o f  work ing  w i t h  h i s  f a c t s  and i n t e r p r e t a t i o n ,  m o d i f i c a t i o n  o f  both 
takes p lac e .  In t h i s  way he hopes to  progress f rom one hypo thes is  to  
an o th e r .  There is  a con t inuous  process o f  i n t e r a c t i o n  between the 
h i s t o r i a n  and h is  f a c t s . 30 H i s t o r i c a l  t h i n k i n g  may be c h a ra c te r iz e d  
In t h i s  in s ta n c e ,  as t h a t  o f  the h i s t o r i a n  i n t e r a c t i n g  w i t h  the 
ev idence ,  and h i s t o r i c a l  f a c t s  wh ich emerge, in  a way p a r t i c u l a r  to 
the d i s c i  p i i n e .
3. fcXPlANATI ON IN H I S T O R Y
The problems o f  e x p la n a t i o n ,  and o f  c ausa t ion  and consequences, 
remain the most profound which any h i s t o r i a n  has to  t a c k le .  The core 
o f  h i s t o r i c a l  t h in k in g  i s  the q u e s t io n  o f  e x p la n a t i o n  in h i s t o r y .
This  process invo lves  the problem o f  r e l a t i o n s h i p s  between events and 
Is one by wh ich the h i s t o r i a n  e x p la in s  why and how events happened.
The s i g n i f i c a n c e  o f  e x p la n a t i o n  in the s tudy o f  h i s t o r y  dates 
as f a r  back as Herodotus,  the f a th e r  o f  h i s t o r y .  In the opening o f  
h is  work ,  he de f ined  h i s  purpose as:  to  preserve a knowledge of the 
deeds o f  the Greeks and the b a r b a r i a n s ,  'and in p a r t i c u l a r ,  beyond^ 
e v e ry th in g  e l s e ,  to  g i v e  the cause o f  t h e i r  f i g h t i n g  one ano the r .  
A l though t h i s  v ie . /  was not  he ld  c o n s i s t e n t l y  t h e r e a f t e r ,  In the 
e i g h te e n th  cen tu ry  when the founda t ions  o f  modern h i s t o r i o g r a p h y  were 
being l a i d ,  Montesquieu in h i s  'C o n s id e ra t io n s  on the Causes o f  the 
Greatness o f  the Romans and o f  t h e i r  Rise and D e c l i n e ' ,  took as h is  
s t a r t i n g  p o i n t  the p r i n c i p l e s  t h a t  ' t h e r e  are  genera l  causes, moral 
o r  p h y s i c a l ,  which ope ra te  in every  monarchy, r a i s e  i t ,  m a in ta in  i t ,  
o r  o ve r th ro w  i t '  and th a t  ' a l l  t h a t  occurs is  s u b je c t  to  these 
c a u s e s ' . 32 Since then,  h i s t -  As and ph i lo soph e rs  o f  h i s t o r y
have a t tempted to  o rgan ize  par man a c t i v i t y  by d i s c o v e r in g  the 
causes o f  h i s t o r i c a l  even ts .
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(a ) The Pattc  rn of Hi t o r  lea l  Expl ana t ions
The q u e s t io n  a r i s e s  as to  whether  the re  is  a general  p a t te rn  
o f  e x p la n a t i o n  wh ich  is  t y p i c a l  o f  h i s t o r i c a l  ex p la n a t io n s  and 
c h a r a c t e r i s t i c  o f  h i s t o r i c a l  t h i n k i n g .  Ph i losophers  have put f o r ­
ward th ree  t h e o r ie s  o f  the c u r r e n t  na tu re  o f  e x p la n a t io n  in h i s t o r y .  
F i r s t l y  the re  are  those who m a in ta in  that  the h i s t o r i a n ' s  concern 
w i t h  the uniqueness o f  events  p rec lude  any g roup ing  o r  a s s o c ia t in g  
o f  even ts .  Secondly ,  e x a c t l y  the o p p o s i te  theo ry  is  put  forward 
t h a t  w h i l e  the h i s t o r i a n  m a in ta ins  t h a t  he i s  g i v i n g  an in d iv i d u a l  
e x p la n a t i o n  o f  the uniqueness o f  an even t ,  he does so by unconscious 
re fe ren ce  to  genera l  or  ' c o v e r i n g '  laws. T h i r d l y ,  a group of  
th inkers ,  m a in ta in  t h a t  l i m i t e d  numbers o f  even ts  are  grouped by the 
h i s t o r i a n  i f  they can be viewed as p a r t  o f  the same movement o r
p o l i c y .
The f i r s t  the o ry  i s  assoc ia ted  w i t h  the i d e a l i s t  ph i losophers  
such as Col 1 ingwood and Oakeshot t .  I t  would seem lo g i c a l  tha t  i f  
h i s t o r i a n s  c la im  to  be e l u c i d a t i n g  the uniqueness o f  an even t ,  t h e i r  
e x p la n a t io n  o f  each event must a l s o  be in unique terms. P ro fessor  
Oakeshott has w r i t t e n  th a t  a h i s t o r i a n  'accounts  f o r  change by
m e a n s  o f  a f u l l  account o f  c h a n g e ' . 33 Th is  im p l ies  t h a t  a f u l l
n a r r a t i v e  account o f  the change which produced the even t ,  is re q u i re d  
r a th e r  than the 'causes '  in  the usual sense o f  the word. No s in g le  
f a c t o r  o r  group o f  f a c t o r s  can p r o p e r l y  be designa ted a ' c a u s e ' .  I 
s h a l l  d iscuss  t h i s  p o in t  in  d e t a i l  l a t e r .  For the i d e a l i s t s ,  no 
r e v o l u t i o n ,  f o r  example,  can be exp la ined  in  terms o f  general  cha rac ­
t e r i s t i c s  o f  r e v o l u t i o n s .  Statements such as the f a c t  tha t  the 
p o l i t i c a l  c o n d i t i o n s  in p r e - r e v o lu t i o n a r y  Russia 1917 would make 
peacefu l  change u n l i k e l y ,  may seem sound but would be regarded as 
u n h i s t o r i c a l  by the i d e a l i s t  p h i lo s o p h e rs .
The second view is  assoc ia ted  w i t h  a group in c lu d in g  S i r  Karl 
Popper, P ro fesso r  G.C. Hempel and Mr P a t r i c k  G ard ine r .  I t  s t a te s  t h a t  
h i s t o r i c a l  e x p la n a t io n s  are  made by r e f e r r i n g  to  c o v e r in g  laws. They 
would regard a s tudy  o f  the r e v o lu t i o n  In Russia 1917, in which 
ques t ions  were posed f i r s t  about the na tu re  o '  r e v o lu t i o n s ,  as q u i t e
■HI
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p ro p e r .  They m a in ta in  t h a t  t h a t  is  what h i s t o r i a n s  do i m p l i c i t l y .
The v iew  i s  p o p u la r l y  he ld  by p h i lo s o p h e rs  and has c e r t a i n  p o in t s  
in  i t s  f a v o u r .  For example,  t he re  are  many th ings  which one can say 
about r e v o lu t i o n s  in general  w h ich ,  when app l ied  to  the e x p la n a t io n  
o f  a p a r t i c u l a r  r e v o l u t i o n ,  cou ld  prove a usefu l  guide to  knowing 
what t o  look  f o r .
M a rx i s t  theo ry  s t re s s e s  the r o le  o f  economic f a c to r s  in 
s o c i e t y ,  i n  i n f l u e n c i n g  and d e te rm in in g  the forms and behav iour  o f  
the p o l i t i c a l  o r g a n i z a t i o n 3'4. With t h i s  hypo thes is  in  mind, h i s t o r ­
ians have found new ev idence .  That I s ,  they have found new evidence 
under the guidance o f  genera l  laws In p o l i t i c a l ,  so c ia l  and economic 
th e o r y .  The c o v e r i n g ' l a w  t h e o r i s t s  m a in ta in  tha t  h i s t o r i a n s  always 
work w i t h  a hy po the s is  in mind and t h a t  the same hypo thes is  determines  
the h i s t o r i a n ' s  e x p la n a t i o n  o f  what he r i n d s .  Th is  does not a l l o w  
f o r  the f a c t  t h a t  the h i s t o r i a n ,  as d i s t i n c t  f rom the p ro p a g a n d is t ,  
w i l l  be fo rce d  to  m od i fy  h is  hypo thes is  o r  p o s tu la te  an a l t e r n a t i v e ,
In the l i g h t  o f  the ev idence .
The t h i r d  theo ry  o f  h i s t o r i c a l  e x p la n a t io n  is  s ta te d  by 
P ro fesso r  V.H. Walsh. He m a in ta ins  t h a t  h i s t o r i c a l  events are con­
cerned w i t h  human a c t io n s  and t h i s  behav iour  Is to  be exp la ined  
e s s e n t i a l l y  in  terms o f  the i n t e n t i o n s  o r  mot ives behind i t .  A 
s i n g l e  I n t e n t i o n  or  p o l i c y  may be expressed in a s e r ie s  o f  a c t i o n s .  
Should two or more events  be in s p i r e d  by the same i n t e n t i o n s ,  i t  is  
p o s s ib le  to  a s s o c ia te  them. Thus the h i s t o r i a n  may beg in  h is  
e x p la n a t i o n  o f  an event  by say ing  t h a t  i t  is t o  be seen as p a r t  o f  a 
general  movement wh ich was t a k in g  p lace  a t  the t im e.
For example,  Napoleon 's  Russian Campaign 1812, m ight  be 
exp la in e d  i n i t i a l l y  w i t h  re fe rence  to  h i s  general  p o l i c y  o f  e n fo r c in g  
the  C o n t in e n ta l  System and re fe rence  may be made to  o th e r  a t tempts  
to  e n fo rc e  the system, fo r  ins tance  the Peninsula,  War. This would 
serve to  make the i n d i v i d u a l  a c t io n  more I n t e l l i g i b l e .  S i m i l a r l y ,  
the r e v o lu t i o n  in France 1848 may be grouped w i t h  r e v o lu t i o n s  e l s e ­
where in  Europe In 1848, and w i t h  n a t i o n a l i s t  movements in Europe 
1820 and 1830. The group ing o f  events under a p p ro p r i a te  movements I t
known as ' c o l l i g a t i o n  .
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In assess ing  these th ree  t h e o r i e s ,  the f i r s t  que s t ion  which 
a r i s e s  is  whether  they are  in  f a c t  as m u tu a l l y  e x c lu s i v e  as t h e i r  
adhe ren ts  may c la im .  In c o n s id e r in g  the two ex t rem es , namely the 
un ique e x p la n a t i o n  o f  a unique event  and an e x p la n a t io n  which is 
dependent on genera l  laws, one cou ld  say tha t  I t  would seem p o s s ib le  
f o r  an h i s t o r i a n  to  use genera l  laws , w i t h o u t  t h i s  being a den ia l  
o f  h i s  i n t e n t i o n  to  e s t a b l i s h  something o the r  than a genera l  law. 
General laws o f  many sc iences may be used to  e s t a b l i s h  something 
un ique .  For example,  the genera l  p r i n c i p l e s  o f  e n g ine e r ing  may be 
employed In the b u i l d i n g  o f  a b r id g e  which is  un ique .  The use o f  
genera l  laws as hypotheses does not  imply t h a t  the unique c h a r a c t t r -  
u * ’ cs r f  an event cou ld  not  be sought and a unique e x p la n a t io n  be 
g i v e n .  Much seems t o  depend on the purpose in us ing  these general  
laws.  For example, one may examine a p a r t i c u l a r  r e v o lu t i o n  in  the 
l i g h t  o f  the general  c h a r a c t e r i s t i c s  o f  r e v o lu t i o n s ,  w i th  the 
purpose o f  e s t a b l i s h i n g  the e x te n t  to  which i t  was un ique ,  and thus
I d e n t i f y i n g  i t .
I f  the c o v e r in g - la w  theory  i s  regarded as a f u l l  account  o f  
h i s t o r i c a l  e x p la n a t i o n ,  then the h i s t o r i a n  must proceed as the 
s c i e n t i s t  d o t s .  Then any excep t ion  to  the genera l  law is  a m a t te r  
o f  major  s i g n i f i c a n c e .  I t  may be s u f f i c i e n t  to  ove r th row  the law, 
un less  s pec ia l  c i r cumstances  can be asc r ibed  t o  account f o r  the 
e x c e p t i o n .  Th is  Is the most s i g n i f i c a n t  weakness o f  the c o v e r in g -
law th e o ry .
Th - re  Is a tendency to  deny the h i s t o r i a n ' s  dependency on 
genera l  laws. However, I t  i s  argued t h a t  h i s t o r y  as a type o f  thought 
makes use o f  p s y c h o lo g ic a l  laws o f  behav io  r and s o c i o l o g i c a l  laws 
concerned w i t h  groups -  f o r  example,  p o p u la t io n  laws. Thts 
argument does no t  Imply t h a t  I t  Is the h i s t o r i a n ' s  purpose to prove 
o r  d i s p ro v e  any law. e s t a b l i s h  new ones o r  ov e r th row  o l d  ones and 
le a s t  o f  a l l  t h a t  he shou ld  be concerned t h a t  a p a r t i c u l a r  genera l  
law does no t  a s s i s t  In e x p la i n in g  a p a r t i c u l a r  even t .  The l a t t e r  ,s 
the v i t a l  d i f f e r e n c e  In procedure between the h i s t o r i a n  and the 
s c i e n t i s t .  Do h i s t o r i a n s  In f a c t  make use o f  genera l  v iews o f  human
n a tu re  in  e x p l a i n i n g  p a r t i c u l a r  even ts? I f  so,  i t  would imply  the 
use o f  c o v e r in g  laws in e x p la n a t i o n .  Burston compares the h i s t o r ­
i a n ' s  i n t e r p r e t a t i o n  o f  p e o p le 's  mot ives to  t h a t  o f  a c o u r t  
procedure  in  Eng land, where the p ro s e c u t io n  is  requ i re d  t o  e s t a b l i s h  
t h a t  an i l l e g a l  a c t i o n  was not o n l y  commit ted but in tended .  He 
c i t e s  th re e  d i f f e r e n c e s  in  the task  o f  the h i s t o r i a n  In t r y i n g  to 
e s t a b l i s h  an unobservab le  i n t e n t i o n  o r  mot ive  in human a c t i o n s .  
F i r s t l y ,  the h i s t o r i a n  is  under no compulsion to a r r i v e  a t  a con­
c l u s i v e  d e c i s i o n ,  he may p resen t  p o s s ib le  hypotheses and conclude 
t h a t  he does not know. Secondly,  the h i s t o r i a n ' s  concern is  not 
w i t h  the s p e c i a l i z e d  c ircumstances  o f  a suspected cr ime but  w i t h  
human n a tu re  in general  . F i n a l l y ,  the h i s t o r i a n s  s tudy a l lo w s  him 
a f u l l e r  knowledge o f  the c h a ra c te r  and p rev ious  ca ree r  o f  the 
pe rson .  I f  he i s  faced w i t h  two c o n t r a d i c t o r y  s ta tements  on an 
e v e n t ,  h i s  d e c i s io n  as to  where the t r u t h  l i e s  w i l l  depend p a r t l y  
on h i s  knowledge o f  the c h a r a c t e r s .  This im p l ies  t h a t  u s u a l l y  in 
h i s t o r y ,  we take people as we f i n d  them and general v iews of^human 
n a tu re  do no t  p lay  a s i g n i f i c a n t  r o le  in ou r  i n t e r p r e t a t i o n .
However, commonsense determines th a t  unless he ignores s i t u a ­
t i o n s  o r  aspec ts  t h e r e o f ,  which have repeated themselves,  pa r t  o f  
an h i s t o r i a n ' s  e x p la n a t i o n  may be in  terms o f  cove r ing  laws, even 
i f  t h i s  is  not  the main p a r t  o r  the t y p i c a l  p a t t e rn  o f  h i s t o r i c a l  
e x p la n a t i o n s .  I t  would seem unreasonable to  e x p la in  a l l  aspects  o f  
the French R e v o lu t io n  except the f a c t  t h a t  i t  was a r e v o lu t i o n  and, 
by i m p l i c a t i o n ,  the aspects  which i t  has in  common w i t h  o th e r  
r e v o l u t i o n s .  Thus c o v e r in g  laws may p rov ide  a bas is  f o r  f o rm u la t i n g  
hypotheses t o  a id  the e x p la n a t io n  o f  a p a r t i c u l a r  even t .  They a re  no t  
the p r i n c i p l e s  o f  h i s t o r i c a l  e x p la n a t i o n .
Hol loway quotes examples f rom the w r i t i n g s  o f  e s ta b l i s h e d  
academic h i s t o r i a n s ,  to  in d ic a te  th a t  h i s t o r i a n s  do g iv e  e x p la n a t io n s  
in terms o f  g e n e r a l i z a t i o n s .  Three o f  h i s  examples are c i t e d  here:
m  i f  i t  is  conceded t h a t  George I I I  came to  the throne 
w i t h  some vague ideas o f  ' p o l i c y '  a comparison shows 
th a t  these were the ideas o f  h i s  f a t h e r  and grand­
f a t h e r ,  the t y p i c a l  p o l i c i e s  o f  L e ic e s te r  House.
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(3) Since 1867 the importance of  the individual  Member 
of Parl iament has declined.
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(7) There is s t i l l  no subst i tu te  for human company, and 
people w i l l  f ind human company in towns as long as 
they seek i t  there:  that  has always been the town's
greatest  a t t r a c t i o n .
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Holloway comments that  the f i r s t  passage quoted (2) is s ig n i f ic a n t  
as the h is to r ia n  goes out o f  his way to emphasize p a r a l l e ls ,  ra ther  
than the i n d i v i d u a l i t y  of the persons, ideas or events. Number (3) 
is a gen e ra l i z a t io n  assert ing  the existence o f  a trend or tendency. 
F i n a l l y ,  number (7) he regards as such a sweeping statement^that i t  
may even be d i f f i c u l t  to say what i t  means or va l id a te  i t .
His assessment of  these statements is sound, and that some 
h is to r ian s  use or are p r im a r i ly  in terested in gen era l iza t io ns ,  is 
not contested. However, the question a r ises  as to whether we would 
c a l l  such explanations true to the nature o f  h is to r ic a l  e x p la n a t i o n ,  
-  and be j u s t i f i e d  in saying that they con s t i tu te  h is to r ic a l  
th ink ing .  Fur ther ,  his genera l iza t ion  that  h istor ians 'are not 
p r im a r i ly  In terested In uniqueness and p a r t i c u l a r i t y  y cannot 
stand on the basis of  a few examples, simply because they are taken 
from w r i t ings  of  reputable h is to r ia n s .  One may quote instances where 
th is  does not hold t rue.  Two such examples arc:
(1) Yet i t  cannot be denied that  the nations of
Europe and the Americas were swept, from about 
1770 onwards, by a series of  revolut ions which 
a l l  have something in common, at least in their  
basic ideas. The trouble Is that  they operated in 
such d i f f e r e n t  soc ie t ies  that  Palmer s attempt o 
w r i te  th e i r  h is tory  as that of a single revolut ion  
cannot do ether  than e f fe c t  a d is to r t io n  o f  them  
separate h is to r ie s .  ^
(?) Most of  t h e  V o o r t r c k k e r s  w e r e  d e r i v e d  f r o m  t h e
C o l o n i a l  T r e k k e r  c o m m u n i t y  o f  s e m i - n o m a d i c  p a s t o r a  
f a r m e r s  ( p p . 2 0 8 - 1 3 ) .  I t  w a s  t h e i r  t r c k b o e r  mode o f  
l i f e  t h a t  made  i t  p o s s i b l e  f o r  t h e m  t o  b e c o me  
V o o r t r c k k e r s .  . . .  N e v e r t h e l e s s ,  the \ f c o r t r c k k e r s  were
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a new anil d i s t i n c t  phenomenon. The Trckboer  movement 
was . . .  an unco -o rd i  natcd movement o f  f a m i l i e s  and 
smai l  f a m i l y  g ro u p s , who had no overwhelming gr ievances 
a g a in s t  the Cape Government . . .  On the o th e r  hand, the 
Great Trek was an o rgan ized  m ig r a t io n  o f  severa l  
thousand people .  Above a l l ,  the V o o r t re k k e rs  were  ^
de termined to  become a 1 f re e  and independent peo>le in 
a 1 f r e e  and independent s t a te  1.
4)
Cobban's account  (1) speaks f o r  i t s e l f ,  as an a t tempt  to  
I n v a l i d a t e  a t h e o ry  which e x p la in s  the r e v o lu t i o n s  in  Europe and 
America in  terms o f  general  laws, w i t h o u t  rec o g n iz in g  t h e i r  unique 
aspec ts .  Thompson (2) makes a c le a r  d i s t i n c t i o n  between the t r e k -  
boer movement and the Great Trek.  He recogn izes the ways in  which 
they are  connected and proceeds to  i n d i c a t e  how they d i f f e r ,  to 
make the p o in t  t h a t  the Great Trek was no t  merely a c o n t i n u a t i o n  o f
the t re k b o c r  movement.
These two examples may serve as a coun te r  t o  Ho l loway 's  
c a t e g o r i c a l  a s s e r t i o n  th a t  h i s t o r i a n s  are  not p r i m a r i l y  i n t e r e s t e d  
In  the uniqueness o f  even ts ,  d e s p i te  t h e i r  c la ims u  the c o n t r a r y .  
However, In the  f i n a l  a n a l y s i s  so smal l a sample Is no more r e l i a b l e  
than the  m a te r i a l  which he c i t e d  as the bas is  f o r  h i s  premise.
The a l t e r n a t i v e  to the cover ing -1  aw theory  o l  h i s t o r i c a l  e x ­
p l a n a t io n s  Is t h a t  o f  a un ique e x p la n a t io n  o f  a unique e v e n t .  This 
theo ry  r e q u i r e s  q u a l i f i c a t i o n .  Were an event t r u l y  unique in  every 
r e s p e c t .  I t  would not be p o s s ib le  to  recogn ize  i t ,  know i t  o r  
d e s c r ib e  I t .  We know th in g s  in terms o f  our exper ience  and desc r ib e  
them In terms o f  s i m i l a r  t h i n g s ,  the l a t t e r  o f t e n  as a means o f  
p e r c e i v i n g  t h e i r  uniqueness. The language one uses to  communicate 
an e x p la n a t i o n ,  would appear to  Invo lve  words wh ich  r e f e r  i m p l i c i t l y  
,0  S i m i l a r i t i e s  between the p a r t i c u l a r  event and o t h e r s .  Ca r r  
m a in ta in s  t h a t  the very use o f  language commits the h i s t o r i a n  to  
g e n e r a l i z a t i o n .  A war o f  a n c ie n t  t imes was very  d i f f e r e n t  f rom a war 
o f  the t w e n t i e th  c e n tu ry ,  and both were In essence un ique. Vet the 
h i s t o r i a n  r e f e r s  to  them both  as wars ,  even I f  he proceeds to  
e l u c i d a t e  t h e i r  d i f f e r e n c e s . "  P e r r y ' s  r e p ly  to  t h i s  a s s e r t i o n
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would be to  the e f f e c t  t h a t  the h i s t o r i a n  does use genera l  terms 
f r e e l y .  He c i t e s  ' r e v o l u t i o n '  as an example, bu t  the same would 
hold t r u e  f o r  'w a r ' .  Whi le  us ing  such te rm s , the h i s t o r i a n  is  en­
q u i r i n g  I n t o  how a p a r t i c u l a r  war is  d i s s i m i l a r  to  a l l  o th e r  wars.
Any genera l  meaning, such as ' v i o l e n t  c o n f l i c t '  i s  o n l y  a c la s s
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name, but  does no t  i t s e l f  e x p la i n  o r  j u s t i f y  a n y th in g .  Other 
' c l a s s ! f i c a t o r y '  g e n e r a l i z a t i o n s  which are  b u i l t  i n t o  the h i s t o r i ­
cal  language are  verbs such as ' t o  c o l o n i z e '  and ' t o  annexe' .  <t is 
a necessary c o n d i t i o n  o f  do ing  h i s t o r y  to  be ab le  to  understand such 
concepts  and use these terms. C a r r ' s  p o i n t  would seem v a l i d .  However 
one proceeds to  use such a term, i t  is  i n i t i a l l y  a general  concept,  
and i t  i s  o n l y  ou r  common use o f  concepts and language t h a t  makes i t  
p o s s i b l e  f o r  us to  communicate on a n y th in g  o th e r  than a rud im enta ry
l e v e l .
I t  would seem not o n l y  p o s s ib le  f o r  an h i s t o r i a n  to note  what 
an even t has In common w i t h  o th e r  even ts ,  w h i l e  remaining i n t e n t  on 
e x p l a i n i n g  i t  In terms o f  i t s  uniqueness, but a necessary s te p ,  
i n i t i a l l y ,  to  dem ons t ra t ing  I t s  p a r t i c u l a r i t y .  This  would imply  tha t  
the h i s t o r i a n ' s  tas k  is  t o  e x p la in  the whole even t ,  in  terms o f  
bo th  I t s  unique aspec ts ,  which i t  n e c e s s a r i l y  has and those in  which 
I t  was no t  un ique .  I f  t h i s  I n t e r p r e t a t i o n  o f  the h i s t o r i a n ' s  r o le  
Is  v a l i d ,  then the cove r in g - 1  aw theory  and theory  o f  the uniqueness 
o f  even ts  are  no t  m u tu a l l y  e x c lu s i v e  accounts o f  the na tu re  o f  
h i s t o r i c a l  e x p la n a t i o n s ,  and -ach con ta in s  a measure o f  t r u th .
The t h i r d  th e o ry ,  t h a t  o f  Pro fesso r  Walsh, Is e s s e n t i a l l y  
one o f  how events are assoc ia ted  t o g e th e r .  Thus some p r i n c i p l e  o f  
g e n e r a l i z a t i o n  Is Invo lved and In regard t o  any p a r t i c u l a r  e v e n t ,  
some a b s t r a c t i o n .  I t  Is s i g n i f i c a n t  t h a t  t h i s  Is a d i f f e r e n t  k ind  
o f  g e n e r a l i z a t i o n  from th a t  Invo lved In the c o v e r ln g - la w  t h e o ry .  
Accord ing  to  P r o f e v o r  Walsh, the h i s t o r i a n  does not  make 'open-  
c l a s s '  g e n e r a l i z a t i o n s ,  wh ich r e f e r  to  a l l  events and can be I n v a l ­
ida ted  by p roduc ing  one excep t ion  w i t h i n  the c la s s .  He does make 
c losed  c la s s  g e n e r a l i z a t i o n s  -  t h a t  I s .  l i m i t e d  t o  a p a r t i c u l a r  
group o f  even ts .  Thus I t  Is not  s u f f i c i e n t  t o  demonstrate th a t  there 
has been g e n e r a l i z a t i o n  and a b s t r a c t i o n  In h i s t o r i c a l  e x p la n a t io n s .
One must d i s t i n g u i s h  wh ich type o f  g e n e r a l i z a t i o n  has been used,
to  e s t a b l i s h  whether  o r  not  c o v e r in g  law techn iques o f  exp lana-
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t i o n  a re  in v o lv e d .
The account  g iven  by P ro fesso r  Walsh approximates most 
c l o s e l y  to  the ac tu a l  p r a c t i c e  o f  h i s t o r i a n s .  Whi le the h i s t o r i a n  
i s  concerned p r i m a r i l y  w i t h  the i n d i v i d u a l i t y  o f  e v e n ts , he 
i n v a r i a b l y  does demonstra te genera l  l i n e s  o f  p o l i c y  which a f f e c t  
more than one e v e n t . Th is  g roup ing  i s  in terms o f  even ts  whic! 
express  s i m i l a r  i n t e n t i o n s ,  des igns o r  purposes. The a s s o c ia t i o n  
he lps  t o  i l l u m i n a t e  them. P ro fesso r  Walsh has not suggested tha t  
the process o f  c o l l i g a t i o n  o f  events  Is the whole task ol  the h i s ­
t o r i a n  In  e x p l a i n i n g  any g iven even t ,  but  o n l y  p a r t  of i t .  Unique 
aspec ts  o f  the event are the focus o f  the s tudy .
One may add t h a t  the process o f  g e n e r a l i z i n g  is  in i t s e l f  
an a c t  o f  a b s t r a c t i o n .  One a b s t r a c t s  a l l  the s i m i l a r  fea tu res  
f rom e x p la n a t i o n s  o f  a s e r ie s  o f  ev en ts .  The re s t  Is o m i t t e d .  I t  
Is  t h i s  om iss ion  wh ich renders c o l l i g a t i o n  an incomplete  exp lana­
t i o n  o f  any e v e n t .  Moreover,  i t  can never be the exp la n a t io n  o f  
the i n d i v i d u a l i t y  o f  an even t .  Thus w h i le  the e f f e c t s  o f  Ordinance 
F i f t y  (1828) may be seen as c o n t r i b u t i n g  to  the d i s s a t i s f a c t i o n  o f  
the fa rmers on the Eastern  F r o n t i e r ,  t h i s  leaves unexp la ined the 
f u l l  n a tu re  and s i g n i f i c a n c e  o f  the event - t h a t  i s ,  the passing o f
Ordinance f i f t y .
S i m i l a r l y ,  a b s t r a c t i o n  Is in  one sense o f  the word ,  bound 
t o  g e n e r a l i z a t i o n s .  Th is  Is because most events are the a c t i v i t y  
o f  groups o f  peop le ,  r a th e r  than I n d i v i d u a l s .  However, the even, s 
no t  desc r ib ed  in terms o f  each I n d i v i d u a l ' s  a c t i o n s .  G e n e ra l i z a t io n s  
are  made about  the ne t  I ves ,  i n t e n t i o n s  and a c t io n s  o f  every  . n d . v ld u a ,  
who took p a r t .  For example,  one may say something l i k e .  The 
P russ ian  fo rc e s  fought  w e l l ' .  Th is  Is not  an account o f  each s o i d . e r  
a c t i o n s ,  bu t  a general  sta tement  about the performance o f  the group 
as a whole .  I t  would seem t h a t  some form o f  g e n e r a l i z a t i o n  occurs  
In h i s t o r y ,  whenever we go beyond the  purposes and a c t io n s  o f  one man. 
Even In d e s c r i b i n g  the a c t io n s  o f  one man, g e n e r a l i z a t i o n s  are made.
„e  do no,  d e s c r ib e  In minute d e t a i l  what he does o r  each I n te n t i o n  
im p l ied  hy each o f  h i s  a c t i o n s ,  we g e n e ra l i z e  and hypo thes ize  here as
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w e l l .  However, a l l  such g e n e ra l i  z o i i o n s  must f o l l o w  the f a c t s ;  
the g e n e r a l i z a t i o n  i s  no t  imposed upon tnem. The genet )1i za t  ions 
may be sound, even i f  excep t ions  e x i s t ,  as long as they  are t rue  
in  the main and no t  he ld  r i g i d l y .
Perry  d e s c r ib e s  the process o f  h i s t o r i c a l  e x p la n a t io n s  as 
the f o l l o w i n g : H i s t o r i a n s  s t a r t  by c o n s id e r in g  ways in which an event 
to  be e x p l a i n e d , forms pa r t  o f  a c la s s  o f  even ts .  Some a t tempt  
may be made to  cover  a l l  the hypo theses ,  conven t ions ,  laws and 
g e n e r a l i z a t i o n s  under which an event  can be c l a s s i f i e d .  They then 
proceed to  d i s c a rd  s y s t e m a t i c a l l y  a l l  g e n e r a l i z a t i o n s ,  1n t h e i r  
search f o r  the uniqueness o f  the even t .  They may a l l o w  th a t  an event 
Is in p a r t , a type.  However, v a r io u s  laws are used as p a r t  o f  a 
process and a re  not  n e c e s s a r i l y  p a r t  o f  the end -p roduc t .  To 
in c lu d e  an event  in  many g e n e r a l i z a t i o n s  and then p o i n t  ou t  how i t  
does no t  f i t  them p e r f e c t l y ,  i s  to  i d e n t i f y  i t  very  s p e c i f i c a l l y  
and as a whole.
( b) Causat ion  in H i s to r y
Is a h i s t o r i c a l  e x p la n a t i o n  always causal? Carr  m a in ta ins
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th a t  the h i s t o r i a n  always asks the q u e s t i o n ,  'why? ' .  However,
some w r i t e r s  speak o f  ' e x p l a n a t i o n ' , ' i n t e r p r e t a t i o n '  o r  ' t h e  l o g i c  
o f  e v e n t s ' , r a t h e r  than use the word 'cause '  T:,e causal approach 
i s  r e je c t e d  by some, in favour  o f  the f u n c t io n a l  approach, th a  i s ,  
'how' I t  happened r a th e r  than 'why'  I t  happened. The que s t ion  'what 
happened?' a l lo w s  a number o f  r e l a t i o n s h i p s  o f  which the causal  r e l a ­
t i o n s h i p  is  o n l y  one.
F i r s t l y ,  the problems which have a r i s e n  w i t h  the word ' cause 
re q u i r e  i n v e s t i g a t i o n .  They have r e s u l t e d  In much i i sund e rs tand lng  
among p h i lo sophe rs  o f  h i s t o r y .  In s c ie nc e ,  i f  we say that A is  a 
cause o f  B, we mean tha t  I f  A is p re s e n t ,  B must f o l l o w  and tha t  
whenever B o c c u rs ,  A must have preceded. This im p l ie s  a re c u r re n t  
s i t u a t i o n .  I f  ph i lo sophe rs  accep t  the s c i e n t i f i c  meaning o f  the word 
'cause '  as the o n ly  i n t e l l i g i b l e  meaning, t h i s  cou ld  account fo r  the 
acceptance o f  the c o v e r l n g - 1aw theory  o f  h i s t o r i c a l  e x p la n a t io n ,  by
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some p h i lo s o p h e r s .  I t  would f o l l o w  t h a t  the h i s t o r i a n ' s  cons tan t  
r e fe re n c e  to  causes im p l ie s  the e x is te n c e  o f  some c o v e r in g  law and 
a l s o  o f  r e c u r r e n t  s i t u a t i o n s .  F u r t h e r , i t  would be lo g i c a l  and 
p rope r  t o  t a l k  o f  something be ing i n e v i t a b l e  because o f  the p r e ­
sence o f  such a causal f a c t o r ,
The i d e a l i s t s ,  such as P ro fesso r  Oakeshot t ,  deny tha t  to  
t a l k  o f  'causes '  i s  any p a r t  o f  the h i s t o r i a n ' s  task .  Such a 
d e n ia l  i s  based on the acceptance o f  the assumption t h a t  i f  causes 
a re  u I scussed, they must be meant in  the s c i e n t i f i c  sense. Burs ton 
suggests  t h a t  the term 'cause '  may have a more genera l  meaning than 
the s c i e n t i f i c  one. We speak o f  c a tc h in g  a c o ld  because we go t  we t,  
w i t h o u t  n e c e s s a r i l y  im p ly ing  t h a t  whenever we get wet we s h a l l  
i n e v i t a b l y  ca tch  a c o ld .  Having caught a c o l d ,  we examine why and 
how t h i s  has happened. Such an i n q u i r y  I n to  the p a r t i c u l a r  causes 
o f  a p a r t i c u l a r  e v e n t ,  i s  e s s e n t i a l l y  a h i s t o r i c a l  one.
The f i r s t  c h a r a c t e r i s t i c  o f  the h i s t o r i a n ' s  approach to 
c a u s a t io n  i s  t h a t  he dea ls  in a m u l t i p l i c i t y  o f  causes, not one 
s i n g l e  cause. In c o n s id e r in g  the causes o f  a r e v o l u t i o n ,  he may c i t e  
a rondo.,, number o f  causes. This leads to  another  aspect  o f  the 
debate on causa t ion  in h i s t o r y .  The balance between seeing an event 
as p a r t  o f  a movement and In I t s  own i n d i v i d u a l  r i g h t s ,  ra ises  an 
Im po r tan t  problem. Is i t  p a r t  o f  the h i s t o r i a n ' s  task  to  d i s t i n g u i s h  
between the fundamental  and immediate causes o f  an event? The 
fundamental  causes are  those u s u a l l y  assoc ia ted  w i t h  the  genera l  
movement; the immediate fac to rs ,  those causes which e x p la in  the 
i n d i v i d u a l  even t ,  why I t  happened when I t  d id  - in essence, the 
f a c t o r s  p r c c i p l t a t . n g  the even t .  One cou ld  c o n s id e r ,  f o r  example,  
the 1830 R evo l ts  in France. The fundamental  causes are  Ihose 
as s o c ia te d  w i t h  t  he n a t io n a l  c r i s e s  In Europe a t  the t im e ,  the 
Immediate causes in c lud e  the access ion  to the throne in  1824 o f  the 
U l t r a - R o y a l i s t  King Char les  X, a censorsh ip  o f  the p ress ,  monetary 
compensat ion to  nobles f o r  losses o f  land,  appoin tment o f  an 
U l t r a - R o y a l i s t  Prime M in i s t e r  and the Ordinance o f  St Cloud Issued
1830 .
I f  one r c c e p t s  t h a t  one can speak o f  rea l  o r  fundamental  causes, 
t h i s  seems to  imp ly  t h a t  the e v e n t ,  o r  something s i m i l a r ,  would have 
happened a t  some t ime,  i f  not  a t  t h a t  p a r t i c u l a r  moment. Such an 
h y p o th e s is  would be cons idered  u n h l s t o r i c a l  by P ro fesso r  Oakeshot t .  To 
imply  t h a t  something was i n e v i t a b l e  is  t o  move towards the 'm ight have 
been1. He m a in ta in s  t h a t  the h i s t o r i a n  is  concerned w i t h  what d id  in 
f a c t  happen, not  what m ight  have happened. He would a ls o  p robab ly  
accep t  the c o r o l l a r y  t h a t  no s i n g l e  cause was more s i g n i f i c a n t  than 
a n o th e r .  A f u l l  account  o f  the causes w i l l  be embodied in a f u l l  account 
o f  the c o n te x t  in  which the event  took p la c e .  The i d e a l i s t ,  i n s i s t e n t  
on the un iqueness o f  the even t ,  regards the  word 'cause '  as m isp .aced ,  
in  d e a l i n g  w i t h  h i s t o r i c a l  t h i n k i n g  and e x p la n a t i o n .  F u r t h e r ,  to
c r e a te  some h i e r a r c h y  o f  causes, seeing some as p a r t  o f  a gene.a l  move­
ment, i s  to  deny the e s s e n t i a l  uniqueness o f  the even t .
I f  we accep t  t h a t  the term 'c a u -e '  may be used in a g e n e ra l ,  
r a t h e r  than s c i e n t i f i c  sense, we do not mean by 'causes '  in  h i s t o r y  
what a s c i e n t i s t  means when using  the word. We can then t a l k  q u i t e  
acc n a b ly  o f  causes, and o f  fundamental  and immediate ue , e s ,  w i th o u t  
n e c e s s a r i l y  a s s e r t i n g  t h a t  an even» was I n e v i t a b l e .  Carr  m a in ta in s  t h a t  
•The t r u e  h i s t o r i a n ,  con f ron ted  w i t h  t h i s  l i s t  o f  causes o f  h is  own 
c o m p i l a t i o n ,  would fee l  a p ro fe s s io n a l  compulsion to  reduce i t  to  o r d e r ,  
t o  e s t a b l i s h  some h ie ra r c h y  o f  causes which would f i x  t h e i r  r e l a t i o n  to  
one a n o th e r ,  perhaps t o  dec ide wh ich cause o r  which ca tego ry  o f  causes 
shou ld be regarded ' I n  the l a s t  r e s o r t '  o r  ' i n  the f i n a l  a n a l y s i s '  
( f a v o u r i t e  phrases o f  h i s  ians)  as the u l t i m a t e  cause, the  cause o f
a l l  causes.
B a s i c a l l y  t h .  Issue Is ne t  one o f  the ' h i s t o r i a n ' s  com pu ls ion '  
bu t  comes down to  e a r l i e r  one: whether the h i s t o r i a n  i s  concerned 
o n ly  w i t h  the un iqu .  ass o f  an e v e n t ,  o r  w i t h  thevho le  even, o wh.c 
some aspects  a ,e  n e c e s s a r i l y  un ique .  I f  he is  concerned w t h  the „ h  ,e 
ev e n t ,  he w i l l  wish to  a s c r ib e  a v a r i e t y  o f  causes and t o  d . s t . n g u . s h  
fundamental  f rom m r e  immediate f a c to r s .  Koreover,  p a r ,  o f  h i s  task  
would seem to  be to  e v a lua te  the r e l a t i v e  importance o f  d i f f e r e n t  
f a c t o r s  in  p roduc ing  an even t ,  i f  m e  cons ide rs  the reasons why t  e 
F r a n k f u r t  .assembly f a i l e d  to  e s t a b l i s h  a u n i te d  Germany In I8k8,
Of s i g n i f i c a n c e  .ha t  F re d e r ic k  W IM a m  IV refused the crown o f  such
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j n io n .  However, i t  can h a r d l y  be regarded as a major cause, when 
:ompared t o  o t h e r  o b s ta c le s  in the way o f  German u n i f i c a t i o n  
such as the. di lemma over  the i n c l u s i o n  o f  the A u s t r i a n  Germans. For 
an und e rs tan d ing  o f  t h i s  e v e n t ,  a necessary p a r t  o f  the e x p la n a t io n  
must be the r e l a t i v e  impor tance o f  d i f f e r e n t  f a c t o r s .  Bu 's ton 
s t a t e s ,  1 1 shou ld  t h e r e fo r e  deny t h a t  in a s s e r t i n g  th a t  any f a c t o r  
was the rea l  and fundamental  cause o f  an even t ,  I am a s s e r t i n g  tha t  
i t  was i n e v i t a b l e . ' 52 P o s s ib l y  the most one cou ld  a s c r ib e  to  an 
a s s e r t i o n  on the fundamental  causes o f  an even t ,  is  t h a t  un less 
c i r cum s ta nces  changed, the event  o r  something s i m i l a r ,  seemed i n e v i t ­
a b l e . 53 When assess ing  an even t as a whole and in  i t s  unique aspec ts ,  
t h e re  would seem n o th in g  c o n t r a d i c t o r y  o r  u n h i s t o r i c a l  in  d i s t i n g u i s h ­
ing  between fundamental  and immediate r
The q u e s t i o n  o f  causa t ion  and I t s  p o s s ib le  l i n k  w i t h  I n e v i t a b i l i t y ,  
l 5  r e l a t e d  t o  the debate on de te rm in ism .  A f u l l  e x p o s i t i o n  o f  t h i s  
s u b je c t  would be necessary t o  d iscuss  I t s  r o l e  In h i s t o r y .  Th.s
r : : : : ; ; : : : : : : ; .1: * be ba,=d 0n t . n » -
l i v e  assumpt ions  o f  what de term in ism may be.
HSBpE
e a s ie s t  way o f  ada p t ing  ou rse lves  to  the w o r ld .5 b
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a c c id e n t  in  h i s t o r y .  There is  no reason to suppose th a t  one has to
choose between de te rm in ism  and nora 1 r e s p o n s i b i l i t y .  A l l  human
a c t i o n s  may be both  f r e e  and de term ined ,  in the sense o f  having 
56causes.
The h i s t o r i a n ,  l i k e  the o r d in a r y  man, may b e l i e v e  th a t  human 
a c t io n s  have causes which can be a s c e r t a in e d .  I f  he b e l ie v es  t h i e 
and regards i t  as h i s  spec ia l  f u n c t i o n  to  i n v e s t i g a t e  these causes, 
i t  docs no t  f o l l o w  t h a t  he r e j e c t s  the concept o f  f r e e  w i l l -  unless 
he b e l ie v e d  th a t  v o l u n t a r y  a c t io n s  have no cause, which is un tenab le .  
There i s  no c o n t r a d i c t i o n  in say ing th a t  v o l u n t a r y  a c t io n s  have 
causes , in a d d i t i o n  to  being f r e e .  In assess ing  H i t l e r ' s  ac t  ions in 
Germany and in w o r ld  a f f a i r s  in the 19301s , one may e l u c id a te  a 
number o f  f a c to r s  wh ich can be regarded as some o f  the causes o f  these 
a c t i o n s .  This does not imply t h a t  the events were i n e v i t a b l e  or  
t h a t  one thereby j u s t i f i e s  them. In f a c t  A . J .P .  T a y l o r ' s  i n t e r p r e t a  
t i o n  o f  H i t l e r  as ,  v i r t u a l l y ,  the v i c t i m  o f  c i rcum s tances ,  has been 
s e v e re ly  c r i t i c i z e d  by academic h i s t o r i a n s .  I f  thei  *: are ins tances 
where h i s t o r i a n s  speak o f  an occurrence as ' i n e v i t a b l e ' ,  they u s u a l l y  
mean, and i t  would be more accura te  to  say,  ' e x t re m e ly  p r o b a b l e ' .
One can o n l y  ty  t h a t  something was i n e v i t a b l e  in h i s t o r y ,  in the 
formal sense t h a t , f o r  i t  to  have happened d i f f e r e n t l y ,  the antecedent 
events would have had to be d i f f e r e n t .
Another  aspec t  o f  de term in ism is  the i s o l a t i o n  o f  one aspect c f  
the whole event and b e l i e f  t h a t  t h i s  determines  a l l  e l s e .  An 
example o f  t h i s  is  the ' m a t e r i a l i s t  concep t ion  o f  h i s t o r y ' .  The 
d o c t r i n e  has developed ma in ly  f rom the work o f  Karl Marx. He s t a t e s ,  
'The mode o f  p ro d u c t io n  o f  m a te r i a l  l i f e  c o n d i t i o n s  the s o c i a l ,  
p o l i t i c a l  and i n t e l l e c t u a l  l i f e  process in gen e ra l .  I t  i s  not  the 
consciousness o f  men tha t  determines  t h e i r  be ing ,  b u t ,  on the c o n t r a r y  
t h e i r  s o c ia l  be ing tha t  determines  t h e i r  consc iousness . ’ 8 The 
d o c t r i n e  has come to  be held as the v iew t h a t  the economic s t r u c t u r e  
o f  s o c i e t y  de termines the laws, ideas and r e l i g i o u s  b e l i e f s  o f  
s o c ie t y , a l t h o u g h  Marx uses the word ' c o n d i t i o n s ' ,  r a th e r  than 'de te r ­
mines'. Th is  has enabled tn g e ls  to  w r i t e  t h a t  n e i t h e r  he nor Marx
accident  in h is to r y .  There is no reason to suppose that  one has to
choose between determinism and moral r e s p o n s ib i l i t y .  A l l  human
act ions may be both f ree  and determined, in the sense o f  having 
56causes.
The h i s t o r ia n ,  l i k e  the ordinary man, may bel ieve that human 
act ions have causes which can be ascer ta ined.  I t he believes t,>is 
and regards i t  as his special  funct ion to invest igate  these causes, 
i t  does not fo l low  that  he r e je c ts  the concept of  free w i l l  -  unless 
he bel ieved tha voluntary actions have no cause, which is untenable.  
There Is no con trad ic t io n  In saying that  voluntary act ions have 
causes, in add i t ion  to being f re e .  In assessing H i t ' e r ' s  actions in 
Germany and in world a f f a i r s  In the I 9 3 0 's ,  one may e luc idate  a 
number of  factors which can be regarded as some of  the causes of  these 
ac t ions .  This does not imply that  the events were inev i tab le  or  
tha t  one thereby j u s t i f i e s  them. In fac t  A .J .P .  Tay lor 's  in te rp re ta ­
t io n  o f  H i t l e r  as ,  v i r t u a l l y ,  the v ic t im  of  circumstances, has been 
severely  c r i t i c i z e d  by academic h i s t o r i a n s . 57 I f  there are instances 
wh.-e  h is to r ian s  speak of  an occurrence as ' i n e v i t a b l e ' ,  they usually  
mean, and i t  would be more accurate to say, 'extremely probable ' .
One can only say that  something was in ev i ta b le  in h is to ry ,  in the 
formal sense th a t ,  for I t  to have happened d i f f e r e n t l y ,  the antecedent
events would have had to be d i f f e r e n t .
Another aspect of  determinism Is the is o la t io n  o f  one aspect of 
the whole event and b e l i e f  that  th is  determines a l l  e ls e .  An 
example o f  th is  Is the ' m a t e r i a l i s t  conception o f  h i s t o r y ' .  The 
doctr ine  has developed mainly from the work of  Karl Marx. He s ta tes ,  
•The mode of  production of mater ia l  l i f e  condit ions the s o c ia l ,  
p o l i t i c a l  and i n t e l l e c t u a l  l i f e  process In general.  I t  is not the 
consciousness of  men tha, determines th e i r  being, but,  on the contrary  
t h e i r  social  being that determines th e i r  consciousness/ The 
doc tr ine  has come to be held as the view that the economic s tructure  
o f  soc ie ty  determines the laws, ideas and re l ig ious  b e l i e fs  of  
socie ty ,a l though Marx uses the word 'c o n d i t io n s ' ,  rather  than 'deter­
mines'. This has enabled Engels to w r i t e  that ne i ther  he nor Marx
a s s e r te d  th a t  the economic element was the on ly  de te rm in ing  one, but 
r a t h e r  t h a t  wh ich ,  in  the f i n a l  a n a l y s i s ,  determined h i s t o r y .  Thus 
i t  i s  no t  e n t i r e l y  l e g i t i m a t e  to i n t e r p r e t  Marxism as the embodiment 
o f  the m a t e r i a l i s t  o r  d e t e r m i n l s t  v iew o f  h i s t o r i c a l  c a u s a t io n .  The 
l a t t e r  was propounded more tho rough ly  by h i s  con tem pora ry , Ludwig 
Feuerbach.
Of n e c e s s i t y ,  as the h i s t o r i a n  can o n l y  work w i t h  a l i m i t e d  
number o f  f a c t o r s ,  h i s  procedure in v o lv e s  the i s o l a t i o n  and i d e n t i f i ­
c a t i o n  o f  some s p e c i f i e d  causes . Th is  can r e s u l t  in  the d i s t o r t i o n  
even ts  th rough the ex agge ra t ion  o f  some even ts  and n e g le c t  o f  o th e r s .
P a r t  o f  the h i s t o r i a n ' s  s k i l l  l i e s  in h i s  a b i l i t y  to  p reserve  the 
ba lance between v a r io u s  e lements ,  in h i s  search f o r  the t r u t h ,  
number o f  aspects  a re  i s o la t e d  and examined s y s t e m a t i c a l l y ,  w i t h  the 
I n t e n t i o n  o f  i n v e s t i g a t i n g  and, i f  necessary ,  e l i m i n a t i n g  v a r iou s  
p o s s ib le  modes o f  i n q u i r y ,  t h i s  would be a v a l i d  way o f  proceeding 
w i t h  h i s t o r i c a l  research .  However, to  i s o l a t e  one s t ra n d  from the 
whole  process o f  h i s t o r i c a l  change, c o n s c io u s ly ,  and p resen t  i t  as 
the de te rm inan t  o f  the whole p a t t e r n ,  is  not a search f o r  the t r u t h  
and can h a r d l y  be p a r t  o f  the h i s t o r i c a l  a t t i t u d e .
A f u r t h e r  source o f  c o n f l i c t  in c ausa t ion  < the theory  th a t  
h i s t o r y  Is l a r g e l y  a chap te r  o f  a c c id e n t s .  A s e n e s  o f  events  Is
de term ined by chance co inc idences  and a t t r i b u t a b l e  to  very  casual ^
and o ' t e n  t r i v i a l  causes. This  has been dubbed the 'C leo pa t ra  s Nose 
theo ry  o f  h i s t o r y :  Had C le o p a t r a ' s  nose been u g l y ,  Anthony would not  ha 
have been I n fa tu a te d  by her  beauty and the outcome o f  the B a t t l e  o 
Ac t  Ium wou’ d have been d i f f e r e n t .
Carr  sugnests t h a t  the recen t  widespread emphasis on the  r o le  
o f  chance In s t o r y  Is due p a r t l y  to  the u n c e r t a i n t y  which set In 
d u r in g  the tw e n t ie th  ce n tu ry  and became marked a f t e r  19 
o n i c a ,  events  do not  seem to  favour  a n a t i o n ,  t h e o r i s t s  s t r e s s  the  r o .e  
o f  chance or  ac c id e n t  In h i s t o r y .  'The view t h a t  exam ina t ion  r e s u l t s
a re  a l l  a l o t t e r y  w i l l  a lways be popu la r  among those who have been
placed in the t h i r d  c l a s s ' ? 0 Th is  may throw l i g h t  on the reasons f o r  
the  t h e o r y ' s  p o p u l a r i t y  but  does not d ispose o f  i t .
The r o l e  o f  chance In h i s t o r y  e x i s t s  but  is  exaggerated by 
those who a re  i n t e r e s t e d  to  s t r e s s  i t s  importance.  These s o - c a l l e d  
a c c io v n t s  in  h i s t o r y  r e p re s e n t ,  in  a sense, a separa te sequence o f  
ccuse and e f f e c t ,  one which i n t e r r u p t s  the sequence w i t h  which the 
h i s t o r i a n  i s  p r i m a r i l y  concerned. They do no t  serve to  deny the 
e x i s te n c e  o f  causes in h i s t o r y .  C le o p a t r a ' s  beauty was i t s e l f  a 
cause o f  An hony ' , i n f a t u a t i o n .  To e x p la in  h i s t o r i c a l  even ts  in  terms 
of chance i s  to  overs  i m p . i f y  and g iv e  a s u p e r f i c i a l  e x p la n a t io n  o f  a 
complex p rocess .  The shape o f  C le o p a t r a 's  nose was a f a c t  o f  h i s t o r y ,  
an a c c id e n t  wh ich m o d i f ie d  the course o f  h i s t o r y  in some way. However, 
In so f a r  as i t  was a c c i d e n t a l , i t  does not e n te r  into any r a t i o n a l  
i n t e r p r e t a t i o n  o f  h i s t o r y  o r  i n t o  the h i s t o r i a n ' s  h ie ra r c h y  o f  
. s i g n i f i c a n t  causes. A l though i t  had r e s u l t s ,  i t  i s  i r r e l e v a n t  f o r  the 
past  ard the p re s e n t .  F u r t h e r ,  i t  makes no sense as a genera l  propo­
s i t i o n  to  say t h a t  genera ls  lose b a t t l e s  because o f  t h e i r  I n f a t u a t i o n  
w i t h  b e a u t i f u l  queens. H i s to r i a n s  are  concerned w i t h  the i n t e r p l a y  
of  a number o f  f a c t o r s  such as id eas ,  p e r s o n a l i t y ,  c o n d i t i o n s  and 
- v e n t s  wh ich can he lp  to e x p la i n  the process o f  h i s t o r i c a l  change.
The r e l a t i v e  s i g n i f i c a n c e  o f  one o r  more causes, is  the essence o f  h is
i n t e r p r e t a t i o n .
In the f i n a l  a n a l y s i s ,  even i f  such an event cou ld  be i n t e r ­
p re te d  as s i g n i f i c a n t ,  i t  i s  p o i n t l e s s  to  s p e c u la te d ,  the ways in 
which the course o f  h i s t o r y  might  have been d i f f e r e n t .  I f  any s i g n i f i  
can t  element  o f  h i s t o r y  were d i f f e r e n t ,  i t  f o l l o w s  l o g i c a l l y  t h a t  
n o th in g  t h e r e a f t e r  would have been q u i t e  the same. The p o s s ib le  
I n t e r a c t i o n  o f  a l l  o th e r  elements In the s i t u a t i o n  Is i n c a l c u l a b l e .  
H i s t o r i a n s  are concerned w i t h  the t r u t h  about  what d i d  happen.
1,. O B J E C T I V ITY
E a r l i e r  I have m a in ta ined  t h a t  In h i s t o r y  one cannot separa te 
the h i s t o r i a n  f rom the d i s c i p l i n e ,  os some ph i losophe rs  o f  h i s t o r y  
have proposed. However, some c l a r i f i c a t i o n  i s  re qu i re d  on the proces 
o f  I n t e r a c t i o n  and i n t e r r e l a t i o n s h i p  between them, in  o rde r  to 
e s t a b l i s h  what o b j e c t i v i t y  in h i s t o r y  may mean. We have seen tha t
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h i s t o r i c a l  f a c t s  cannot be an o b j e c t i v e  body o f  knowledge. They are 
e s t a b l i s h e d  by h i s t o r i a n s ,  who can o n ly  app ly  t h e i r  s c h o la rs h ip  to 
ach ieve  a degree o f  o b j e c t i v i t y .  Thus, f u r t h e r  d iscuss io n  o f  
o b j e c t i v i t y  In h i s t o r y  Is concerned w i t h  the  r e l a t i o n s h i p  between the 
f a c t s  and the h i s t o r i a n ' s  i n t e r p r e t a t i o n  t h e r e o f .
In r e j e c t i n g  the  s c i e n t i f i c  theo ry  o f  h i s t o r y ,  the r e l a t i v i s t s  
a sse r ted  th re e  th in g s  o f  s i g n i f i c a n c e  to  the ques t ion  o f  o b j e c t i v i t y  
In h i s t o r y .  F i r s t l y ,  they m a in ta ined  t h a t  one could not separate the 
h i s t o r i a n  f rom the e s ta b l i s h m e n t  o f  h i s t o r i c a l  f a c t s .  Secondly,  th v 
saw the r o l e  o f  the h i s t o r i a n  as one c f  s e l e c t i n g ,  a r ra ng ing  and 
i n t e r p r e t i n g  f a c t s ,  r a th e r  than mere ly  r e c o rd in g  them. F i n a l l y  and 
most s i g n i f i c a n t  f o r  t h i s  d i s c u s s io n ,  they main ta ined t h a t  the 
h i s t o r i a n  cou ld  not  separa te  h l m - e l f  f .am h i s  i n t e r p r e t a t i o n .  Beard 
s ta te d  t h a t  the h i s t o r i a n ' I s  no t  " a  disembodied s p i r i t " ,  a p e r f e c t  
and p o l i s h e d  mind" but  r a th e r  "a c re a tu re  o f  t im e ,  p la c e ,  c i rcum stance ,  
I n t e r e s t s ,  p r e d i l e c t i o n s ,  c u l t u r e " . '  Beard dec la red  t h a t ,
"no  h i s t o r i a n  can des c r ib e  the past as i t  a c t u a l l y  was . . .  every 
h i s t o r i a n ' s  work -  t h a t  i s ,  h i s  s e l e c t i o n  o f  f a c t s ,  h i s  emphasis, h is  
o m is s io n s ,  h i s  o r g a n i z a t i o n ,  h is  method o f  p r e s e n ta t io n  -  bears a 
r e l a t i o n  to  h is  own p e r s o n a l i t y  and the age and c ircumstances In which
he 11ves . "  '
E l to n  accep ts  t h i s  v iew l a r g e l y .  Me sees as t r u e ,  In the main,  
t h a t  what the h i s t o r i a n  i s , a f f e c t s  h is  w r i t i n g  and th a t  every 
g e n e ra t io n  r e w r i t e s  h i s t o r y  f rom I t s  own p o in t  o f  v iew,  He m a in ta ins  
t h a t  the h i s t o r i a n ' s  p e r s o n a l i t y  enables him to  see the f a c ts  in a 
d i f f e r e n t  l i g h t ^ T h i s  s t a n d p o in t ,  i f  taken to  i t s  l o g i c a l  c o nc lus ion  
docs not  a l l o w  f o r  the i n f l u e n c e  o f  the f a c t s  on the h i s t o r i a n  and 
h i s  i n t e r p r e t a t i o n .  Nor does I t  a l l o w  f o r  new ev idence and subsequent 
developments o f  ev en ts ,  as f a c t o r s  n e c e s s i t a t i n g  the r e w r i t i n g  o f  
h i s t o r y .  Whi le E l to n  adds t h a t  I f  i t  does not conform to  ru le s  o f  
h i s t o r i c a l  method, I t  is  unacceptab le ,  whether  i t  is  consc ious  or  
unconsc ious b ia s ,  t h i s  leaves us no c l e a r e r  as to  what these l i m i t a ­
t i o n s  on the h i s t o r i a n  a re .
To say that, a s ta tement  is  b iased ,  is  t o  imply l o g i c a l l y  t h a t  
the unbiased t rue  sta tement  is  known and can be demonstra ted.  Only
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under such c i rcumstances  can we m a in ta in  t h a t  b ias e x i s t s .  The 
u l t i m a t e  example o f  consc ious b ias  is  the h i s t o r i a n  who d e l i b e r a t e l y  
se ts  o u t  to  const . *vc t  an argument in  l i n e  w i t h  h is  own p r e ju d ic e s .
The most commonplace example o f  t h i s ,  is  propaganda in s p i r e d  by 
nat ional  f e e l i n g s .  I t  is  no t  b ias  to  comment favou rab ly  on one 's  
own c o u n t r y ,  i f  t h i s  a s s e r t i o n  i s  t r u e ,  acco rd ing  to  the f a c t s .  
S i m i l a r l y ,  c r e d i t  must be g iven  to  o th e r  c o u n t r i e s  when i t  i s  due.
The e s ta b l is h m e n t  o f  h i s t o r i c a l  f a c t s  and h i s t o r i c a l  e x p la n a ­
t i o n s  are  concerned w i t h  the i n t e n t i o n s  and mot ives  which in s p i r e d  
the even t .  Is the re  then a tendency to  i n t e r p r e t  one 's  own coun t ry  
in  such a way t h a t  on e 's  own mot ives  appear more wo r thy  than those 
o f  the fo re ig n e r?  I f  i t  is  not  a t ru e  assessment o f  the f o r e i g n e r ,  
i t  u s u a l l y  in v o lv e s  a g e n e r a l i z a t i o n ,  such as 'Germans are 
m i l i t a r i s t i c  by n a t u r e ' .  The im p l i c a t i o n s  o f  such a s tatement  would 
be c a r r i e d  over  and p r e ju d i c e  our  v iew o f  a p a r t i c u l a r  even t .  That 
such judgements a rc  made and t h a t  such h i s t o r y  is  w r i t t e n ,  cannot 
be d is p u te d .  What has to  be e s ta b l i s h e d  i s  whether t h i s  is un­
a v o id a b ly  p a r t  o f  the na tu re  o f  h i s t o r i c a l  e x p la n a t io n s .  Thomson 
c i t e s  an example o f  n a t io n a l  b i a s ,  the B r i t i s h  and Spanish accounts  
o f  the Armada. ' I f  anyone doubts whether B r i t i s h  accounts o f  the 
Armada may no t  be e n t i r e l y  v a l i d  and t r u e ,  l e t  him look a t  Spanish 
accounts  which make no ment ion o f  S i r  F ranc is  Drake and sometimes 
none o f  the E n g l i s h ,  but  make much o f  the un t im e ly  s to rm . '  63 
Thus, mere ly  through s e l e c t i o n ,  omiss ion and emphasis, b ias  can be 
e f f e c t i v e .  A p o in t  o f  i n t e r e s t  which emerges, is t h a t  Thomson 
h im s e l f  seems t o  suggest th a t  the es tab l ishm en t  o f  b ias  in Spanish 
accounts should c a rc c l  ou t  o r  j u s t i f y  any doubts about the v a l i d i t y  
o f  Eng l i sh  w r i t i n g s  on the Armada, a l though  they are  separa te issues
and ma/  both be wan t ing .
Some im por tan t  h i s t o r i c a l  events breed t h e i r  own form o f  
p r e ju d ic e  and b ias .  French h i s t o r i a n s  may d i f f e r  in many ways b u t ,  
in the main,  agree th a t  'con temporary h i s t o r y '  dates from 1789 and 
th a t  the r e v o lu t i o n  was a major landmark in  the h i s t o r y  o f  modern 
Europe. Gaetano Salvemini  has po in ted  ou t  tha t  they tend to  
p e r s o n i f y  the R evo lu t ion  and speak o f  ' i t '  as having proc la imed the
R ig h ts  o f  Man, f o r  in s ta n c e .  P ro fesso r  A l f r e d  Cobban in h is  
•Myth o f  the French R e v o lu t i o n 1 has ra ised  the q ue s t ion  o f  whether 
• i t 1 ever happened and i f  so ,  e x a c t l y  when i t  began and ended and 
what in f a c t  ' i t '  had accompl ished.  He cha l lenged the concept tha t  
change n e c e s s a r i l y  im p l ies  progress and the b e l i e f  in  t h i s  ins tance 
t h a t  the R e v o lu t io n  was a t r iumph f o r  the midd le  c lasses  ra th e r  
than the c o n s e rv a t i v e  landowning c la s s e s ,  la rge  and sm a l l .  I f  the 
l a t t e r  is  v a l i d ,  the R e v o lu t io n  can be seen as c o n t r i b u t i n g  to  the 
economic backwardness o f  France In the n ine teen th  c e n tu r y ,  r a th e r  
than her p rog ress .  ^
Thus b ias  r e s u l t s  not  o n ly  f rom the consc ious o r  unconscious 
s e l e c t i o n  and om iss ion  o f  d a ta ,  f r e q u e n t l y  In l i n e w i t h  n a t io n a l  
p r e j u d i c e s ,  but  a l s o  because g e n e r a l i z a t i o n s  are made about the 
n a tu re  and consequences o f  major e v e n ts ,  In an o v e r s i m p l i f i e d  fash ion  
I t  is  a d i f f i c u l t  and complex task to  fo rm u la te  a seemingly s imple 
y e t  sa fe  g e n e r a l i z a t i o n .
Na t iona l  f e e l i n g s  a r c  on ly  one type o f  emot ion which can 
a f f e c t  h i s t o r i c a l  w r i t i n g .  The i n f l u e n c e  o f  any emot ion o r  f e e l i n g  
on h i s t o r i c a l  e x p la n a t io n s  may be sa id  to  i n d i c a te  p r e ju d i c e .  One 
must r e f i n e  t h i s  s ta temen t .  There are  c i rcumstances which make i t  
accep tab le  to  dec ide  an issue on the bas is  o f  p r e ju d i c e .  I f ,  fo r  
example,  I am to  work w i t h  someone, i t  is  r e le v a n t  to  my d e c is io n  
to  app o in t  someone I p e r s o n a l l y  l i k e .  N a t u r a l l y  t h i s  is  not an 
h i s t o r i c a l  d e c i s i o n .  However, the s i g n i f i c a n c e  o f  p re ju d ic e  is  not 
j u s t  the in f l u e n c e  o f  c e r t a i n  a t t i t u d e s  on our  judgements and thus ,  
d i s c u s s io n  but r a th e r  the in f l u e n c e  o f  i r r e l e v a n t  emot ion on our  
t h i n k i n g .  Personal  s e l f  i n t e r e s t  o r  n a t io n a l  l o y a l t y  would c o n s t i t ­
u te  examples o f  emot ions i r r e l e v a n t  to  our t h i n k i n g  In h i s t o r y  -  
o r  p o s s i b l y ,  one cou ld  say th a t  the absence o f  such in f luences  is 
re le v a n t  and necessary to  our  search f o r  the t r u t h .  The essence o f  
the h i s t o r i c a l  a t t i t u d e  is  to  be on the a l e r t  f o r  such e r r o r s  and 
determined to  avo id  o r  e r a d i c a te  them.
T h i s  b r i n g s  us  t o  t h e  q u e s t i o n  o f  w h e t h e r  o b j e c t i v i t y  i n  
h i s t o r i c a l  I n t e r p r e t a t i o n  i s  p o s s i b l e ,  a n d  f o r  s o m e ,  w h e t h e r  i t  : s 
e v e n  d e s i r a b l e .  E l t o n  m a i n t a i n s  t h a t  ' h i s t o r i a n s '  p e r s o n a l i t i e s
and p r i v a t e  v iews are  a f a c t  o f  l i f e ,  l i k e  the w e a th e r1 ^ and are 
no t  w o r th  the amount o f  concern g iven  them as they cannot be 
e l im in a t e d .  He s ta te s  f u r t h e r  t h a t  they should not  be e l im in a te d .
He m a in ta in s  t h a t  the h i s t o r i a n  who b e l ie v e s  t h a t  he has removed 
h im s e l f  f rom h i s  work i s  not o n l y  wrong but has probab ly  produced 
something d u l l  r a th e r  than unb iased.  Whi le we would not suppor t  a 
consc ious  e f f o r t  a t  b i a s ,  El ton sees no spec ia l  need f o r  the h i s t o r -
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ian ^to c o n s c io u s ! yVt ry to  remove h im s e l f  f rom h i s  w r i t i n g .  He 
v iews the h i s t o r i a n ' s  i n t e l l e c t  as more s i g n i f i c a n t .
Thomson agrees t h a t  the h i s t o r i a n ' s  person is  i n e v i t a b l y  
p r o je c te d  I n t o  h i s  work.  He m a in ta in s  th a t  i t  i s  f a l s e  to  be l ie v e  
t h a t  beh ind a l l  b iased h i s t o r i c a l  w r i t i n g  l i e s  the p o s s i b i l i t y  o f  a 
c o m p le te ly  o b j e c t i v e  v e r s io n .  The h i s t o r i a n  chooses h i s  theme, 
method o f  approach and such l i k e  in accordance w i t h  h i s  own o u t lo o k ,  
i n t e r e s t s  and c i rcum s tances .  Thomson d i f f e r s  f rom E l ton  on the 
im po r tan t  p o i n t  o f  what the h i s t o r i a n  should aim a t .  He s t a t e s ,  ' I f  
p r e j u d i c e  is  i n e v i t a b l e ,  and I f  I t  comes from " t h e  s p i r i t  o f  the 
age"  as w e l l  as f rom more i n d i v i d u a l  i n c l i n a t i o n s ,  i t  should perhaps 
be welcomed and made use o f  . . .  The b a t t l e  a g a in s t  h i s  own p re ju d ic e s  
can be I n v i g o r a t i n g  f o r  the h i s t o r i a n ,  and an a id  to him in h is  
b a t t l e  to f i n d  the t r u t h . ' 67 U n l i k e  E l to n ,  Thomson b e l ie v e s  tha t  
the h i s t o r i a n  in h i s  search f o r  the t r u t h ,  should a t tempt  to  overcome 
the in f l u e n c e  which h i s  p re ju d ic e s  may have on h i s  w r i t i n g .
, f  one accepts  t h a t  o b j e c t i v i t y  In h ' s t o r y  is  a w o r th w h i le  and 
I n t r i n s i c  aim o f  the d i s c i p l i n e  and th a t  even i f  in the f i n a l  a n a l y s i s ,  
the h i s t o r i a n  may not  be ab le  t o ' g e t  away fro ., h i m s e l f ,  he should 
a t te m p t  to  overcome the o b s ta c le s  In the o f  im p a r t i a l  judgement, 
the q ue s t ion  a r i s e s  as to  how t h i s  cou ld  be achieved -  and what would
c o n s t i t u t e  such o b j e c t i v i t y .
The a t t i t u d e  t h a t  ' t h e r e  Is always a l o t  to  be s a id  on both 
s i d e s '  and so ' t h e  t r u t h  must H e  somewhere midway between the two 
ext remes '  i s  an escape, say,  Thomson. Dr K i tso n  C la rk  regards such 
an a t t i t u d e  as I n t e l l e c t u a l  c o w a rd ic e .68 Su re ly  t h i s  I s  a con fus .on  
Of the terms ' o b j e c t i v i t y '  and 'm id d le  p a t h ' .  "  may be satd th a t
t ru th  does not l i e  a t  e i th e r  extreme, without f i t s  necessari ly  
implying that i t  l i e s  in the middle.  I f ,  for instance, one assesses 
the act ions of statesmen p r io r  to the outbreak o f  a war and t r ies  to 
assess where r e s p o n s ib i l i t y  for the war l i e s ,  one may recognize 
actions or e r ro rs ,  on both sides,  which contributed to the c o n f l i c t .
I t  does not fo l low  that  when weighing the s i tu a t io n  in the balance, 
one w i l l  f ind them equal .  Respons ib i l i ty  may be assigned in 
d i f f e r e n t  ways and to d i f f e r e n t  degrees, for events which transpired.  
S im i la r ly  in an assessment of  the Great Trek, on'* may say that i t  is 
“ iewcd a t  the one extreme with high emotion, as the attempts of a 
nat ion to gain i ts  independence from an oppressive government and, 
at  the other extreme, is viewed with b i t t e r  c r i t i c i s m .  The truth  
surely l ie s  at  ne i ther  extreme. Cred it  can be given for the physical 
hardships faced and overcome by the Trekkers. On the other  
hand, I t  did not r e s u l ' in the establishment of a ju s t  and stable  
soc ie ty .  is such an assessment an Instance of ' i n t e l l e c t u a l  
cowardice'  or a 'midd’ e t V 1 because an attempt Is made to 
acknowledge both sides? This would seem a more real attempt to 
see the h is to r ic a l  e v e r t  as a whole.
These example: r ing to the fore the need for the h is to r ian
to h*v3 some standard of  s ig n i f ican c e69 and some d e f i n i t io n  of what 
yaru Li .ks he is using in his in te rp re ta t io n .  While i t  is necessary 
for  him to think ' f r e e l y '  in assessing accepted t ru ths ,  for that 
th inking to be e f f e c t i v e ,  i t  must submit to the l im i ta t io n s  imposed 
by the pr inc ip les  of h is to r ic a l  method. The standard of s igni f icance  
employed by the h is to r ia n  is his standard of o b j e c t i v i t y  too and 
enables him to d i f f e r e n t i a t e  between the s ig n i f ic a n t  and acc.den* ’
In his assessment of the re levant  fac ts .  Na tura l ly  such an assess­
ment is made with reference to the end In view, the spec if ic  
question the h is to r ian  has set himself  the task of  answering. The 
r e l a t i v i s t  theory that one in te rp re ta t io n  is as good as another or 
that  every in te rp re ta t io n  can be said to be true in i ts  own time and 
place,  Is unacceptable.  There arc l im i ta t io n s  placed on the h is to r ian  
I f  | t  can be said that he is in f a c t ,  'doing h is to ry * .
T h e  c o n c e p t  o f  a b s o l u t e  t r u t h  i s  n o t  a p p r o p r : a t c  t o  t h e  
d i s c i p l i n e  o f  h i s t o r y .  As t h e  s i t u a t i o n  e v o l v e s ,  s o  s u b s e q u e n t  e v e n t s  
m a y  t h r o w  a d i f f e r e n t  l i g h t  o n  e v e n t s  a n d  i n t e r p r e t a t i o n s  o f  t h e  p a s t .
The h is to r ia n  who c r i t i c i z e s  the work of  a colleague seldom re jects  
i t  as e n t i r e l y  f a ls e  but ra ther  as inadequate, misleading or possibly  
one-sided. The simplest h is to r ic a l  statements only may be va l idated  
as absolu te ly  true or f a ls e .  I f  there is no absolute t ru th  of  the 
past ,  what is meant by pra is ing a h is to r ian  for prac t is ing  h i s  c ra f t  
w e l l ,  or being more o b je c t iv e  than another?
C l e a r l y ,  we  a r e  n o t  s i m p l y  c o m m e n d i n g  h i m  f o r  g e t t i n g  h i s  f a c t s  
r i g h t . We a r e  s a y i n g  s o m e t h i n g  a b o u t  h i s  s e l e c t i o n  o i  f a c t s  a n d  how 
n e  a r r a n g e s  t h e m  i n  t e r m s  o f  r e l e v a n c e  t o  t h e  t o p i c .  T h i s  i s  t h e  
s a m e  a s  s a y i n g  t h a t  h e  h a s  a p p l i e d  t h e  r i g h t  s t a n d a r d  o f  s i g n i f i c a n c e .
To achieve tne degree of o b j e c t i v i t y  required for scholarly  h is to r .c a .  
w r i t i n g ,  a h is to r ian  must be able to r is e  above the l im i ta t io n s  placed 
on him by his own s i tu a t io n  in society and In h is to ry .  To do so would 
require  in the f i r s t  instance, the recognit ion of his Involvement and 
the ways in which i t  could a f fe c t  his In te rp re ta t io n .  Wiih th is  
ins ight  and conscious e f f o r t ,  the problem could be overcome to some 
e x te n t ,  though r e a l i s t i c a l l y ,  tota l  o b j e c t i v i t y  would remain beyond his
r e a c h .
T h i s  i s  i n  n o  w a y  a n  a t t e m p t  t o  s u p p o r t  A c t o n ' s  v i e w  o f  ' u l t i m a t e  
h i s t o r y ' .  H i s t o r i c a l  i n t e r p r e t a t i o n  i s  a n  e v o l u t i o n a r y  p r o c e s s .  T h e  
g r e a t e s t  a d v a n c e s  i n  k n o w l e d g e  a n d  u n d e r s t a n d i n g  c ome  f r o m  c o n t i n u a l  
i n t e l l e c t u a l  q u e s t i o n i n g  o f  e v e n  t h e  b e s t  e s t a b l i s h e d  w i s d o m ,  a s  l o n g  
a s  a d e q u a t e  f a c t s  a n d  l o g i c a l  a r g u m e n t  a r e  u s e d  s u c c e s s f u l l y .  H o w e v e r ,  
t h e  w o r k  o f  some h i s t o r i a n s  ma y be  c o n s i d e r e d  m o r e  w o r t h w h i l e  t h a n  
t h a t  o f  o t h e r s ,  i n  t e r m s  o f  b e i n g  m o r e  t r u e  t o  t h e  n a t u r e  o f  t h e  d i s ­
c i p l i n e .  On t h e s e  g r o u n d s  t h e y  may a l s o  h a v e  m o r e  o f  t h i s  o b j e c t i v e  
q u a l i t y  a n d  p r o v e  m o r e  d u r a b l e .  T h u s ,  w h i l e  t o t a l  o b j e c t i v i t y  i n  
h i s t o r y  may be  u n a t t a i n a b l e ,  t h e r e  a r e  m e a n s  o f  s t r i v i n g  t o w a r d s  t h ^  
g o a l .  I n d e e d  M a r c  B l o c h  m a y  b e  a c c u r a t e  i n  r e f e r r i n g  t o  t h e  h i s t o r i a n ' s
t a s k  a s  a c r a f t . 70
A f u r t h e r  q u e s t i o n  i n  t h e  d e b a t e  o n  o b j e c t i v i t y  r e l a t e s  t o  t h a t  
o f  m o r a l  j u d g e m e n t s .  Ca n  s u c h  j u d g e m e n t s  b e  r e g a r d e d  a s  a  f a c e t  o f
4 3
h i s t o r i c a l  t h in k in g ?  Pro fesso r  B u t t c r f i e . d  is  p o s s ib l y  the staunchest 
proponent o f  the v iew t h a t  i t  i s  not  the r o l e  o f  the h i s t o r i a n  to  make 
moral judgements and t h a t  to  a l l o w  them to  en te r  i n t o  h i s  i n t e r p r e t a t i o n ,  
is  c o n t r a r y  to  h i s t o r i c a l  i n q u i r y .  He acknowledges th a t  such ju dge­
ments are  found in  h i s t o r i c a l  w r i t i n g  and regards them as harmless,  as 
long as they do not  form an i n t e g r a l  p a r t  o f  the i n t e r p r e t a t i o n .  The 
most s i g n i f i c a n t  argument g iven by those who hold t h i s  a t t i t u d e ,  is 
t h a t  i t  i s  im poss ib le  to  reach agreement on what standards should be 
a p p l ie d  f o r  such judgements.  The c r i t e r i a  f o r  moral judgements would 
seem r e l a t i v e  to  the h i s t o r i a n ,  r a th e r  than the d i s c i p l i n e .
I t  Is c l e a r  th a t  moral judgements are  employed by repu tab le  
h i s t o r i a n s .  The f o l l o w i n g  example-, serve to  i l l u s t r a t e  the p o i n t .
1) Janssens and de M is t  recogn ized the inadequacy o f  i n s t i t u t i o n - ,
a t  Cape Town. T h e i r  re fo rms o f  the High Court  were o f  
c a p i t a l  impor tance.  By making I t  independent o f  the exe >ve
and making a seat on the bench dependent upon thorough ega
2) But I t  meant much th a t  the H o t te n to t s  wer b rounht  in s id e  _
t h j  law, however h e a r t l e s s  th a t  law might be. - (on Caleuon s
C o d e  o f  1809)
■ msmmm
c o n s t r u c t i v e  measure . . .  ^  \
(on the p h i l a n t h r o p i s t s  and Ordinance F i f t y )
For I t h i n k  th a t  a t  the back o f  a l l  h i s  t w i s t s  and tu rn s ,
a l l  h i s  ups and downs, he held c lo se  in h i s  mind d u  warm?r.i XX
to win more than by the means he took to  win them . . .  by 
the love o f  h i s  f r i e n d s ,  the f a i t h  he shared w i t h  the crowd, 
and the care he showed f o r  the poor.  By these he should he 
judged,  not by the wrong ways in wh icn,  now and then, he 
t r i e d  to  win h i s  c n d s -X o n  Louis Napoleon I I I )
While the re  is  l i t t l e  c on t rov e rs y  th a t  such a t t i t u d e s  do impede 
o b j e c t i v e  i n t e r p r e t a t i o n s  o f  past  even ts ,  i t  is  c l e a r  1/ d i f f i c u l t  to 
e r a d i c a te  them. One problem l i e s  in  the language used by h i s t o r i a n s .  
A l though  c e r t a i n  terms may be regarded as embodying h i s t o r i c a l  
concep ts ,  h i s t o r y  does no t  have a language separa te f rom tha t  in use 
everyday .  One uses h i s t o r i c a l  terms but  one does not  w r i t e  in 
• h i s t o r i c a l  la n g u a g e ' . How cou ld  one desc r ibe  past human a c t i v i t y  
a p p r o p r i a t e l y ,  in  a n e u t r a l , t e c h n ic a l  language? ' L i n g u i s t i c  a n a ly s i s  
s u b s t a n t i a t e s  the v iu v  t h a t  many o r d in a r y  words which we use d e s c r i p ­
t i v e l y  c a r r y  a l s o  an e v a lu a t i v e  and a moral m e a n in g ' . Some examples 
o f  p o l i t i c a l  la b e ls  i n c lu d e :  ' c o n s e r v a t i v e ' , ' r a d i c a l ' ,  ' f a s c i s t ' ,  
' l i b e r t y ' ,  'w ise  s ta tesmansh ip '  and 'dev ious  n e g o t i a t i o n s ' . While 
the  h i s t o r i a n  may not be making moral judgements c o n s c io u s ly ,  the moral 
i m p l i c a t i o n  is  inc luded in  the use o f  such words and phrases.
Thus I t  seems that  i t  would be d i f f i c u l t  to remove moral evaluation  
f rom h is to r ic a l  w r i t in g  when ordinary language is used.
A f u r t h e r  c o n te n t io n  is  t h a t  in h is  exp la n a t io n  and i n t e r p r e t a ­
t i o n ,  the h i s t o r i a n  s e le c t s  what he judges to  be the r e le v a n t  causes 
o f  even ts .  In so do ing ,  he may make va lue judgements and sometimes 
moral judgements.  An answer to  t h i s  is  p o s s ib l y  the same as to  the 
general  problems o f  o b j e c t i v i t y .  The h i s t o r i a n  must be aware o f  these 
dangers and as such, a t te m p t  to  overcome them. Tnis may be e a s ie r  to  
app ly  In h i s  e x p la n a t io n  than in h i s  use o f  language. In h i s  
a t tem p t  to overcome the problem, the h i s t o r i a n  has t c  have some idea 
o f  what he i s  t r y i n g  to  a t t a i n .  A d i s t i n c t i o n  is  drawn between 
propaganda and reasonable assessment.  This debate revo lves  essen- 
t l a l l y  around judgements,  which would in d ic a te  t h a t  the re  are  general  
c r i t e r i a  f o r  s e t t  1ino such d i s p u te s .
Some o f  the c r i t e r i a  are the f o l l o w i n g :
F i r s t l y ,  in every aspect  o f  h i s t o r y ,  assessments m u s t  be r e la te d  to 
ev idence .  Moral judgements are  an a d d i t i o n ,  o f t e n  i r r e l e v a n t ,  to  the 
f a c t s .  Secondly,  c l e a r  personal b ias  in moral judgements would make 
the judgement unacceptab le .  I t  may be judgement w i th o u t  evidence or  
p r i o r  to examining the ev idence. A t h i r d  p o in t  is  t h a t  the s i t u a t i o n  
and what was p o s s ib le  a t  the t ime o f  the even t ,  must in f l u e n c e  the
assessment.  F i n a l l y ,  the que s t ion  has a r i s e n  as to  whether h i s t o r i a n s  
judge past a c t io n s  in  r e l a t i o n  to  the standards o f  the past o r  the 
p re s e n t .  C l e a r l y  the h i s t o r i a n ' s  judgement can on ly  be f a i r  i f  i t  is  
r e la t e d  to  the va lues o f  the p e r io d ,  the c on tex t  ot the ac tua l  s i t u a  
t i o n  and i t s  p o s s i b i l i t i e s .  This would be in keeping w i t h  the 
h i s t o r i c a l  a t t i t u d e  th a t  the h i s t o r i a n  should immerse h im s e l f  in the 
p a s t ,  to  understand i t .  A judgement which meets a l l  these c r i t e r i a  
w i l l  s t i l l  Inc lude the bas ic  o u t lo o k  and p r i n c i p l e s  o f  the h i s t o r i a n .
He Is re q u i re d  to  r i s e  above the p u re ly  p e rs on a l .  I f  one a l lo w s  fo r  
moral judgements in h i s t o r y ,  they must a t  l e a s t  conform to the c r i t e r i a
ment ioned above.
Thus w h i l e  t o t a l  o b j e c t i v i t y  in h i s t o r y  may be u n a t t a in a b le ,
th e re  are means o f  s t r i v i n g  towards t h i s  g o a l .  Whether conscious o r  
unconsc ious ,  b.as cannot be regarded as mere ly  i n e v i t a b l e .  A search 
f o r  o b j e c t i v i t y  in h i s t o r y  is  I n t r l n .  c to the na tu re  o f  the 
d i sc i p i i  ne.
5 . HISTORY AND THE FUTUR!
The p o s i t i v i s t s ,  led by August.i  Comte, be l ie ved  th a t  the 
p r i n c i p l e s  and methods o f  s c i e n t i f i c  i n v e s t i g a t i o n  should be app l ied  
t o  a l l  branches o f  knowledge. L ike  Marx,  they d i v id e d  h i s t o r y  i n to  
Phases, each deno t ing  ' p r o g r e s s '  ove r  those preced ing and a l l  
e v e n tu a t in g  In s o c ia l  harmony. Thus the element o f  p r e d i c t i o n  o f  the 
f u t u r e  was inc luded in  such p h i lo s o p h ie s  o f  h i s t o r y .  A d e f i n i t e  
d i r e c t i o n ,  sometimes d e s t i n a t i o n ,  f o r  the movements o f  h i s t o r i c a l  change 
was p o s tu la te d .  These p a t te rn s  were a p p a re n t l y  deduced l o g i c a l l y  f rom 
in s ig h t s  gained in t h e i r  study o f  the pas t .
Any connec t ion  which may e x i s t  between the past and the f u tu r e  
does not  imply tha t  educa t ion  in h i s t o r y  should inc lude  t r a i n i n g  in 
soo thesay lng .  P ro fess io na l  h i s t o r i a n s  made no such c la im  to  a 
p roph ec iz ing  f u n c t io n  in h i s t o r y .  Th is  was made by some p h i lo s o p h e rs .  
The ' h i s t o r i c a l  a t t i t u d e '  to  such c la im s  Is s c e p t i c a l ,  as they pre 
suppose the a b i l i t y  to  f o r e t e l l  what combinat ions o f  c i rcumstances 
w i l l  next  occur and the consequences which w i l l  f o l l o w .  I t  is  a
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d i f f i c u l t  task  to assess a c c u r a te l y  s i g n i f i c a n t  f a c to r s  which led to  
past  events and e x a c t l y  what r e s u l t e d  f rom them. How much more 
d i f f i c u l t  i t  i s ,  to deal  w i t h  the undef ined f u t u r e .
6. C O N T E M P O R A R Y  H I S T ORY
The suggest ion  th a t  the h i s t o r i a n  is Invo lved w i t h  the past 
and f u tu r e  as w e l l  as the past and p re s e n t ,  leads to  a c o n s id e r a t io n  
o f  contemporary h i s t o r y  -  i t s  na tu re  and i t s  p lace ,  i f  any,  in 
t r a d i t i o n a l  h i s t o r y .
Contemporary h i s t o r y  is  not a development o f  the tw e n t ie th  
c e n t u r y . Herodotus , Thucydides and J u l i u s  Caesar a l l  w ro te  the h i s t o r y  
o f  t h e i r  r e s p e c t i v e  t im es.  In the sense o f  the term meaning a 
h i s t o r i a n  who records the even ts  o f  h i s  own t im e ,  they can be regarded 
as contemporary h i s t o r i a n s .  However, s ince  the I9 3 0 's ,  more a t t e n t i o n  
has been r i v e t e d  on contemporary h i s t o r y  than ever  b e fo re .  This 
s tudy  is  o f t e n  l i n k e d  w i t h  wor ld  h i s t o r y .  The Depression o f  1929-32 
a f f e c t e d  men on every  c o n t i n e n t .  I t  emphasized, as had the F i r s t  
World War, the growing interdependence o f  mankind. This awareness was 
he ightened by the Second World War. At tempts  a t  i n t e r n a t i o n a l  co­
o p e r a t i o n ,  in the form o f  the League o f  Nat ions and i t s  assoc ia ted  
o r g a n i z a t i o n s  a f t e r  1919, and Un ited Nat ions 1945, were a manetes ta- \
t i o n  o f  t h i s  r e a l i z a t i o n .
Moreover, a new a t t i t u d e  to  w o r ld  problems is  deve lop ing .
U n t i l  1914, f o r  example,  I t  was be l ie ved  th a t  o b j e c t i v e  economic laws 
determined the economy o f  men and n a t io n s .  Since the Depress ion ,  
the s tudy o f  economics has changed. Slumps and unemployment are  
regarded as man-made and some governments c la im  to know how to c o n t r o l  
o r  c o r r e c t  them. The a t t i t u d e  has changed from one o f  l a i s s e z - f a i r e  
to  one o f  p lann ing .  S im i la r  processes are  ta k in g  p lace In o th e r
f i e l d s .
Men have now come to  sec f u r t h e r  uses in h i s t o r i c a l  s tudy .
There is  the d e s i re  f o r  g r e a te r  knowledge about the na tu re  o f  modern 
s o c i e t y ,  about o th e -  n a t io ns  and i n t e r n a t i o n a l  r e l a t i o n s ,  in a w ide r
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sense than p rev ious  study o f  formal diplomacy and war.  A f i r m  
bas is  o f  i n t e l l i g e n t  unders tand ing  and knowledge o f  recent  events 
is  regarded as a p r e r e q u i s i t e  f o r  p o l i t i c a l  d e c is io n s .  The emer­
gence d u r in g  the tw e n t ie th  ce n tu ry  o f  the A s i a t i c  powers as wor ld  
powers,  the newly independent A f r i c a n  Sta tes and changing balance 
o f  power s ince  the Second World War, has accen tuated the g loba l  
aspect, o f  i n t e r n a t i o n a l  r e l a t i o n s  and Increased the s^nse o f  
urgency in s tudy in g  contemporary h i s t o r y  as a means o f  d e a l in g  
e f f e c t i v e l y  w i t h  the p resen t .
In c l a r i f y i n g  the na tu re  o f  contemporary h i s t o r y  and the 
respec ts  in which i t  may d i f f e r  from t r a d i t i o n a l  h i s t o r y ,  one is  in 
essence in q u i t  ing i n t o  whether h i s t o r i c a l  t h i n k i n g  and the 
p r i n c i p l e s  of  h i s t o r i c a l  s c h o la r s h ip  can be a p p l ie d  in the w r i t i n g  
and s tudy in g  o f  contemporary h i s t o r y .
F i r s t l y ,  there  i s  the que s t ion  o f  d e f i n i t i o n .  Can one 
d e f in e  where t r a d i t i o n a l  h i s t o r y  ends and contemporary h i s t o r y  
begins? Some may d e f in e  i t  as the p o in t  a t  which presen t  problems 
f i r s t  deve loped.  More commonly, i t  i s  regarded as the pe r iod  
through which the h i s t o r i a n  has l i v e d .  One may thus regard the 
meaning o f  the term as hav ing some f l e x i b i l i t y .  For the purposes o f  
d i s c u s s io n  the more usual d e f i n i t i o n  w i l l  be used. Contemporary 
h i s t o r y  w i l l  be regarded as the reco rd in g  by h i s t o r i a n s  o f  a pe r iod  
through which they have l i v e d ,  ra th e r  than,  as in t r a d i t i o n a l  
h i s t o r y ,  the r e c re a t io n  o f  a past beyond l i v i n g  memory, which can 
o n ly  be imagined ra th e r  than r e c a l l e d .  What remains an open ques­
t i o n ,  is  how f a r  back one must go to  e x p la in  t h i s  contemporary world.,  
f o r  such an e x p la n a t io n  may c l e a r l y  l i e  p a r t l y  beyond the scope o f  
l i v i n g  memory.
On t h i s  bas is ,  two c le a r  p o in t s  o f  d i f f e r e n c e  between 
contemporary and t r a d i t i o n a l  h i s t o r y  emerge. The h i s t o r i a n  o f  the 
past is  in a p o s i t i o n  to  w r i t e  w i th  some detachment f rom the events 
and he is ab le  to w r i t e  w i t h  h i n d s i g h t ,  knowing what fo l low e d  the 
events he is  s tudy ing .  A f u r t h e r  d i f f e r e n c e  is th a t  o f  ev idence .
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The f i r s t  c r i t i c i s m  o f  the contemporary h i s t o r i a n  then , is  tha t  
he lacks detachment . I>me m a in ta in  t h a t  a l l  h i s t o r i c a l  w r i t i n g  is  
e f f e c te d  by the a t t i t u d e s  o f  ihe h i s t o r i a n .  Even i f  t h i s  i s  so, there  
Is an aspect o f  detachment denied the contemporary h i s t o r i a n ,  though 
not  the t r a d i t i o n a l  h i s t o r i a n ,  in t h a t  the former is  a p a r t i c i p a t o r  
r a th e r  than detached s p e c ta to r ,  in events o f  which he is  w r i t i n g .  Thus 
i t  Is asser ted t h a t  the contemporary h i s t o r i a n  w i l l  be e s p e c ia l l y  
prone to  the In f l u e n c e  o f  p r e ju d ic e  in d i f f e r e n t  forms and i t  is  more 
l i k e l y  t h a t  b ias  w i l l  a f f e c t  h is  w r i t i n g .  The problem then is  one 
o f  p re ju d ic e  as opposed to  a g r e a te r  degree o f  i m p a r t i a l i t y .  One must 
examine the k inds  o f  p r e ju d ic e  l i k e l y  to a f f e c t  someone w r i t i n g  o f  h is  
own t ime,  and assess t h e i r  s i g n i f i c a n c e .
The f i r s t  p o in t  which re q u i re s  c l a r i f i c a t i o n  Is tha t  t h i s  is  
not  pa r t  o f  the general  d is c u s s io n  on o b j e c t i v i t y  in h i s t o r y .  I t  can 
be assumed tha t  any f a c to r s  which may l i m i t  the h i s t o r i a n ' s  a b i l i t y  to  
fo rm u la te  an o b j e c t i v e  account o f  h i s t o r y  o f  the p a s t ,  would app ly to 
h i s  account o f  contemporary h i s t o r y .  We are concerned he*e w i t h  any 
a d d i t i o n a l  and d i s t i n c t i v e  ways in  which the contemporary hi s t - r i a n  
may be prone to  p a r t i a l i t y  and p r e ju d ic e .
Secondly,  we must be c le a r  on the meaning o f  the term ' p r e j u d i c e 1 
as i t  was asser ted tha t  the h i s t o r i a n ' s  la ck  o f  detachment a u t o m a t i c a l l y  
im p l ied  p r e ju d i c e .  In the general  d is c us s io n  o f  o b j e c t i v i t y  in  h i s t o r y ,  
i t  was main ta ined  tha t  p r e ju d ic e  m an ifes ted  i t s e l f  in the in f l u e n c e  o f  
a t t i t u d e s ,  s p e c i f i c a l l y  those which r e f l e c t  emot ions such as n a t io n a l  
f e e l i n g s ,  on a h i s t o r i a n ' s  judgement. I t  was s ta ted  f u r t h e r  t h a t , to 
achieve o b j e c t i v i t y  i t  was necessary fo r  the h i s t o r i a n  to  have an aware­
ness o f  t h e 'e  obs tac les  and consc ious ly  app ly  h im s e l f  to  overcome them. 
Such a procedure would,  t h e o r e t i c a l l y ,  seem p o s s ib le  f o r  both the 
contemporary and t r a d i t i o n a l  h i s t o r i a n .
When we say th a t  the contemporary h i s t o r i a n  is  not  detached from 
h i s  own age, t h i s  is  a p hys ica l  r e a l i t y .  He l i v e s  in tha t  age and can 
r e c a l l  p e r s o n a l l y  the even ts  which he d iscusses .  To say t n a t  f o r  t h i s
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reason he cannot be Im p a r t ia l  is  to i n f e r  more than lack  o f  phys ica l  
detachment, In  the term 'd e ta c h m e n t ' . I t  then Inc ludes an a t t i t u d e  
o f  mind. Th is  is  the c rux  o f  the m a t t e r ,  to  what e x te n t  contemporary 
h i s t o r i a n s ,  as compared w i t h  h i s t o r i a n s  o f  the pas t ,  can view t h e i r  
su b je c t  w i t h  a detached frame o f  mind.
Amongst the more im por tan t  f a c to r s  which cou ld  prove obs tac les
to  an im p a r t i a l  s tudy  o f  the p r e s e n t , would be personal  i n t e r e s t  and
group l o y a l t y .  Personal  i n t e r e s t  would be, f o r  example,  the suppor t
o f  a p a r t i c u l a r  p o l i t i c a l  p a r t y  because i t s  tax  p o l i c y  may favour  one.
Th is  is  the lesse r  ' e v i l ' ,  i f  o n l y  because i t  cou ld  be detec ted  
e a s i l y .  The g re a te r  d i f f i c u l t y  l i e s  w i t h  p o l i t i c a l  b e l i e f s ,  i r r a t i o n ­
a l l y  held and not n e c e s s a r i l y  r e le v a n t  to any e x p la n a t io n  o f  c u r re n t  
even ts .  Group l o y a l t y ,  such as n a t io n a l  f e e l i n g s ,  would c o lo u r  
almost  any account o f  a recent  i n t e r n a t i o n a l  c r i s i s  and i t  would take 
some t ime f o r  any p a r t i c i p a n t  to v iew such events f rom any th ing  o the r  
than a n a t io n a l  s ta n d p o in t .
How does t h i s  compare w i t h  the h i s t o r i a n  o f  the past?
The f i r s t  source o f  b ias  ment ioned,  personal s e l f  i n t e r e s t ,  would 
h a rd ly  app ly  in the sense o f  the example g iven .  One may, however,  
w r i t e  to v i n d i c a t e  the re p u ta t io n  o f  someone in the p a s t .  Cur ren t  
p o l i t i c a l  v iews,  which may be in f luence d  by s e l f  i n t e r e s t ,  cou ld  
a f f e c t  the w r i t i n g  o f  h i s t o r y  o f  the pas t .  M a rx i s t s ,  f o r  example,  
ho ld  a theory  o f  s o c ia l  e v o lu t i o n  on which they base e x p la n a t io n s  c. 
the past and p r e s e n t , and p r e d i c t  the f u t u r e .  True h i s t o r i c a l  
s c h o la rs h ip  r i s e s  above t h i s  k ind  o f  b ia s .  Much the same may be sa < d 
o f  the i> i t l o n a l 1st b ias  in h i s t o r y  o f  the p a s t .  Whi le such s tu d ie s  
e x i s t ,  the best h i s t o r i c a l  s c h o la r s h ip  is  f re e  o f  i t .
In a d d i t i o n  to  examining the c i rcumstances l i k e l y  to c o lo u r  
one 's  v i s i o n ,  one must examine the c i rcumstances which would 
mo t iva te  one to make a genuine e f f o r t  to reach the t r u t h .  Such a i  
I n q u i r y  revea ls  t h a t  there are s t rong  in c e n t i v e s  f o r  the contemporary 
h i s t o r i a n  to  avoid p r e ju d ic e .  F i r s t l y ,  he is  concerned to show tha t  
a study o f  the present can be im p a r t i a l  and s c h o l a r l y ,  in o rde r  to 
have such h i s t o r y  accepted as a se r ious  body o f  knowledge. Moreover,
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the re  i s  grea t  enthusiasm to  s tudy the presen t  as a guide to  p r a c t ­
i c a l  a c t i o n .  I t  is  cons idered w i t h i n  one 's  i n t e r e s t s  to know 
p r e c i s e l y  where the t r u t h  l i e s ,  f o r  such a guide to  be e f f e c t i v e .
H is to r i a n s  o f  the past a re  e q u a l l y  mot iva ted  to ach ieve 
o b j e c t i v i t y ,  so t h a t  t h e i r  s t u d ie s  may w i th s tan d  c r i t i c i s m  on the 
bas is  o f  c r i t e r i a  f o r  h i s t o r i c a l  s c h o la r s h ip .  D iscuss ion  and debate 
amongst h i s t o r i a n s  presupposes a common se t  o f  s tandards  a=> to what 
c o n s t i t u t e s  ev idence ,  l o g ic a l  deduc t ion  and p r o o f .  S im i la r  d i s c u s s ­
ion takes place amongst se r ious  scho la rs  o f  contemporary h i s t o r y .
This  g f . u i n e  search fo r  the t r u t h  is  i n d i c a t i v e  o f  the d e s i re  fo r  
o b j e c t i v i t y  in s tu d y in g  the past  and the p resen t .
A t u r t h e r  c r i t i c i s m  o f  contemporary h i s t o r i a n s  which is  r e la te d  
to  detachment,  is  th a t  o f  ev idence. Whi le the contemporary h i s t o r ­
ian is  w i tness to  th i  events he assesses, the h i s t o r i a n  of  the past 
is  dependent on eye-w i tness  accounts o f  o th e r s ,  which he sub jec ts  
to  c r i t i c a l  and independent s c r u t i n y .  On the one hand the contem­
pora ry  h i s t o r i a n  has the advantage o f  be ing in a p o s i t i o n  to  
exper ience and cap tu re  the p u b l i c  mood, w i th o u t  r e l y i n g  on h is  
Imag ina t ion .  On the o th e r  hand, as he is  a p a r t  o f  the expe r ience ,  
i t  i s  not  p o s s ib le  f o r  him to  assess h i s  r e c o l l e c t i o n s  Independent ly  
o f  them. Other accounts which e x i s t  and d i f f e r ,  may w e l l  be 
unacceptable to him, as he is  l i k e l y  to  be convinced in h is  personal 
exper ience .  However, the f a c t  tha t  he i s ,  in a sense, w r i t i n g  to 
an Informed audience may p rov ide  an in c e n t i v e  f o r  him to  v a l i d a t e  
h i s  personal  r e c o l l e c t i o n s  as t r u l y  r e p r e s e n ta t i v e  o f  the p u b l i c  mood.
Thus i t  would seem th a t  the lack  o f  detachment in the con­
temporary h i s t o r i a n  does not presen t in s o lu b le  problems o r  make 
o b j e c t i v i t y  u n a t t a in a b le ,  to the e x te n t  th a t  i t  is  a t t a i n a b l e  fo r  
any h i s t o r i a n .  While there  a rc  a d d i t i o n a l  dangers o f  p a r t i a l i t y  in 
contemporary w r i t i n g ,  the re  a r c  a lso  very  real  in c e n t i v e s  to avo id  
them.
The second main c r i t i c i s m  le v e l l e d  aga ins t  the contemporary 
h i s t o r i a n  is t h a t ,  u n l i k e  the h i s t o r i a n  who w r i t e s  o f  the pas t ,  he
cannot w r i t e  w i t h  h i n d s i g h t .  The d isadvantage o f  not  knowing wnat 
f o l l o w s  the events he assesses , i s  p resen t  to  a s i g n i f i c a n t  degree in 
a l l  contemporary h i s t o r y .  Whi le something is  known o f  he r e s u l t s  o f  
the Second World War, twenty-odd years are  h a rd ly  s u f f i c i e n t  to  p ro ­
v ide  an h i s t o r i a n ' s  p e rs p e c t i v e .
In what ways is  knowledge o f  subsequent developments s i g n i f i c a n t  
in h i s t o r i c a l  w r i t i n g ?  I f  i n t e n t i o n s  and mot ives of  sta tesmen, f o r  
example,  a re  to be assessed, a deeper a n a l y s i s  can be made when the 
consequences o f  t h e i r  a c t io n s  a re  known. I t  is  impor tan t  to  no te ,  
however, t h a t  i t  does not n e c e s s a r i l y  f o l l o w  th a t  purposes are  f u l ­
f i l l e d  o r  a l l  r e s u l t s ,  in tended.  In f a c t ,  knowledge o f  consequences 
can a id  the h i s t o r i a n  most in p r o v id in g  a gu ide to the k inds o f  
ques t ions  he should ask,  in o rd e r  to d i s c o v e r  the re a l  i n t e n t i o n s  
behind the a c t i o n s .  For example,  knowing the e f f e c t s  o f  the Ems t e l e ­
gram, one i s  prompted to  i n i t i a t e  an i n q u i r y  i n to  Bismarck s in te n t i o n s
in sending i t .
Thus the h i s t o r i a n ' s  involvement  in 'w h a t ' happened, is  'why'
I t  happened. To what e x te n t  does he r e l y  on knowledge o f  subsequent 
events  f o r  such an exp lana t ion?  I f  he is  e x p la i n in g  an event in i t s  
uniqueness o n l y ,  t h i s  f a c t o r  does not seem o f  g rea t  s i g n i f i c a n c e .  
However, in exp la n a t io n  by means o f  c o l l i g a t i o n  and an assessment o f  
the importance o f  an even t ,  the t r a d i t i o n a l  h i s t o r i a n  is  ve ry  dependent 
on h i s  knowledge o f  l a t e r  even ts .
I
There seems l i t t l e  doubt t h a t  the contemporary h i s t o i ^  f o l l o w s  the 
same p a t t e rn  o f  h i s t o r i c a l  e x p la n a t io n  as the t r a d i t i o n a l  h i s t o r i a n .  
Whi le  not many problems are  encountered by him in e l u c i d a t i n g  an event 
in I t s  uniqueness, when faced w i t h  the task  o f  seeing an event os pm t 
o f  a movement, d i f f i c u l t i e s  a r i s e .  Pro fesso r  Walsh f i r s t  put  forward 
c o l l i g a t i o n  o f  events as a t y p i c a l  h i s t o r i c a l  procedure in e x p la n a t i o n ,  
and h is  I l l u s t r a t i o n  o f  t h i s  was from contemporary h i s t o r y ,  namely,  the 
stages o f  H i t l e r ' s  aggress io i be fore  the war.  N e v e r th e le s s , problems 
are  encountered in such e x p la n a t io n s .  Contemporary h i s t o r i a n s  tend to 
depend on general laws which are  used, by im p l i c a t i o n ,  to p r e d i c t .
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A h i s t o r i a n  w r i t i n g  in  1936, who in te r p r e t e d  H i t l e r ' s  invas ion  o f  the 
Rhine land as an e a r l y  s tep  'n  a c o n s i s te n t  p o l i c y  o f  aggression  and 
expans ion,  would be seeing the event  as assoc ia ted  w i th  o th e r  even ts .
He would be v iew ing  i t  as p a r t  o f  a movement and as such, a p r e d i c t i o n
about f u t u r e  even ts  is  im p l ied  even 11 i t  is  not  s ta te d .  The k inds o f
quest iv.ns asked are o f t e n  o f  a type to  wh ich no c e r t a i n  answers can be
g iven .  S im i l a r  types o f  que s t ions  would not even be asked by h i s t o r i a n s  
of the pas t ,  as they  would be In possess ion or  such knowledge. Many 
of the ques t ions  are  o r i e n t a t e d  to  what w i l l  happen in the f u t u r e . A 
contemporary h i s t o r i a n  may set h im s e l f  the task o f  answering a ques t ion  
such as ,  ' I s  Communism e s s e n t i a l l y  the same wherever i t  may b ound, 
and t h e r e fo r e  may a l l  communist c o u n t r i e s  be expected to  deve lop along 
b ro a d ly  the same l ines?  Or are lo ca l  n a t io n a l  d i f f e r e n c e s  o f  t r a d i t i o n  
and economy more po ten t  fo rces  which would p re d ic a te  d i f f e r i n g  l i n e s  o f  
development in d i f f e r e n t  c o u n t r i e s ? '  ^  I t  would seem th a t  some 
assumptions about the f u t u r e  a rc  r e q u i r e d ,  I f  the present  is to  be 
understood and such a s tudy used as a gu ide to  a c t i o n .  That a c t i o n  is 
i n v a r i a b l y  taken w i t h  the f u t u r e  in mind. Not knowing the r e s u l t s  o f  
the events s t u d ie d ,  the contemporary h i s t o r i a n  is  fo rced to  some ex ten t  
to make c o n je c tu re s  about the f u tu r e  course o f  even ts ,  i t  an event is 
e x p la ined  as pa r t  o f  a movement o r  p o l i c y ,  and assoc ia ted  by a c o l l i g -  
a t o r y  process w i t h  o th e r  e v e n ts , unless the h i s t o r i a n  is  w r i t i n g  at  
the end o f  such a movement. That which he has to  assume, f o r  h is  
e x p la n a t i o n ,  is  known to  th?. t r a d i t i o n a l  h i s t o r i a n .
The second face t  in which the . . I s t o r i a n  o f  the past seems dependent 
on knowledge o f  subsequent developments,  is  an assessment o f  the im­
por tance o f  an even t .  As h i s t o r i a n s  must s e le c t  events in  terms o f  
s i g n i f i c a n c e ,  a va lue  judgement is  in v o lv e d .  The ques t ion  a r i s e s  as to 
whether the contemporary h i s t o r i a n  uses the same bas is  f o r  h is  
judgement, as the t r a d i t i o n a l  h i s t o r i a n .  The l a t t e r  tends to  regard as 
im por tan t  those events which have f a r - r e a c h in g  o r  long- te rm  e f f e c t s  
and thus r e l i e s  h e a v i l y  on h i s  knowledge o f  what fo l lowed  them. This  
the contemporary h i s t o r i a n  i s  not In a p o s i t i o n  to  do. Thus i t  seems 
i n e v i t a b l e  t h a t  h i s  judgements a rc  dependent on a process o f  p r e d i c t i o n .  
Should he c i t e  A f r i c  as a t r o u b le  cen t re  o f  the w o r ld ,  he i s  r e f e r r i n g  
to l i k e l y  developments in the f u t u r e .  I t  i s  In the l i g h t  o f  t h i s  hypo
t h e s is  t h a t  he s e le c t s  h i s  f a c t s  and assesses the importance o f  h is  
even ts .  The g e n e r a l i z a t i o n s  which he makes are  c r i t i c i z e d  as not 
be ing t r e e  to  the na tu re  o f  h i s t o r i c a l  t h i n k i n g .
In the f i n a l  a n a l y s i s ,  Burston m a in ta ins  that, i t  would be t rue  
to  say t h a t  in the main,  the contemporary h i s t o r i a n ' s  ex p la n a t io n s  are 
based on assumptions about the f u t u r e .  These assumptions are  hypotheses,  
they cannot be c e r t a i n t i e s .  The contemporary h i s t o r i a n  can o n ly  make 
p r o v i s i o n a l  judgements t h a t  an event  is  im por tan t  and should tie 
emphasized. Thus contemporary h i s t o r y  is  e s s e n t i a l l y  p r o v i s i o n a l  in 
c h a r a c t e r .  As long as i t  i s  viewed as such, i t  has a real  and d i s t i n c t  
ive  c o n t r i b u t i o n  to  make to  our t h i n k i n g . ^  U n l i k e  o the r  s t u d ie s  o f  
contemporary  even ts ,  such as p o l i t i c s ,  s o c io lo g y  and economics, 
contemporary  h i s t o r y  seeks an e x p la n a t io n  o f  a l l  aspects which caused 
the even t to happen when and as i t  d i d .
7 . E C O N O M I C S  AND S O C I O L O G Y  IN H I S T O R I C A L  T H I N K I N G
I t  was asser ted  i n i t i a l l y  t h a t  knowledge may be d i v id e d  i n t o  
f i e l d s  o f  s tudy  and th a t  the d i s t i n c t i o n  between them lay fundamenta l ly  
In the t h i n k i n g  and methodology which was c h a r a c t e r i s t i c  o f  the 
d i s c i p l i n e ,  r a th e r  than in the body o f  the in fo r m a t i o n .  Not everyone 
who w r i t e s  about  the human pas t ,  is  an h i s t o r i a n .  Only i f  c e r t a i n  
c r i t e r i a  are  adhered to  can t h i s  be sa id  to  be so. One such f i e l d  
which has had an Impact on the s tudy  ) f  h i s t o r y ,  is  tha t  o f  s p e c ia l i z e d  
economics.  There are ways in which t i c  study o f  economics may 
increase h i s t o r i c a l  unders tand ing .
U n t i l  the end o f  the n ine teen th  c e n tu r y ,  emphasis in h i s t o r y  lay 
In c o n s t i t u t i o n a l  and p o l i t i c a l  events and I n t e r p r e t a t i o n s  o f  the 
p a s t .  In the development o f  economic h i s t o r y ,  d i f f i c u l t i e s  are en­
countered In r y in g  to  t ranspose economic models on h i s t o r y .  This 
accounts l a r g e l y  f o r  the d i f f e r e n c e s  between the economic and general
h i s t o r i a n s .
However, the In f l u e n c e  o f  economic h i s t o r y  on general h i s t o r y  
has been b e n e f i c i a l  in  a t  leas t  th ree  ways. F i r s t l y ,  t r a d i t i o n a l  
h i s t o r i a n s  were fo rced to  recons ide r  t h e i r  conven t iona l  i n t e r p r e t a t i o n
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o f  h i s t o r y  in almost p u re ly  p o l i t i c a l  and c o n s t i t u t i o n a l  te rm s .
Evidence revea led th a t  economic f a c to r s  c o n t r i b u te d  to  p o l i t i c a l  
c o n d i t i o n s .  For in s ta n c e ,  i t  was argued t h a t  as a la rge  number o f  
the members o f  the C o n s t i t u t i o n a l  Convent ion o f  1787 were merchants,  
s toc k ho lde rs  o r  s p e c u la to rs  in land,  t h e i r  economic i n t e r e s t s  i n ­
f luenced  t h e i r  p o l i t i c a l  a t t i t u d e s .  The i r  p r e d i l e c t i o n  f o r  f ede ra l is m  
cou ld  have been to  ensure p r o t e c t i o n ,  by a s t ron g  c e n t r a l  government,  
o f  t h e i r  p ro p e r t y  r i g h t s .  S im i la r  ques t ions  were posed by B r i t i s h  
h i s t o r i a n s ,  In p a r t i c u l a r  L.B. Namier. E igh teen th  c e n tu ry  England 
was re-examined in  the l i g h t  o f  who became members o( p a r l i a m e n t ,  
what I n t e r e s t s  they shared 3 group and how personal  i n t e r e s t s  
a f f e c te d  p o l i t i c a l  b e h a v io u r . This  remains a va luab le  techn ique in 
the a t tempt  to  ach ieve f u l l e r  h i s t o r i c a l  unders tand ing .
The second e f f e c t  o f  t h i s  increased concern w i t h  economic deve lop­
ments was t h a t  i t  m od i f ie d  the tendency o f  d i v i d i n g  h i s t o r y  i n t o  
f a i r l y  r i g i d  p e r io d s .  Economic developments cou ld  h a rd ly  be f i t t e d  
c h r o n o l o g i c a l l y ,  e x a c t l y  i n t o  the samv d i v i s i o n s  as h i s t o r i c a l  
pe r io d s .  Moreover , in economics there  is less in f l u e n c e  on exact 
da tes ,  as the knowledge and e f f e c t s  o f ,  f o r  example,  the in v e n t io n  
o f  machinery ,  may o n ly  have s i g n i f i c a n t  p r a c t i c a l  Im p l i c a t io n s  some 
t ime a f t e r  the s p e c i f i c  date  o f  in v e n t io n .  S i m i l a r l y ,  in h i s t o r y  
causes and e f f e c t s  o f  an event are not n e c e s s a r i l y  con f in ed  to  the 
s p e c i f i c  date  o f  the even t .  The more f l e x i b l e  t i n e  sca le  o f  economic 
h i s t o r y  led to  new l i n e s  o f  i l .ov .h; In p o l i t i c a l  and c o n s t i t u t i o n a l  
h i s t o r y .
F i n a l l y ,  i f  used w i th  d i s c r e t i o n ,  the techniques and f a c i l i t i e s  
o f  s t a t i s t i c i a n s  may be use fu l  in e s t a b l i s h i n g  v a l i d  ( i n u r e s ,  
c oun t ing  and q u a n t i f y i n g .  This Is made p o s s ib le  and w o r th w h i le  by the 
r e l a t i v e l y  recent  methods c f  aco t i r i n g  r e l i a b l e  s t a t i s t i c s .  To be 
o f  va lue to  the h i s t o r i a n ,  accuracy o f  the f i g u r e s  and f a c ts  a lone 
is  i n s u f f i c i e n t ,  the i n t e r p r e t a t i o n  must be accu ra te  too .  With these 
p rov isos  in mind, the h i s t o r i a n  can b e n e f i t  f rom making r e a l i s t i c
use o f  such d a t a .
There are two s i g n i f i c a n t  areas o f  d i f f e r e n c e  in the na ture  o f  
e x p la n a t i o n  in h i s t o r y  and economics.  F i r s t l y ,  the h i s t o r i a n  
examines a l l  aspects  o f  the event and e x p la in s  i t  as a whole;  the 
economist  s in g le s  out  a p a r t i c u l a r  aspect f o r  e x p la n a t io n .
Secondly,  w h i l e  the h i s t o r i a n  makes use o f  g e n e r a l i z a t i o n ' ,  h is  
concern f i n a l l y  is  w i t h  the uniqueness o f  an e v e n t . The economist  
seeks to  e s t a b l i s h  genera l  laws and e x p la in s  event* in terms o f  these 
laws. Thus h i s t o r y  and economics may be m u tu a l l y  b e n e f i c i a l  by 
sugges t ing  new techn iques ,  i n s ig h t s  and approaches to f u l l e r  under­
s tand ing  o i . .ven ts , but  each r e ta in s  i t s  d i s t i n c t  c h a r a c t e r .
Can the same sta tement be made o f  so c ia l  h i s t o r y ,  in  r e l a t i o n  
t o  s o c io lo g y  and h i s t o r y ?  I t  has been suggested by Holloway tha t  
• S o c io l o g i s t  and h i s t o r i a n  must become o n e . 1^  By t h i s  he im p l ies  
t h a t  h i s t o r i a n  and s o c i o l o g i s t  need to  be t ra in e d  p e rs o n a l l y  in the 
o th e r  r e s p e c t i v e  d i s c i p l i n e ,  in o rde r  to do soc io lo g y  or  h i s t o r y  t r u l y  
e f f e c t  i v e l y .
H i s to r i a n s  employ t h e i r  own vague so c ia l  c a te g o r i e s ,  such as 
1 peasan ts1, 'w o r k e r s ' ,  'm idd le  c l a s s ' ,  ' n o b i l i t y 1. Much o f  t h e i r  
t h i n k i n g  may have been bound to these imprecise c a te g o r i e s .  S o c io l ­
o g i s t s  In t u r n ,  had inadequate and r i g i d  pa t te rn s  o f  h i s t o r y ,  as 
p a r t  o f  t h e i r  d i s c i p l i n e .  Dur ing the e a r l y  t w e n t ie th  c e n tu r y ,  
s o c io lo g y  was no t  s u f f i c i e n t l y  e s ta b l i s h e d  w i t h i n  i t s e l f ,  to  be o f  
rea l  b e n e f i t  to o the r  d i s c i p l i n e s .  These fa c to r s  were among many 
wh ich made c o - o p e r a t l o r  between h i s t o r y  and soc io lo gy  d i f f i c u l t .  More­
o v e r ,  the fo rm u la t i o n  o f  th e o r ie s  and the r e l i a n c e  on g e n e r a l i z a t i o n s  
were regarded w i t h  sus p ic io n  by the h i s t o r i a n .
When soc io lo g y  developed a long more e m p i r i c a l  and exper imenta l  
l i n e s ,  a I ough the gap between the d i s c i p l i n e s  may have widened, i t  
was then regarded as p o t e n t i a l l y  b e n e f i c i a l  to a study o f  so c ia l  
h i s t o r y .  For example, i t  was demonstrated th a t  s o c ia l  in fo rm a t io n  cou ld  
be used s k i l l f u l l y  to  understand the behaviour  o f  men in s o c ie t y .
The importance o f  occupa t iona l  groups was s p e c i a l l y  r e le v a n t  to  the 
w r i t e r s  o f  s o c ia l  h i s t o r y .  „
N ever the less ,  many h i s t o r i a n s  do not  r e a d i l y  accept the s o c io ­
l o g i c a l  approach. They are  in f luenced  not o n ly  by I t s  e a r l y  tendency
to  vague p a t te rn -m ak ing  but a l s o  by the a t tem pts  o f  many soc ia l  
t h e o r i s t s  to  j u s t i f y  s o c i o lo g y ' s  e x i s te n c e  as a sc ience .  Th is  has 
led  to  a search f o r  c e r t a i n  bas ic  laws. There seems no good reason 
to  b e l i e v e  t h a t  knowledge o f  s o c ie t y  can be in te g ra te d  in terms o f  
s im p le  p r i n c i p l e s  and laws, as con knowledge o f  na tu re  and the 
u n iv e rs e .  This  is  the most s i g n i f i c a n t  o b s ta c le  to  w o r th w h i le  co­
o p e ra t i o n  between s o c i o l o g i s t  and h i s t o r i a n ,  in o c ia l  h i s t o r y .
A f u r t h e r  problem l i e s  in the con ten t  o f  much o f  so c ia l  h i s t o r y .
To p ro v id e  an a c c o u n t , such as G .M .Treve lyan 's  ' I l l u s t r a t e d  Eng l i sh  
Socia l  H i s t o r y ' , o f  the l i f e  and p u r s u i t s  o f  s o c i e t y ,  seen from above, 
and t r y  to  imagine p r e c i s e l y  what the masses d id  n any age, is tu ask 
a q u e s t io n  which a v a i l a b l e  evidence is  not equipped to  answer .
Treve lyan  in h i s  I n t r o d u c t i o n  s t a te s ,  'The g e n e r a l i z a t i o n s  which n e  
the s t o c k - i n - t r a d e  o f  the s o c ia l  h i s t o r i a n ,  must n e c e s s a r i l y  be based 
on a smal l  number o f  p a r t i c u l a r  in s tances ,  wh ich are assumed to be^ 
t y p i c a l ,  but  which cannot be the whole o f  the compl ica ted  t r u t h .
A common a l t e r n a t i v e  to T reve lyan 's  k ind  o f  s o c ia l  h i s t o r y  was the 
d e s c r i p t i o n  o f  everyday l i f e  - hous ing ,  f u r n i s h i n g s ,  d ress ,  amusements 
and such l i k e .  Whi le t h i s  has a c e r t a i n  f a s c in a t i o n  a id  i n t e r e s t ,  
i t  does not  rank h igh  in terms o f  i n t e l l e c t u a l  c o n te n t .  S o c io lo g i s t s  
o f f e r  research in the form o f  p u b l i c  o p in io n  p o l l s ,  f o r  example.
Whi le these have some va lue f o r  the h i s t o r i a n ,  he inc ludes  in h i s  
I n t e r p r e t a t i o n  i n t a n g ib l e  elements which cannot be measured. Thus 
p u b l i c  o p in io n  p o l l s  can never prove s u f f i c i e n t  as an i n d i c a t i o n  o f  
s o c ia l  o p in i o n .  P a t i e n t  and s c h o la r l y  research o f  a more c l e a r l y  
de f in e d  n a tu re ,  i n t o  d i s t i n c t  c a te g o r ie s  o f  people over  a l i m i t e d  
p e r io d ,  can p rov ide  new and w o r thw h i le  h i s t o r i c a l  ev idence.  This is  not 
to  say t h a t  the na tu re  and emphasis In h i s t o r i c a l  s c h o la r s h ip  has not 
been In f luenced  in  any way by these d i s c i p l i n e s .  In A f r i c a ,  where 
there i s  a p a u c i t y  o f  h i s t o r i c a l  documents f o r  the p r e - h i s t o r y  p e r io d ,  
we a rc  fo rced  to  use o ra l  ev idence,  a r c h a e lo g ic a l  remains and so on.
As a r e s u l t ,  a more f l e x i b l e  i n t e r d i s c i p l i n a r y  approach to A f r i c a n
H is to r y  has emerged.
Much o f  the c on ten t  aspect o f  h i s t o r y  and soc io logy  may o v e r la p .  
S o c io l o g i s t s  may t ra c e  the development o f  t rad e  union movements 
th rouahout  the w o r ld .  This Is a s tudy o f  past human a c t i v i t y .  However,
the s o c i o l o g i s t  would then proceed to  e x t r a c t  the fe a tu re s  common 
to  each movement, in an a t tempt  to  fo rm u la te  some g e n e r a l i z a t i o n s .  
The h i s t o r i a n  on the o th e r  hand may s t a r t  by e x p la i n in g  an event 
in genera l  te rms,  but  would proceed to  I d e n t i f y  i t  as a unique 
e v e n t .
Thus, as is  t r u e  o f  economics,  s o c io lo g y  has a c o n t r i b u t i o n  
to  make tc h i s t o r i c a l  unders tand ing .  However, the h i s t o r i a n s  
account  is  o f  the event as a whole ,  and Inc ludes an examinat ion o f  
p o l i t i c a l ,  economic and so c ia l  f a c t o r s ,  a .ongst o th e r s .  An even 
more s i g n i f i c a n t  d i f f e r e n c e  l i e s  in the h i s t o r i a n ' s  concern w i th  
the uniqueness o f  an even t ,  r a th e r  than the es tab l ishm en t  of  general
laws .
In summary, the n a tu re  o f  h i s t o r y  may be said t o  be d i s t i n g u i s h e d  by 
the modes o f  though t  which c h a r a c t e r i z e  the d i s c i p l i n e .  Formal 
h i s t o r i c a l  t h i n k i n g  Imp l ies  p a r t i c u l a r  ways o f  e s t a b l i s h i n g ,  e x ­
p l a i n i n g  and I n t e r p r e t i n g  h i s t o r i c a l  I n fo rm a t io n .  Secondary sources 
are e s t a b l i s h e d  from evidence o f  past human a c t i v i t y ,  o r  p r im ary  
sou rces ,  wh ich  the h i s t o r i a n  must recogn ize  as re le v a n t  to  h i s t o r y .  
S p e c i f i c  h i s t o r i c a l  terms are  Inc luded In t h i s  In fo rm a t io n  and t h in k in g  
In h i s t o r y  Im p l ies  the  a b i l i t y  to  understand and app ly  these terms,  
a l th o u g h  In the main the h i s t o r i a n  makes use o f  o r d in a r y  language ,n 
h i s  e x p la n a t i o n .  Exp lana t ion  In h i s t o r y  r e q u i re s  an a p p r e c ia t i o n  o f  
what the human pas t was l i k e  and an assessment o f  the causes and 
consequences o f  human a c t io n s .  Both the genera l  and the e s s e n t i a l l y  
unique aspects  o f  an event are e x p la in e d ,  and the h i s t o r i a n  must a t tempt  
t o  be I m p a r t i a l  In h i s  I n t e r p r e t a t i o n .  Contemporary h i s t o r y  and o the r  
d i s c i p l i n e s  have had an Impact on the s tudy o f  h i s t o r y  but  the l a t t e r  
e s p e c i a l l y  remain d i s t i n c t  f rom t r a d i t i o n a l  h i s t o r y ,  In c e r t a i n
s i g n i f i c a n t  respec ts .
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Chapter I I
THEORIES OF THE DEVELOPMENT OF THINKING AND THEIR 
APPLICABILITY TO HISTORY
I t  has been asser ted  th a t  the development o f  h i s t o r i c a l  t h i n k i n g  should 
be the aim o f  a study o f  h i s t o r y .  In the p ie v io u s  c h a p te r , an exp lana­
t i o n  o f  what is  im p l ied  in t h i n k i n g  ! n h i s t o r y  has been g iven .  Th is  
r a i s e s  the que s t ion  o f  the ex ten t  to  which i t  i s  p o s s ib le  to r e a l i z e  
such an aim in  s tudy ing  h i s t o r y  at  school  l e v e l . Is i t  r e a l i s t i c  to  
a t tem p t  to  i n i t i a t e  the growth o f  h i s t o r i c a l  t h i n k i n g  in  school c h i ld re n ?  
Are the re  l o g i c a l  o r  psycho log ica l  f a c t o r s  which would sugges : t h a t  
th e re  are l i m i t a t i o n s  in the s i t u a t i o n ,  o r  t h a t  t h i s  i s  not  p o s s ib le  at  
a l l ?
An in c re a s in g  amount o f  research is  being done i n t o  how c h i l d r e n  t h in k  
in h i s t o r y .  I t  is  d i r e c t e d ,  in p a r t i c u l a r  a t  e s t a b l i s h i n g  whether there 
are  s e q u e n t ia l  stages in the development o f  h i s t o r i c a l  t h i n k i n g ,  what 
the c r i t e r i a  o f  these stages may be and the approximate age at  which each 
stage us reached. While t h i s  s p e c i a l i s t  f i e l d  must be examined, it. . s 
necessary to  cons ide r  b r i e f l y  the research on which i t  is  based.
Quest ions a r i s e  as to  the v a l i d i t y  o f  t h i s  research,  whether i t s  f i n d i n g s  
can be a p p l ied  l e g i t i m a t e l y  to  research i n t o  c h i l d r e n ' s  t h i n k i n g  in 
h i s t o r y  and the ex ten t  to  which the f i n d in g s  o f  the l a t t e r  may be 
regarded as r e l i a b l e .
I . PSYCHOLOGICAL AND LOGICAL APPROACHES TO THE DEVELOPMENT OF THINKING
The bas ic  c o n t r i b u t i o n  in  the f i e l d  o f  the development o f  c h i l d r e n ' s  
t h i n k i n g  is  the work o f  the Swiss p s y c h o lo g is t ,  b i o l o g i s t  and e p i s t o -  
m o lo g i s t ,  Jean P iage t .  Since the 1920 's he has In v e s t ig a te d  the 
processes invo lved  in the t h in k i n g  o f  c h i l d r e n  and ado lescen ts .  P i a g e t ' s  
e a r l y  t r a i n i n g  as a b i o l o g i s t  and z o o lo g i s t  is  seen in h i s  i n i t i a l  
assumption t h a t ,  a t  any le ve l  , development i s  a process o f  a d a p ta t io n  
to  the env i ronment .  Th is  ada p ta t ion  invo lves  two i n t e r - r e l a t e d  processes 
v i z . ,  a s s i m i l a t i o n  and accommodation. On a c o g n i t i v e  l e v e l ,  a s s i m i l a t i o n  
Is ' ta k in g  i n '  in fo rm a t io n  f rom the env i ronment ,  w i th o u t  n e c e s s a r i l y  
comprehending I t .  Th is  e x p la in s  why c h i l d r e n  who do not  understand 
c e r t a i n  a b s t r a c t  concepts may 'know' them to  repea t ,  ye t  not  be ab le  to
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app ly  them I n t e l l i g i b l y .  Accommodation occurs when one 's  e x i s t i n g  
t h i n k i n g  s k i l l s  g rapp le  w i t h  the new data  and a rc  thus m o d i f ie d .  The 
Imbalance between one 's  t h i n k i n g  s k i l l s  and the env ironment is  c a l l e d  
e q u i l i b r a t i o n  by P iage t .
Piaget f o u n d , g e n e r a l l y ,  t h a t  c h i l d r e n  o f  the same age group tend to  
make the same m is takes .  Moreover , c e r t a i n  types o f  t h i n k i n g  were 
c h a r a c t e r i s t i c  o f  c e r t a i n  s ta g e s , each be ing p r o g r e s s i v e ly  i n t e r ­
dependent.  He concluded th a t  w h i l e  the o v e r a l l  i n t e l l i g e n c e  tes ted  by 
I .Q .  Tes ts  Is  r e la te d  to  the q u a n t i t a t i v e  measure o f  a c h i l d ' s  i n t e l l i ­
gence, t h a t  i s ,  b r i g h t  o r  less b r i g h t  and so on, there  i s  a q u a l i t a t i v e  
d i f f e r e n c e  in I n t e l l i g e n c e .  He put  forward the c o n t r o v e r s i a l  v iew 
that the re  are c e r t a i n  sequen t ia l  stages o f  development in  c h i l d r e n  s 
t h i n k i n g .
Whi le  v a r io u s  sub-s tages are d e s c r ib e d ,  o n l y  th ree  main stages need 
be d i s t i n g u i s h e d  here ,  namely:
1. The p re -o p e r a t lo n a l  stage ( u n t i l  +, 7 years
2. The concre te  o p e ra t i o n a l  stage (7 "  11 years)
3. The formal o p e ra t i o n a l  stage ( I I  years onwards)
The p r e - o p e r a t io n a l  stage i s  c h a ra c te r i z e d  i n i t i a l l y  by i n t u i t i v e  
t h i n k i n g .  Concept fo rm a t ion  does not  occur  u n t i l  l a t e r ,  a l though  
conceptua l  development is  tak ing  place from about two years  onwards.
For example, w h i le  the c h i l d  knows th a t  the moon Is round and th a t  a 
ball i s  round , no concept o f  ' roundncss'  can be e x t ra c te d  and a p p l ie d  to  
new f a c t o r s  in  the env i ronment .  Concepts arc regarded as e s s e n t i a l l y  
mental  c o n s t ru c ts  i n v o l v i n g  the es tab l ishm en t  o f  h ighe r  orde, s t r u c  
tu re s  w i t h  percep tua l  and verba l  e lem en ts . One cannot g iv e  a c h i l d  a 
concep t .  He has to  c o n s t r u c t  i f h im s e l f ,  one can o n ly  a id  i t s  fo rm a t io n .  
F u r t h e r , a t  the p r c - o p c r a t i o n a 1 s ta g e , mental a c t i v i t y  is  u n s ta b le ,  
f l e e t i n g  and d i s c o n t in u o u s .  The c h i l d  r e l i e s  on pe rc e p t io n  o f  t h a t  
wh ich he secs immedia te ly .  His t h i n k i n g  i s  e g o - c e n t r i c ,  lacks o r g a n iz a ­
t i o n  and cen t res  on one aspect o f  the s i t u a t i o n  a t  a t im e ,  which makes 
f o r  an i n a b i l i t y  to  handle a number o f  concepts a t  one t ime.
In summary, the c h i l d  i s  not capable o f  sys tem a t ic  t h i n k i n g ,  o f  making 
a connec t ion  between events In a l o g i c a l  and c a l c u la te d  manner. The 
s o l u t i o n  to  problems is  l a r g e l y  i n t u i t i v e  as the c h i l d  does not  sec 
i n d i v i d u a l  stages as the i n t e r r e l a t e d  p a r t s  o f  a whole s i t u a t i o n ,  and 
r e l a t e  one to  the o t h e r .  Accord ing to  P i a g e t , t h i s  le v e l  o f  t h i n k i n g
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remains c h a r a c t e r i s t i c  o f  c h i l d r e n  u n t i l  about seven o r  e ig h t  years o f  
• f lS .
As a c h i l d ' s  t h i n k i n g  develops to  the stage o f  concre te  o p e ra t io n a l  
t h i n k i n g  i t  is  no longer  dominated by p e rc e p t io n .  He I earns ways o f  
o r g a n iz in g  the in fo rm a t io n  th a t  h i s  environment g ives  him. His t h i n k i n g  
i s  more s ta b le  and he has the a b i l i t y  to see f laws in h is  own arguments , 
to  move m e n ta l l y  to  someone e l s e ' s  s tandpo in t  and 1 r e v e r s a b i1i t y 1 
occu rs .  For example,  i f  g iven a number o f  d i f f e r e n t  shaped c on ta ine rs  
and two beakers o f  l i q u i d , t h e  same s ize  and shape, he can now recognize 
t h a t  the l i q u i d  o f  the one , poured i n t o  a d i f f e r e n t  look ing  c o n ta in e r ,  
remains the same amount o f  l i q u i d .  This b r in g s  ou t  two impor tan t  
c h a r a c t e r i s t i c s  o f  o p e ra t io n a l  th o u g h t . One is what P iaget  terms 
1r e v e r s a b i1i t y 1, t h a t  i s ,  the c h i l d  can t ra c e  h is  own thought p a t t e rn s .
In so d o i n g , the q u a n t i t i e s  o r  numbers Invo lved remain the same. This 
i s  c a l l e d  ' c o n s e r v a t i o n ' .
The c h i l d  show., t h a t  he can c l a s s i f y  m a t e r i a l ,  t h a t  I s ,  f i n d  a 
common c r i t e r i o n  and s e le c t  examples o f  i t  -  s e le c t  the same co lvur  
b u t t o n s , gra :e them in  terms o f  s i z e  and so on. The mental processes o f  
c l a s s i f y i n g  and s e r i a t i n g  are o f  prime importance in  the hand l ing  o f  a 
g rea t  deal o f  m a te r i a l  in va r iou s  f i e l d s  o f  knowledge. These processes 
are necessary fo r  the making o f  g e n e r a l i z a t i o n s  The chi id can a lso  
recogn ize  the i d c i  o f  a h i e ra rc h y .  This i s  not  r e la te d  to  the concept 
o f  a u t h o r i t y ,  here.  One has, f o r  in s tan ce ,  a h ie ra rc h y  o f  d e l im i t e d  
geograph ica l  areas in  South A f r i c a :  the whole c o u n t r y ,  the p ro v in c e s ,  
the towns, the subu rbs , and so on.
Speech Is acqu ired  a t  the p re -o p e ra t io n s  1 stage but much language is  
used I n t u i t i v e l y  w i th o u t  n e c e s s a r i l y  unders tand ing the concepts under ­
l y i n g  the verba l  symbols.  Concept terms are  a necessary p a r t  o f  
concept fo rm a t ion  but  a rc  not  s u f f i c i e n t .  A d u l t s  o f t e n  f a i l  t o  r e a l i z e  
th a t  a c h i l d  may use verba l  terms w i th o u t  n e c e s s a r i l y  understand ng 
them. Concepts which can be perce ived d i r e c t l y ,  such as ' c o l o u r ' ,  are 
e a s ie r  to  grasp than ' k i n s h i p ,  f o r  '  (ample. As more concept terms are 
acqu ired  by the c h i l d  and more me.i.al processes deve lop ,so  he is  able 
to  handle in fo rm a t io n  more e f f e c t i v e l y  and t h i s  develops du r in g  the 
concre te  o p e ra t io n a l  stage.
Th ink ing  a t  t h i s  stage has g r e a te r  s t a b i l i t y ,  is  r e v e r s i b l e ,  less  ego­
c e n t r i c ,  uses a v a r i e t y  o f  o rg a n iz in g  p r i n c i p l e s ,  such as g e n e r a l i z a t i o n .
However, thinking is l imited to the immediate evidence ava i lab le  to 
solve the problem and is centred on the concrete world of  sense exper­
ience. Reasoning is s im i la r ly  l imited to that  which is ava i lab le  as 
f i rs t -h a n d  experience anc p o s s ib i l i t i e s  outside of that cannot be 
envisaged. While he can d ist inguish various categories ,  the ch i ld  f inds  
d i f f i c u l t y  in combining categories and establ ishing possible re la t ions  
between them. These d i f f i c u l t i e s ,  espec ia l ly  the problem of understand­
ing concepts which are not observable d i r e c t l y ,  are very s ig n i f ic a n t  for  
his tory  and w i l l  be dea l t  with la te r .
Formal operational th inking ,  which becomes increasingly common from 
twelve years onwards, Implies formal logic.  A number of processes 
absent at the previous stage, ,rc ev ident . Reasoning goes beyond the 
Immediate and concrete information a va i lab le .  P o s s ib i l i t i e s  can he 
envisaged without d i re c t  physical handling of the information. The chi ld  
can operate on propositions and abstractions for which there is no 
necessary physical counterpar t . He Is able to r e f le c t  c r i t i c a l l y  on 
his own thought and re jec t  or accept cer ta in  p o s s i b i l i t i e s .  He can 
formulate hypotheses make logical  deductions and expla in  his systematic 
approach. This thinking can be seen as a detached and r e f l e c t i v e  process,  
free from centr ing.  Many possible re lat ionships can be postulated and 
anv one feature can be compared with o th e rs , and the re lat ionships  
between them envisaged.
The above analysis may be helpful  when considering a l l  aspects of the 
learning s i tu a t ion  of  the chi Id,as long as one's conception of these 
stages is not o v e r - r ig id .  In recognizing the di f ferences in the nature 
of thinking at d i f f e r e n t  stages,one can def ine object ives in teaching,  
plan a syl labus,  prepare and conduct a lesson and assess the mater ia l  and 
s k i l l s  l e a r n t , in terms of r e a l i s t i c  expectations of the ch i ld .
C r i t ic is m  has been level led against Piaget's  re<. uch .  Hamlyn maintains  
that  some conclusions reached by Piaget are a s la t  ment of the obvious 
(sequential  development of th inking; and others deal with questions which,  
l i k e  the above, are a matter for  philosophical rather than psychological  
concern (acqu is i t ion  of concepts). H c r i t i c i z e s  Piaget for his purely 
cognit ive  approach which f a i l s  to take into account the a f fe c t i v e  and 
a t t I t u d I n a 1 development and soc io-cul tura l  background of the c h i ld .  Further,  
he suggests that P iaget 's  use of b iological  terms is confusing.
B r i e f l y ,  Hamlyn states that questions such as what is meant by saying
t h a t  someone has l e a rn t  someth in ' ' ,  are l o g ic a l  r a th e r  than psycho lo ­
g i c a l  ques t ions  and the concepts Invo lved re q u i re  c l a r i f i c a t i o n .
Learni  ig a 1angauge o r  technique and more e s p e c ia l l y  a d i s c i p l i n e ,  
invo lves  knowledge and the a c q u i s i t i o n  o f  p a r t i c u l a r  s k i l l s .  This 
r e q u i re s  unders tand ing  and a p p re c ia t i o n  o f  the s u b j e c t , i t s  
p r i n c i p l e s  and t h e i r  i n t e r r e l a t i o n s .  That unders tand ing presupposes 
the a c q u i s i t i o n  and use o f  concepts.  Th is  is fundamental to  under­
s tand ing  a s u b je c t .
Hamlyn deals w i t h  two main p o in t s .  One is  tha t  the re  is  a tendency 
to  regard the s ub jec ts  i n to  which knowledge is d i v i d e d ,  as b lock  
e n t i t i e s .  On t h i s  bas is  a sub jec t  is  thought  to  e x i s t  independent ly  
and educat ion  is  aimed at  b r in g in g  the I earner  I n to  c o n f r o n t a t i o n  
w i t h  i t .  These erroneous assumptions g i v e  r i s e  to  the que s t ion  o f  
whether to concen t ra te  on those pa r ts  o f  the su b je c t  which seem 
l o g i c a l l y  p r i o r  to  o th e rs  o r  those which are p s y c h o lo g i c a l l y  e a s ie s t  
to  grasp.  Hamlyn m a in ta ins  th a t  the ques t ion  o f  what is e a s ie s t  to  
grasp is  a p h i l o s o p h i c a l  ra th e r  than a psycho log ica l  que s t ion .
The second p o in t  is  connected to the above. To say t h a t  unders tand ing  
a sub jec t  im p l ies  t h a t  i t s  p r i n c i p l e s  are grasped, Is not  to say th a t  
a p u p i l  Is requ i red  to  s ta te  re le v a n t  general p r o p o s i t i o n s  o n l y .
Unless the pu p i l  can app ly  these p r i n c i p l e s ,  one cannot say th a t  
unders tand ing has developed. To f o s te r  t h i s  unders tand ing  one woild 
have to  present  pieces o f  In fo rm a t ion  and re fe r  to  the p r i n c i p l e s .
There Is no va lue in c o n c e n t ra t in g  on e i t h e r  i n fo rm a t io n  o r  p r i n c i p l e s ,  
a lone .  I t  would seem th a t  a balance is  requ i red  between an under­
s tand ing  o f  p r i n c i p l e s  in general  and t h e i r  a p p l i c a t i o n  to  p a r t i c u l a r  
cases. Would there  be any va lue in p resen t ing  c h i l d r e n  w i t h  p r i n c i p l e s  
o f  set  them7  ’ f  they are unable to app re c ia te  what i t  i s  f o r  something 
to  be set? Th is  is  re le v a n t  f o r  any d i scuss io n  o f  P i a g e t ' s  s ta g e s , es­
p e c i a l l y  f o r  the d i s t i n c t i o n  between concre te  and a b s t r a c t  o p e ra t io n s .
Hamlyn d iscusses these two p o in t s  in f u r t h e r  d e t a i l .  For the purpose o f  
t h i s  d i s c u s s io n ,  I s h a l l  not  e lab o ra te  on the ques t ion  o f  regard ing  sub­
j e c t s  as b lock  e n t i t i e s  or  th a t  o f  log I c a ’ p r i o r i t y  in a s u b j e c t , which 
Hamlyn r e g e c t s . ' l h e  r e j e c t i o n  o f  l o g i c a l  p r i o r i t y , c o u l d  lead one to  conclude 
t h a t  on ly  p s ycho log ica l  s t r u c t u r e s  are s i g n i f i c a n t  f o r  l e a rn in g .  Th is  would
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Imply t h a t  the e d u c a t i o n a l i s t  should proceed by e s t a b l i s h i n g ,  e m p i r i c a l l y ,  
what the e a s ie s t  p a r t s  are and s t a r t  from there  - on the assumption th a t  
no one can 1 earn the d i f f i c u l t  u n t i l  the easy is  mastered. Ham,yn suggests 
t h a t  such a deduct ion  is  too qu ick  and tha t  easiness and d i f f i c u l t y  a ie  
not n e c e s s a r i l y  psycho log ica l  ques t ions .  I n d iv i d u a l  d i f f e r e n c e s  and 
c o n d i t i o n s  conducive to  lea rn ing  are psycho log ica l  m a t te rs .  Th is  is  not 
as c l e a r l y  t ru e  f o r  the . .uest ion o f  why one sub jec t  o r  pa r t  of  a sub jec t  
is more d i f f i c u l t  than a n o th e r . Th is  may be accounted f o r  by the f a c t  
t h a t  a su b je c t  is  more a b s t r a c t , demands a knowledge o f  s k i l l s ,  p roce­
dures or  ways o f  t h i n k i n g  not demanded by ano ther .  Abs t rac tness  and 
com p lex i ty  are very im po r tan t .  The g e n e r a l i z a t i o n ,  t h a t  people f i n d  the 
a b s t r a c t  and compl icated more d i f f i c u l t  to  understand than the s p e c i f i c ,  
is  not  j u s t  a psycho log ica l  g e n e r a l i z a t i o n .  Could a man f i n d  the a b s t r a c t  
easier  to  grasp than the conc re te ,  and the compl icated e a s ie r  than the 
simple? Th is  would not make sense. Thus, what appears to  be a ps y c h o lo g i ­
cal  g e n e r a l i z a t i o n ,  embodies a necessary t r u t h .  T h is ,  In t u r n , im p l ies  
tha t  abs t rac tness  and com p lex i ty  are c r i t e r i a  o f  d i f f i c u l t y .  One could 
then say, the more a b s t r a c t  the s u b j e c t , the more d i f f i c u l t .  I f  X
is no rm a l ly  found more d i f f i c u l t  than Y , i t  must be more a b s t r a c t  or  
com p l ica ted ,  depending on the k inds o f  d i f f i c u l t i e s  repo r te d .  The word 
' n o r m a l l y '  means 1 in normal c o n d i t i o n s ' ,  as d i s t i n c t  from the word 
' g e n e r a l l y ' .  This  idea o f  what i s  normal prov ides the l i n k  between what 
something is  and how i t  appears to people.  I f  i t  were p o s s ib le  to  say 
th a t  a man found the compl icated more d i f f i c u l t  than the s im p le ,  t h i s  
would be a spec ia l  case, r e f l e c t i n g  c e r t a i n  q u a l i t i e s  o f  mind. I t  would 
not  be grounds f o r  denying th a t  the compl icated is  no rm a l ly  more d i f f i c u l t  
for peop le ,  than the s im p le .  Thus com p lex i ty  and abs t rac tn ess  are c r i t e r i a  
o f  d i f f i c u l t y  and th a t  people f i n d  them d i f f i c u l t ,  is  no t  j u s t  a 
p s ycho log ica l  g e n e r a l i z a t i o n .
This  ra is e s  again the ques t ion  o f  whether there  are p r i o r i t i e s  in lea rn ing  
which are nore than p s y cho log ica l  concerns.  They may be e p is te m o lo g 1c a 1 
o r  l o g i c a l  qu e s t io n s .  In the growth o f  knowledge, c e r t a i n  f a c t s  must be 
known, to  understand o th e r s ,  and c e r t a i n  t h in g s  done before  other s . A 
thorough knowledge and unders tand ing o f  a sub jec t  and the r e l a t i o n s h i p s  
presupposed In i t ,  i s  a p r e r e q u i s i t e  o f  such d e c is io n s .  This is  not a 
p s ycho log ica l  m a t te r .  Ham Iyn i l l u s t r a t e s  t h i s  w i t h  an example from 
P ia g e t ' s  'c o n s e rv a t io n  s t u d ie s '  which are concerned w i th  the c h i l d  s
unders tand ing  o f  general  p r i n c i p l e s  such as conse rva t ion  o f  m a t t e r , 
s i z e  and w e igh t .  Resu l t s  o f  such s tud ie s  in d ic a te  th a t  c h i l d r e n  o f  a 
c e r t a i n  age do not always app rec ia te  such p r i n c i p l e s  and may app ly  them 
i n c o n s i s t e n t l y .  Moreover , they do not  come to accept them a l l  a t  the 
same t im e.  P ia g e t ' s  approach seems to be based on the e x p e c ta t io n  tha t  
they  should do so. These s tud ies  may be sa id  to  be concerned w i t h  the 
c h i l d ' s  unders tand ing  o f  e lementary phys ics .  Hamlyn suggests t h a t  the 
n o t io n s  invo lved in these concep ts , and r e l a t i o n s h i p s  between them, are more 
compl ica ted  than o th e r s .  For example,  the no t io n  o f  volume is  more comp 1i 
cated than th a t  o f  dep th ,  as i t  In troduces  another dimension.
In a d d i t i o n ,  i t  i r  h a rd l y  s u r p r i s i n g  th a t  c h i l d r e n  encounter  d i f f i c u l t i e s  
a t  a c e r t a i n  stage o f  development,  in seeing the l i q u i d  in the j a r  
exper iment,ment ioned e a r l i e r  in the work o f  P iage t .  In both  j a r s  the 
o b je c t  is  the same; and yet i t  is  d i f f e r e n t  in terms o f  i t s  dep th .T h is  
ra is e s  a f u r t h e r  p o in t  o f  c r i t i c i s m  o f  P ia g e t ' s  work . He has under - 
emphasized the r o le  o f  soc ia l  i n f l u e n c e  in e s t a b l i s h i n g  the ' r i g h t '  view 
o f  t h in g s .  S im i la r  f a c to r s  app ly  to the r o le  o f  language development.  The 
ease w i t h  which the c h i l d  may come to see the proper r e la t c n s h ip s  between 
volume and dep th ,  f o r  ins tance ,  and the i d e n t i t y  o f  the o b j e c t ,  w i l l  
depend on the ex ten t  to which he is  s u b je c t  to  p a r t i c u l a r  s o c ia l  in f luences  
and on h is  a b i l i t y  to  fo rm u la te  the r e l a t i o n s h i p s  verba l  y.
Hamlyn's second main p o in t  Is l i n k e d  to  what i t  is  to  have and to  acqu i re  
a concept .  The former has been exp la ined  as a knowledge o f  general  
p r i n c i p l e s  and an a b i l i t y  to  app ly  them In re le v a n t  in s tances .  One does 
not acqu i re  a concept by assessing a number o f  p a r t i c u l a r  t h ing s  and 
seeing what they have in common. Th is  would Imply a knowledge o f  the 
c r i t e r i a  one should look f o r . Thus, one may speak o f  ap p ly in g  concepts to 
, . Ings ,  r a th e r  than a b s t r a c t i n g  them from th in g s .  We have the concept 
when we arc able to  see a range o f  t h ing s  as f a l l i n g  under the c once p t , 
and know what i t  is  th a t  makes them in s tances .
Ment ion has been made o f  the nece ss i t y  to  e s t a b l i s h  a balance between 
p r i n c i p l e s  and in s tances .  Piage t a l lu d e s  to these p o in t s  'a l th ough  in 
h i s  case they rece ive  a s t range b i o l o g i c a l  d r e s s ' .  He uses the 
no t io ns  o f  accommodation and a s s i m i l a t i o n ,  and the balance to be achieved 
between these processes . This  im p l ies  that  our knowledge of o b je c ts  is 
determined p a r t l y  by these o b je c t s  and p a r t l y  by how we regard them. This
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can be equated with Kamiyn1 s statement about the relationship between 
concepts and instances. There are two ways in whi^h Hamlyn regards the 
use of  these b io logica l  ideas as misleading, f i r s t l y ,  to suggest that  
perception and acquis i t ion  of knowledge generally  involve accommodation 
and ass im i la t ion  is to suggest that there is a mutual modif icat ion of 
subject and o b je c t . This may hold true for  biology but there is not a 
reciprocal  caus.1 re la t ionsh ip  between the concept and the object in the 
growth of knowledge. Secondly, th is  b io logical  model suggests that a 
balance is to be at ta ined between something about the in d iv idu a l ,  which 
Is sub jec t ive ,  namely the concept - and something about the world,  which 
is o b je c t iv e ,  namely the ob jec t .  However, the individual  uoes not 
decide what is to count as an instance. This is bound up with the geneial  
objec t ive  or ! n tersubject ive  aspect of a l l  knowledge. Thus one cannot 
view the growth of knowledge, as Piaget does, as being an in teract ion  
between individual  and environment. Socia l ,  interpersonal factors have a 
role to play. This b io logical  model fur ther  rules out the role of social  
factors In Piaget 's  concept of thought and undermines the o b j e c t i v i t y  of 
knowledge. Knowledge and concepts are social  ideas and learning can only 
be seen from a social  point of view.
F i n a l l y ,  as the concrete and p a r t ic u la r  is more obvious than the abstract  
and general , i t  is hardly surpr ising that Piaget's  stage of concrete 
operations should precede that of abstract operations. The indiv iduals  
experience is i n i t i a l l y  with the concrete.  As experience widens and 
becomes more in te rs u b je c t iv e , so i t  becomes more general and abs trac t .
This d suggest not only an observable natural t ra n s i t io n  in the 
devel .pent of human th .nklng ,  but a necessary p r in c ip le .  I f  such develop­
ment takes place at a l l ,  i t  can only be in that order ,  i f  normal human 
chi ldren are involved. This can be established by re f le c t io n  on what 
one knows about the nature of human development and learning.
What does require empirical Inves t iga t ion ,  is the question of  when the 
chi ld  passes from one general stage to another,  whether children do so 
at more or less the same age and what e f fe c ts  d i f f e r e n t  cu l tura l  and^ 
genetic backgrounds may have on the general development of ch i ldren.
Both Piaget and Hamlyn, by psychological and logical analyses, recogrv /e 
the sequent'al  development of th inking. Piaget has attempted to determine
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the ages a t  which these stages may develop and the c r i t e r i a  o f  t h in k in g  
a t  each stag<' . Research has been done i n to  the development o f  t h in k in g  
in  h i s t o r y ,  based on P ia g e t ' s  work.  His research a c t i v i t i e s  have come
to  focus i ncn-u . ngl y on the growth o f  the c h i l d ' s  unders tand ing o f  the
b a s ic  concepts o f  sc ience ,  mathematics and s i m i l a r  d i s c i p l i n e s .  The 
que s t ion  a r i s e s  as to  whether the conc lus ions  o f  P iage t  and h i s  co­
worke rs ,  based on l a r g e ly  phys ica l  and mathematical  e x pe r im e n ts , hold 
t r u e  f o r  the d i s c i p l i n e  o f  h i s t o r y .
2. THE DEVELOPMENT Of THIk (INC, IN HISTORY
Var ious  exper iments  have been c a r r i e d  ou t  In t h i s  f i e l d , on the assump­
t i o n  th a t  the re  are d i f f e r e n t  le v e ls  o f  conceptual  development in 
t h i n k i n g  in h i s t o r y .  C r i t e r i a ,  analagous to  those used by P ia g e t ,  have 
been dev ised f o r  use on h i s t o r i c a l  m a t e r i a l .  B a s i c a l l y ,  the aims o f  
research i n t o  the c h i l d ' s  development o f  t h i n k i n g  in h i s t o r y  have been 
tw o fo ld :  F i r s t l y ,  to  e s t a b l i s h  whether stages o f  development in h i s t o r i ­
ca l  t h i n k i n g  can be t raced and secondly ,  i f  t h i s  • s the case, to  t r y  to 
e s t a b l i s h  the ages at  which such development takes p lace .  Th is  has 
obv ious  im p l i c a t i o n s  f o r  a l l  aspects  o f  teaching and t e s t i n g  in  h i s t o r y .
(a) Research in to  General Aspects o f  H i s t o r i c a l  T h in k in g :
P ro fe s s o '  E. A. Peel has drawn up c r i t e r i a  o f  t h i n k i n g  in h i s t o r y  
a t  d i f f e r e n t  s ta g e s , to  make p o s s ib le  an a n a ly s i s  o f  c h i l d r e n ' s  responses 
to  h i s t o r i c a l  m a t e r i a l .  Much o f  the work in the f i e l d  has been based on 
h i s  c r i t e i a  and they inc lude  the f o l l o w i n g : -
O  ’ T o  *
P rc -occupa t iona l  t h i n k i n g : Answers may be t a u t o l o g i c a l ,  I l o g i c a l , a r e
p e r c e p tu a l l y  dominated, and show f a i l u r e  to  grasp f he e s s e n t i a l  fea tu re s  
o f  the problem. There is  l i t t l e  sense o f  cause a v! f f e e t .
Concrete o p e ra t io n a l  t h i n k i n g : Some unders tand ing is  shown. A s in g le  
p l a u s i b l e  cause may be g iven .  Events are re la te d  as descr ibed in  the 
passage, w i t h  no re fe rence  to  ideas and exper ience acqu ired be fo rehand.
Formal o p e r a t i o n al t h i n k i n j : The growth o f  formal thought invo lves
changes from p a r t i a l  and c i r c u m s ta n t i a l  obse rva t ions  to  comprehensive 
judgement. When a person i s  capable o f  not  o n l y  d e s c r ib in g  an event but 
a ls o  e x p la in in g  i t  in tnrms o f  independent and p r e - e x i s t i n g  con c e p ts , we 
may say t h a t  he understands i t .  Formal h i s t o r i c a l  t h i n k i n g  inc ludes  the
imagin ing o f  several  p o s s ib le  ex p lana t ions  and the s e l e c t i o n  f rom these
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o f  the r i g h t  one o r  more, to  account f o r  a p a r t i c u l a r  problem. This  
c a l l s  f o r  e v a lu a t io n  o f  the p o s s i b i l i t i e s  aga ins t  the in fo rm a t io n .  
T e n ta t i v e  hypotheses are set  up, the a p p ro p r ia te  ideas se lec ted  and 
those which arc i r r e l e v a n t ,  e l im in a te d .  F i n a l l y ,  deduc t ive  reasoning 
and in fe ren ce  from assumed hypotheses must be made in r e l a t i o n  to
it
the data o f  the problem.
The f o l l o w in g  is  an i l l u s t r a t i o n  o f  P e e l ' s  exper imenta l  work.  Ch i ld ren  
o f  d i f f e r e n t  ages were t o ld  the s imple s to r y  o f  A l f r e d  and the cakes, 
and then asked 'Could A l f r e d  cook?'
P re -o p e ra t io n a i  t h i n k i n g :
'Yes '  (Why?) -  'Because he was k in g '  (Can every k ing cook?)
'No'  (Why could A l f r e d  cook?) 'Because he could f i g h t 1
The response ignores the evidence In the passage and the conc lus ions  
are n e i t h e r  l o g ic a l  nor r e la te d .
Concrete o p e ra t io n a l  t h i n k i n g :
' I s h o u ld n ' t  t h in k  so -  a t  leas t  not  very  w e l l .  He d i d n ' t  
pay a t t e n t i o n  to  the cakes. I f  he had been a cook he 
might have known th e y 'd  be done*.
Th is  an wer is  based on ly  on the evidence in the s to r y  and does no t  take 
i n t o  account any o the r  p o s s i b i l i t i e s .  As he cons iders  what may be 
expected o f  a good cook, he may be approaching the f u r t h e r  stage o f  
t h i n k i n g .
Formal o p e ra t io n a l  t h i n k i n g :
' I  d o n ' t  know, because i f  anyone cou ld  cook and had something 
on h is  mind, he might s t i l l  f o r g e t  the cakes . '
Here the c h i l d  cons iders  a l o g i c a l  p o s s i b i l i t y  not inc luded In the
evidence g iven and one which made i t  Imposs ib le  f o r  him to make a
d e f i n i t e  g e n e r a l i z a t i o n .
Peel sees a s i g n i f i c a n t  development du r ing  adolescence from what he 
la be ls  ' d e s c r i b e r '  to ' e x p l a i n e r '  t h i n k i n g .  'D e s c r i b c r '  t h in k in g  
im p l ies  t h a t  the c h i l d  can r e l a t e  p a r t s  o f  the problem or  ques t ion  to  
each o the r  in such a way tha t  the conc lus ion  i s  dominated by the 
immediate data g iven .  'E x p la i n e r '  t h i n k i n g ,  however, in vo lves  the 
in c lu s io n  o f  knowledge o u ts id e  o f  the Immediate in fo rm a t io n ,  in s o lv in g
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the problem. 11 in vo lves  deduc t ive  t h i n k i n g .  Th is  d i s t i n c t i o n  comes
to  the fo re  in the example g i v e n ,  o f  A l f r e d  and the cakes, and is
s i m i l a r  to  P ia g e t ' s  d i s t i n c t i o n  between concrete  ana formal o p e ra t io n a l  
c
t h i n k i n g .
As long as they are not  app l ied  too r i g i d l y  , s tu d ie s  o f  the deve lop ing 
thought processes o f  c h i l d r e n ,  in le a rn in g ,p r o v id e  a use fu l  framework 
f o r  the teacher in assessing the le ve l  o f  h is  p u p i l ' s  t h i n k i n g .  There 
may be s i g n i f i c a n t  v a r i a t i o n s  in the age a t  which p u p i l s  c h a r a c t e r i s t i c a l l y  
t h i n k  a t  any p a r t i c u l a r  l e v e l .  Moreover , research I n to  the development 
o f  t h i n k i n g  in h i s t o r y  has in d ic a te d  t h a t  there is  a d isc repancy  between 
ages a t  which formal t h i n k i n g  in h i s t o r y  develops,and those s ta ted  by 
P iage t .
R.N. Hal lam has c a r r i e d  out s tu d ie s  based on P ia g e t ' s  c r i t e r i a ,  to  assess 
the answers o f  100 p u p i l s  aged 11 to  16 years ,  on th ree  h i s t o r i c a l  
passages, namely: 'Mary T u d o r ' ,  ' The Norman Conquest o f  England'  and 
'The C i v i l  Wars In I r e l a n d ' . ^ These were se lec ted  from a number o f  
h i s t o r  cal passages, as the passages which gave a wide range o f  answers. 
Each p u p i l  answered t h i r t y  ques t ions  in a l l ,  ten on each passage. A l l  
the answers on each passage were used in the main s t a t i s t i c a l  analyses 
bu t  Hal lam quotes o n ly  the answers to  in d iv i d u a l  que s t ions .
From the i n v e s t i g a t i o n ,  two f a c t s  emerged. F i r s t l y ,  the types o f  r e p l i e s  
noted by P iaget In younger c h i l d r e n  were apparent in secondary school 
p u p i l s '  answers to ques t ions  on h i s t o r y .  According to  P ia g e t ,  these 
c h i l d r e n ,  o f  I I  years and o l d e r ,  should have reached the leve l  o f  
formal o p e ra t io n a l  t h i n k i n g .  The leve l  o f  the c h i l d r e n ' s  reasoning was 
lower than expected and the concre te  o p e ra t io n a l  stage (beg inn ing  a t  7 
y e a r s , accord ing to P iage t )  was not reached u n t i l  the c h ro n o lo g ic a l  age 
o f  12. S i m i l a r l y ,  the formal o p e ra t io n a l  stage was o n l y  reached at  the 
ch ro n o lo g ic a l  age o f  16:2 to  16:6 years .
The f o l l o w in g  c r i t e r i a  and examples i l l u s t r a t e  Hal lam's assessment o f  
the o p e ra t io n a l  le ve l  o f  c h i l d r e n ' s  answers. ^
At the pre-operat ional level c h i ld re n 's  responses were characterized  
by not re la t in g  the question to the information provided, isolated  
centring on one feature only and moving from one element to another, 
without considering a l l  the factors  involved. An i l l u s t r a t i o n  of th is  is 
a c h i ld 's  answer to the question ' Wis Wil l iam a cruel man?1 Influenced 
by a passing reference to the Domesday Survey, the ch i ld  concluded that
7't
Wil l iam was a cruel man as ' i t  was twenty years before he sent around to 
see how the country was. Anyone who re a l ly  cared for the country would 
have sent around before then '
At the concrete operat ional  level of th ink ing ,  chi ldren were able to give 
an organized answer but i t  was l imited to what was immediately apparent 
in the te x t .  This stage was not reached u n t i l  twelve years.
formal operat ional  thinking was reached when a chi ld  was able to rea l is e  
a number of  l inks ,  to envisage a l l  possible explanations and establ ish  
th e i r  v a l i d i t y  by logical  analysis .  Hypotheses were postulated and con­
firm d r  negated by the data.  For example, pupils who had read the 
passage on the Norman Conquest of England were asked the question, 'Was 
Wil l iam a cruel man?1 One pupil  started his answer with an hypothesis:
‘ I t  depends what you ca l l  c rue l .  I f  the d e f in i t io n  of cruel is to . . . '  
and was able to balance a number of var iables in a h is to r ic a l  context.
Ann Holding has I n i t i a t e d  research into th is  f i e l d ,  in a South African  
context.^  She used a sample group of 94 pupils from Roosevelt High School 
Johannesburg. Twenty pupils from Form I to IV and fourteen Form V
p up i ls ,  ranging from 11 to 17 years, were tested.  Two extracts ,and  
questions re la t in g  to them, were presented to the group. The one was 
headed 'Archaeology in H is to ry 1, the other 'The Retlef  Massacre in N a t a l ' .  
The f indings,based on the l a t t e r ,  have been Invest igated.  Examples of  
questions set on th is  inc lude:-
Was Dingaan a crue 1 man?
a ) (1) Yes (i i ) Why do you think thi s?
b ) ( i )  No (i 1) Why do you th I nk thl s?
c ) (1) I 'm not sure (11) Why not?
Why do you thl nk Dingaan wanted to ki 11 the boers?
Was I t  r ight  to ca rry  out. such a drast Ic punishment?
a ) ( i )  Yes (1 i )  Why do you think thi s?
b ) (1) No (1 i ) Why do you thl nk this?
c ) (1) I 'm not sure. ( I I ) What makes you unsure?
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5. Can you t h in k  o f  any th ing  e lse  he could have done?
(a) (1) Yes (11) Such as?
(b) (1) No (11) Why not?
(Numbers 4 and 5 were assessed t o g e t h e r . ) ^
The answers were assessed accord ing to  Hal lam's c r i t e r i a .  A separate 
graph showing these assessments was p l o t t e d  f o r  each q u e s t io n .  The 
p u p i l s  were d iv id e d  I n to  two g roups , namely, 13.2 years to  15.5 years
and 15.6 to  18.2 y e a r s . In t i.e f i r s t  group , many p u p i l s  were found to
be ,*t the p re -ope ra t  ional  stage and o th e rs  a t  the beg inn ing of  the 
conc re te  o p e ra t io n a l  s tage.  In the second g ro u p , one q u a r te r  were found 
to  be a t  the beg inn ing  o f  the concre te  o p e ra t io n a l  s t a g e , one t h i r d  a t  the 
m idd le  o f  the concre te  o p e ra t io n a l  stage and one q u a r te r  a t  the upper 
stage o f  concre te  o p e ra t io n a l  t h i n k i n g .  So few had reached the f o r m a l ^  
o p e ra t i o n a l  le ve l  tha t  they d id  not prove s i g n i f i c a n t ,  s t a t i s t i c a l l y .
In assessing  these conc lus ions  one must bear In mind th a t  a r e l a t i v e l y  
smal l  sample,  a t  one school o n l y , was used. Thus the f i n d i n g s  are 
r e la t e d  to  a small g roup, probably  f rom a l i m i t e d  s o c i o - c u l t u r a I  s ec t ion  
o f  the p o p u la t io n .  A f u r t h e r  p o in t  is  t h a t  the age groups were imposed on 
the f i n d i n g s ,  ra th e r  than deduced from them. This makes i t  d i f f i c u l t  to 
say a t  what age concre te  and formal o p e ra t io n a l  t h i n k i n g  was reached.
With  these l i m i t a t i o n s  in mind, two obs e rv a t ions  may be made from these 
f i n d i n g s .  I t  Is c le a r  from t h i s  study th a t  o p e ra t io n a l  t h i n k i n g  in 
h i s t o r y  develops a t  a l a t e r  age than P ia g e t ' s  f i n d i n g s ,  from exper iments 
us ing  phys ica l  and mathematical  m a t e r i a l ,  would suggest.  Moreover , w h i le  
t h i s  can be held very  t e n t a t i v e l y  o n l y ,  i t  would appear th a t  South 
A f r i c a n  p u p i l s  reached these stages o f  o p e ra t io n a l  t h i n k i n g  a t  a l a t e r  
age than p u p i l s  tes ted  In England, f o r  example. The work o f  Peel and 
Hal lam, which has been i n v e s t i g a te d  in t h i s  chapter  may be re fe r r e d  to .  
Fu r the r  i n v e s t i g a t i o n s  i n t o  the development o f  h i s t o r i c a l  t h i n k i n g  in 
South A f r i c a n  s c h o o lc h i ld re n  is an urgent  research need.
The general  conc lus ion  o f  research i n t o  c h i l d r e n ' s  t h i n k i n g  in  h i s t o r y  
i s  tha t  a developmental  sequence can be d isce rn ed ,  hut  i t  is  s i g n i f i c a n t l y  
l a t e r  emerging in h i s t o r y  than in o th e r  areas. The substance o f  Peel 
and Hal lam's f i n d i n g s  is  supported by S. Stones. Whi le r e l y i n g  on Pe e l 's  
c r i t e r i a  fo r  e v a lu a t in g  answers,  she used a method o f  t e s t i n g  s im i l a r
to and concluded that abstract and explanatory thinking in
h is tory  became c h a ra c te r is t ic  only at the age of  15 years and above. 
Further studies would seem to confirm these f indings.  Reasons for this  
discrepancy w i l l  be dea l t  with when research Into the development of 
language and time concepts has been invest igated.
(b) Lanqu.Kn and the Development of h is to r ic a l  Thinking
The use of language and the understanding of  terms, is a s ig n i f ic a n t  
problem In studying h is to ry .  There are spec i f ic  h is to r ic a l  terms, rang­
ing from words such as ' s e r f1 to more d i f f i c u l t  abstract ions,  l ik e  
' feuda l ism 1. Many terms, such as 'k ing '  and 'church'are part  of every­
day language bui may have a d i f f e r e n t  connotation In a h is to r ic a l  context.  
The meaning which words lad In the past may have changed s ig n i f i c a n t ly  
over time and this could lead to confusion. As mentioned before,  
knowledge of verbal symbols used is not necessari ly an indicat ion that  
the corresponding concept has been assimilated f u l l y .
Charlton carr ied  out research into the misunderstanding of  concepts.
One hundred grammar school pup i ls ,  average age 14 years 10 months, were 
presented with t h i r t y  concepts which occurred frequently in th e i r  t e x t ­
book. While more than 80% claimed to know the meanings, fur ther  examina-
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t lon  revealed that meanings were often imperfectly  understood.
The conclusion that there is discrepancy between the f indings of Piaget  
and those revealed by experiments on conceptual understanding, using 
h is to r ic a l  m a te r ia l ,  is supported by Coltham's analysis of the under­
standing of  h is to r ic a l  terms. She selected six  terms from h is to ry ,  
namely, 'K in g ' ,  ' e a r ly  man', ' In v a s io n ' ,  ' r u l e r ' ,  ' t ra d e '  and 'subject '  
and presented them to jun io r  pupils from 9 to 11 years (chronological  
age).  The mental age ranged from 8 to 16 years and thus d i f f e r e n t  levels  
of understanding, which re la ted  to P iaget 's  sequence of development, 
could be i d e n t i f i e d .  The term 'King' was interpreted by children with a 
mental age of  12 as being re la ted  to pomp and ceremony. By 13 years 1 
month, the association with power was establ ished.  Only at 16 years was 
i t  comprehended that there were kings who had l i t t l e  power and that their  
posit ion could change with t ime. Colthnm found that thinking at a pre-  
operatIona 1 level predominated. Only two terms were described ty p ic a l ly
a t  the concre te  l e v e l . Concrete t h in k i n g  was not  t y p i c a l  o f  the 
7 "  11 year group , as s ta ted  by P ia g e t . * ^
Wood, in research r e la te d  to  P ia g e t ' s  s ta g e s , a r r i v e d  a t  a s i m i l a r  
genera l  conc lus ion .  He analysed the answers o f  some 1200 s tudents  
aged from 8 to  21, to  ques t ions  on s p e c i f i c  concepts which invo lved 
a s o c ia l  r e l a t i o n s h i p .  These concepts inc luded wages, r e n t ,  p a r l i a ­
ment and so on. The c r i t e r i o n  o f  formal t h i n k i n g  was the a b i l i t y  to 
demonstra te an unde ‘s tand ing  o f  the e s s e n t i a l  r e l a t i o n s h i p s  w i t h i n  
the concept,  th a t  they were r e c ip ro c a l  and th a t  they could be changed. 
For example,  a f u l l  a p p re c ia t i o n  o f  the concept 'wages' would 
l i n k  'wages' w i th  'em p loyee ' ,  the l a t t e r  w ' t h  'w o r k ' ,  'w o rk ' w i t h  
' em p loyer ' and the l a t t e r  w i t h  'wages ' .
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At j u n i o r  school  le ve l  (under .3 y e a rs ) ,  the c h a r a c t e r i s t i c  response 
was a h i g h l y  pe rsona l ized  and concre te  one. On ' r e n t ' f o r  example, 
i t  was sa id  t h a t  the rent  woman came on F r iday .  Al though the answers 
became p r o g r e s s i v e ly  gene ra l ized  as the age leve l  Increased, they 
were s t i l l  p e r c e p tu a l l y  dominated. At 15 years ,  the m a jo r i t y  o f  
responses were not c l a s s i f i a b l e  as formal th o u g h t .* ^ Thus, both Wood 
and Coltham conclude t h a t , w h i le  the development o f  h i s t o r i c a l  
t h i n k i n g  f o l l o w s  P ia g e t ' s  s tages ,  the c h i l d ' s  unders tand ing o f  con- 
c e p ' ,  in h i s t o r y  develops wmore s lo w ly .
A more recent  study by De S i l v a  examines the unders tand ing  o f  h i s t o r i ­
ca l  concepts .  Five arc f rom economic h i s t o r y  ( f o r  example, 'dep ress ion  
and ' t a x a t i o n ' ) and f i v e  f rom p o l i t i c a l  h i s t o r y  ( fo r  example,  
' n a t i o n a l i s m '  and ' la l s s e z  f a l r e ' ) .  These concepts were presented to 
c h i l d r e n  In a con tex tua l  s e t t i n g  through a passage and s e r ie s  o f  
sentences,  each o f  which gave a d i f f e r e n t  aspect o f  the meaning. 
Responses were graded w i t h  re fe rence  to  P e e l ' s  general  c a te g o r ie s  o f  
t h i n k i n g .  There was a p rog ress ive  development to ex p lana to ry  t h in k in g  
th a t  Is formal t h i n k i n g ,  w i t h  age. Only , t  t h i s  f i n a l  stage were the 
concepts f u l l y  understood.  De S i l v a  suggests t h a t  there is  a s i g n i ­
f i c a n t  d i v i d i n g  l i n e  In t h i s  respect between the ages o f  Hi and 15.
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Ihus,  research  i n t o  c h i l d r e n ' s  conceptual  unders tand ing In h i s t o r y
in d ic a te s  th a t  i t  i s  s i g n i f i c a n t l y  l i m i t e d  u n t i l  a t  le a s t  the f o u r th
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} ear secondary school and p o s s ib l y  l a t e r 1, |n the South A f r i c a n  
c o n t e x t , t h i s  would r e fe r  to  c h i l d r e n  o f  app rox im a te ly  17 years o l d ,
(c ) T ime and the Development o f  H i s t o r l e a l  Th ink ing
A f u r t h e r  area c f  s i g n i f i c a n c e  in h i s t u i y  teaching i s  how the c h i l d ' s
concept o f  t ime r e la t e s  to  aspects o f  h i s t o r i c a l  t ime.  Most of  the
im por tan t  work on t h i s  sub jec t  has been summarized by G. Jahoda. * ^
He m a in ta ins  th a t  be fore  5 years the c h i l d  Is confused by t ime and
space. 'The past is a m ix tu re  o f  i s o la te d  f a c t  and f a n c y , d i c t a t e d  by
20the Impulse o f  the moment . . . '  r a th e r  than c h ro n o lo g ic a l  sequence.
At about 5 years the concepts o f  e a r l i e r  and l a t e r  events emerge, 
and the past  can be s t ru c tu r e d  i n t o  a succession o f  e v e n ts .F u r th e r  o rg a n iz a ­
t i o n  o f  thought depends on the understanding o f  conven t iona l  t ime 
d i v i s i o n s  and develops l a t e r  than the app ro p r ia te  verba l  symbols.  Thus 
the words ' y e a r ' ,  'm o n t h ' , 'day '  may be le a rn t  long before  they are 
und e rs too d .
Th is  o r d e r in g  o f  e a r l i e r  and l a t e r  events on ly  s t a b i l i z e s  in the c h i l d
a t  about the age o f  seven. There is  general  agreement th a t  o n ly  a t
seven years does the c h i l d  master bas ic  temporal concep ts , f o r  example
years and t h e i r  s u b - d i v i s i o n s ,  — ",  and lock t i m e ' .  Buck 's s t u d ie s ,
In p a r t i c u l a r ,  in d i c a te  a re l  between the i n t e l l e c t u a l  leve l
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and the development o f  concepts ic lad ing  temporal concepts.
A f i r l h e r  c o n s id e r a t io n  is  the development o f  an unders tand ing o f  number, 
f o r  example 365 days in a y e a r , a year is  d i v id e d  i n t o  12 months, and 
so on. The o r d e r in g  o f  even ts  at  7 years is  s t i l l  dominated by d i r e c t  
exper ience  and concre te  i l l u s t r a t i o n s .
One o f  the e a r l y  s tud ies  i n t o  the d i f f i c u l t i e s  enco n fered by c h i l d r e n
In a c q u i r i n g  concept ions o f  t ime and h i s t o r y ,  was t h a t  oi Oakden and 
22S t u r t .  I t  was con f i rm ed ,  in the m a in , twenty f i v e  y  it s l a t e r  by
B r a d l e y . ^  An i l l u s t r a t i o n  o f  t h e i r  work Is the f o l l o w i n g .  C h i ld re n  
were presen ted w i th  the f o l l o w in g  problem; Robin Hood l i v e d  in 1187 
(a) Would your mother be a l i v e  then? (b) Would your grandmother?
On the bas is  o f  B ra d le y 's  c r i t e r i o n  o f  75 per cent success i n d i c a t i n g  
reasonab le grasp by any g iven  age group, both researches concluded 
t h a t  (a) Is not c o r r e c t l y  understood before  7 years ,  and (b) not before 
n ine  years .  No al lowance was made f o r  lucky guess ing. ' I t  would appear
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that  ch i ld ren 's  time perspective before the age of about nine years 
is very shallow, becoming nebulous beyond the span of ore or two 
generat ions. . . .  I t  was not un t i l  eleven that more than three-quarters  
of the chi ldren understood the basic implications of  h is to r ic a l  dates. '
Jahoda maintains that subsequent research in various countries has 
confirmed the main conclusions of Oak Jen and S t u r t , ' i n  p a r t ic u la r  
the view that somewhere around the age of  eleven tends to be a turning  
point  in the development of  concepts of h is to r ic a l  time; i t  is only 
a f t e r  that  age, for instance, that the past becomes d i f f e r e n t ia te d  
into  various h is to r ic a l  p e r i o d s ' ^  (h is to r ic a l  da tes , periods, ages 
and so o n ) .
Only 5 0 of  13 year elds tested showed an understanding of abstract  
t ime. FI ickengcr & Rr hage support this in their  summary of research 
a v a i la b le  and suggest that f u l l  understanding of time words and dates
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is not reached u n t i l  16 years. '
P is t o r 's  experiments suggest that an increase in h is to r ic a l  understand­
ing is not due to formal teaching only,  but results  more from mental 
maturation and increasing general experience, but ' in  the absence of
other  confi rmation,  such a f inding must be treated with some reserva-  
2 8t i o n . ' Vikainen taught a class of  11 year olds,  giving a c l e a r ,
chronological presentation of h is to r ic a l  events. He also attempted to
st imulate the ch i ld ren 's  in terest  in measuring h is to r ic a l  t ime. Two
classes acted as c o n t ro l . A f te r  a year the experimental group proved
superior in th e i r  performance on problems Involving t ime, memory and
mathematic.1 time conception. On the h is to r ic a l  m a t e r i a l , th e i r  average
29performance was s l i g h t ' /  superior.  This indicates that one cannot 
deny the importance of teaching methods, in foster ing a growth in 
h is t o r ic a l  understanding, i t  may be possible with the right methods for  
teachers to Improve th e i r  pupils '  aderstandlng in h is tory .  This w i l l  
be re ferred  to l a te r .
Thus, research into  the c h i ld 's  undei standing of abstract  time suggests 
that  i t  may develop f u l l y ,  as la te  as 16 years. This seems to be linked 
to the f indings of research into other areas of conceptual development 
in h is to ry .  Furthermore, as is true of other relevant  terms, words 
r e la t in g  to time may be used, without th is  being an indicat ion that the 
concepts implied are understood.
The d i s t i n c t i v e  na ture  o f  h i s t o r y  has been c l a r i f i e d .  From the re ­
search i n t o  the development o f  c h i l d r e n ' s  t h in k in g  in h i s t o r y ,  i t  would
seem th a t  h i s t o r y  is  a p a r t i c u l a r l y  d i f f i c u l t y  d i s c i p l i n e  fo r
p u p i l s  to  m a s te r . Some account f o r  the l a t e r  development o f  h i s t o r i c a  
t h in k i n g  must be g iven .
F i r s t l y ,  evidence o f  past human a c t i v i t y  may be a v a i l a b le  f o r  inspec­
t i o n ,  but the past i t s e l f  is  n o t . Past events have to be recons t ruc ted  
from t h i s  ev idence ,  by the h i s t o r i a n .  A s i g n i f i c a n t  d i f f e r e n c e  between 
the m a te r i a l  used in P ia g e t ' s  exper iments and h i s t o r i c a l  m a te r ia l  is
t h a t , In the fo rm er ,  the c h i l d  i s  hand l ing  concrete  m a te r i a l s .
Because h i s t o r y  is  a s tudy o f  the past and because o f  the a b s t ra c t  
na tu re  of  i t s  c o n t e n t , the l a t t e r  cannot be perceived o r  exper ienced 
d i r e c t l y .  D i r e c t  exper ience o f  m a te r ia l  has been shown to  be s i g n i f i ­
cant in  the development o f  c o n c r e te , and thus fo rm a l ,  o p e ra t io n a l  
t h i n k i n g .
A second d i f f i c u l t y  l i e s  in the f a c t  th a t  p u p i l s  arc requ i red  to  make 
assumptions about the in t e n t i o n s  imp l ied  in a c t io n s .  I n te n t i o n s  can 
never be observed d i r e c t l y  and t h i s  c rea tes  d i f f i c u l t i e s  o f  the nature  
descr ibed above. Moreover,  h i s t o r y  i s  concerned p r i m a r i l y  w i t h  the 
ac t io n s  o f  a d u l t s .  In d e s c r ib in g  and e x p la in in g  these a c t i o n s ,  p u p i l s  
are requ i red  to  make assumptions about the in te n t i o n s  o f  the a d u l t s  
invo lved .  This  invo lves  making f a i r l y  s o p h is t i c a te d  judgements and 
presupposes some unders tand ing o f  the a d u l t  mind. Such unders tand ing is 
l a r g e l y  beyond t h e i r  a b i l i t y  and exper ience.
T h i r d l y ,  h i s t o r y  is  a h ig h l y  ve rba l  d i s c i p l i n e .  Understand ing and 
e x p la n a t io n  in h i s t o r y  imply a knowledge o f  h i s t o r i c a '  terms. This  
in tu rn  Is  dependent on the a c q u i s i t i o n  o f  c e r t a in  concepts ,  which may 
o n ly  deve lop a t  a l a t e r  s tage.  No t ions o f  ' p o w e r ' , ' j u s t i c e '  and ' the 
s t a t e ' ,  f o r  example,  arc  both a b s t r a c t  and complex. Even some terms 
which seem to  be w i t h i n  the p u p i l ' s  vocabu la ry ,  are not  very  usefu l  
unless t h e i r  meaning is  ex tended. For in s tance ,  i f  ' l a w '  is  understood 
on ly  in the con tex t  o f  1 you must obey the law , there  is  no reason 
to  presume th a t  a p u p i l  would understand »' incept  o f  ' t h e  r u le  o f
Moreover , the k ind o f  language needed to  handle the evidence is o f te n  
o f  a propos11Iona I and deduct Ive n a t u r e . P up i l s  are requ i red  to  
ana lyse ,  eva lua te  and syn thes ize  the m a t e r i a l . Such procedures in vo lve  
h i g h l y  developed thought processes wh ich ,  toge the r  w i th  the language 
used , are c h a r a c t e r i s t i c  o f  formal o p e ra t io n a l  t h i n k i n g .  Th is  d e v e l ­
opment, in t u r n , is  l i n ked  to  em o t iona l ,  m ora l ,  soc i o - c u 1t u r a 1 and 
i n t e l l e c t u a l  f a c to r s .
F i n a l l y ,  the re  is the ques t ion  o f  t ime concepts.  C h i ld re n ,  as w e l l  os 
a d u l t s ,  face d i f f i c u l t i e s  in unders tand ing the vast  sca le  which 
c o n s t i t u t e s  h i s t o r i c a l  t ime.  The no t io n  o f  t ime is a mental concept 
which is  n a t u r a l l y  used as an o rg a n iz in g  p r i n c i p l e ,  in the study o f  the 
p a s t . A problem a r is e s  because o f  the d i f f e r e n c e  between our personal  
exper ience o f  t ime and our use o f  i t  to  r e l a t e  events which do not 
f a l l  w i t h i n  tha t  exper ience.
These p a r t i c u l a r  d i f f i c u l t i e s  are r e la te d  to  the na tu re  o f  the d i s c i p l i n e  
and may in p a r t  e x p la in  the l a t t e r  development o f h i s t o r i c a l  t h i n k i n g .
In summary, S.K. Stones concluded th a t  in lea rn ing  h i s t o r y  c h i l d r e n
’ - x h l b l t  l e v e ls  o f  reasoning i n t u i t i v e ,  concre te  and formal , as
descr ibed by Peel in h i s  "Psychology o f  i n t e l l i g e n c e "  and that these
i 30
le v e ls  are e x h ib i t e d  in f a i r l y  we l l  de f ined  age ranges'. An i n v e s t i ­
g a t io n  o f  general research in t h i s  area suppor ts  the above, w h i le  
st  ess ing th a t  the age ranges d i f f e r  from those s ta ted  by P la c e t .  The 
concrete  and formal o p e ra t io n a l  stages o f  t h i n k i n g  in h i s t o r y  may develop 
as la te  as 1} years and 16 y e a r s , r e s p e c t i v e l y ,  compared to P ia g e t ' s  
f i n d i n g s  o f  7 years and i 1 years in h i s  work based on phys ica l  and 
mathematical  exper iments .
3. SIGNIMCANCb OF RPSTARCH INTO THE DEVELOPMENT OF HISTORICAL THINKING
In assess ing the s i g n i f i c a n c e  o f  the research in to  c h i l d r e n ' s  t h in k in g
in h i s t o r y ,  one must bear in mind two impor tan t  p o in ts  ra ised  by 
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Donald Thompson.
The f i r s t  Is concerned w i t h  i t s  at tachment to  general  s t r u c t u r e s  o f  
t h i n k i n g ,  In p a r t i c u l a r  those s ta ted  by P ia g e t ,  the second,w ith  what 
i t  Is a c t u a l l y  t e s t i n g .  I f  one s t a r t s  an i n q u i r y  w i th  P ia g e t ' s  p a t te rn
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o f  t h i n k i n g ,  as desc r ibed ,  and then a p p l ie s  i t  to h i s t o r i c a l  m a te r ia l  
and eva lua tes  the responses in terms o f  c r i t e r i a  a p p l i c a b le  to  the 
general  p a t t e r n , one may be f o r c i n g  the a n a ly s i s  o f  h i s t o r i c a l  
t h i n k i n g  i n t o  a f ramework which does not  meet the p a r t i c u l a r  r e ­
qu irements o f  the d i s c i p l i n e .  In some o f  the research mentioned above, 
rhe type o f  ques t ions  asked and c r i t e r i a  used to  eva lua te  responses 
may be r e la te d  to the general  scheme o f  t h i n k i n g  ra th e r  than the 
s pec ia l  requ irements  o f  h i s t o r y .
/' r e l i a b l e  t e s t  Is e s s e n t i a l ,  i f  such research is  to prove va luab le  
to  e d u c a t i o n a l i s t s .  I t  is  worth  c o ns ide r in g  ways in which the problems 
ment ioned above could be overcome and the o u t l i n e s ,  g iven by Thompson, 
f o r  a v a l i d  t e s t  o f  how c h i l d r e n  t h in k  in h i s t o r y .  1 The f i r s t  and 
v i t a l  stage in research i n to  how c h i l d r e n  t h in k  in h i s t o r y  should be 
a c a r e fu l  examinat ion o f  what is  meant by h i s t o r i c a l  t h i n k i n g .
Th is  should determine the k inds  o f  t e s ts  which might be devised and 
they should cover a wide range o f  responses. The c r i t e r i a  o f  P iaget 
and Peel could p rov ide  a guide fo r  ana lys ing  and c l a s s i f y i n g  responses, 
In a d d i t i o n  to  c r i t e r i a  s p e c i f i c a l l y  r e la te d  to  h i s t o r y .
Thompson i l l u s t r a t e s  t h i s  p o in t  w i th  an example f rom h is  own research.  
He s ta te s  t h a t  one may assume tha t  the a b i l i t y  to  put one se l f  in the 
p o s i t i o n  o f  an i n d i v i d u a l ,  o r  groups, o f  the pas t ,  is  accepted as an 
Important  genera l  element in h i s t o r i c a l  t h i n k i n g .  I t  is  a means o f  
unders tand ing why people acted as they d id .  Ch i ld ren  were presented 
w i t h  a b r i e f  background to  W i l l i a m  I 1s s i t u a t i o n  in 1086, fo l lowed 
by a s l i g h t l y  m od i f ied  s e c t io n  o f  the Anglo-Saxon C h ro n ic le ,  which 
dea ls  s p e c i f i c a l l y  w i t h  the Domesday Survey. The q u e s t io n ,  'Why d id  
W i l l i a m  have the survey c a r r i e d  o u t? '  was posed. To d iscove r  W i l l i a m ' s  
reasons , i t  i s  necessary to  put o ne s e l f  in h is  p o s i t i o n .  One can 
e s t a b l i s h  f rom the answers how w e l l  h i s  p o s i t i o n  is understood and 
how t h i s  r e la t e s  to i n f e r r i n g  h is  mot ives .  The wide range o f  answers 
ob ta ined  were c l a s s i f i a b l e  as f o l l o w s :  misunders tand ing or  t a u to lo g y ,
s t r a i g h t  r e p e t i t i o n  o f  the i n f o r m a t i o n , r a t h e r  than an a t tempt  to  say 
why W i l l i a m  might want t h i s  i n fo rm a t io n ;  mot ives were suggested 
a l though there  was no g iven evidence fo r  these,  and a lack o f  an 
i n t e l l i g e n t  a p p re c ia t io n  o f  h i s  p o s i t i o n  was shown. The h ighes t  leve l  
o f  response cons idered why he might have wanted the in fo rm a t ion  and
revea led a rea l  unders tand ing o f  h is  p o s i t i o n .  Such answers included 
the f a c t  t h a t  he was a r e l a t i v e l y  new k in g ,  t h a t  he wanted to  check 
th a t  he was not  being cheated o f  h i s  f u l l  revenues and tha t  he wanted 
to  e s t a b l i s h  who the powerfu l  men in the coun t ry  were,  in terms of  
how much land they owned.Thompsons a n a ly s i s  may oe l inked  w i t h  Piaget  
and P e e l ' s  c a te g o r ie s .  Answers which merely s ta ted  the in fo rm a t io n  
which W i l l i a m  soug h t , in d ic a ted  concre te  or  d e s c r ib e r  t h i n k i n g .  Those 
which p o s tu la te d  h i s  reasons f o r  seeking the in fo r m a t i o n ,  were regarded 
as t h in k i n g  a t  a formal o r  exp lana to ry  l e v e l .  These c a te g o r ie s  were 
h e lp ,u !  in d e v is in g  c r i t e r i a  wh ich,  in the f i n a l  a n a ly s i s ,  had to  be 
r c l a l i ' to  h i s t o r i c a l  t h i n k i n g ,  and in e v a lu a t in g  the ex ten t  to  which 
the p u p i1 c bee able to  t h in k  h im s e l f  i n to  W i l l i a m ' s  p o s i t i o n  and 
r e l a t e  t h i s  to  W i l l i a m ' s  reasons f o r  I n i t i a t i n g  the survey. Research 
o f  t h i s  na ture  may help to  suggest the stage at  which p u p i l s  are 
capable o f  under tak ing  t h i s  k ind o f  im ag ina t iv e ,  i n t e l l e c t u a l  a c t i v i  
t y .  An awareness o f  the leve l  o f  u nd e rs ta t in g  needed and the o p p o r tu n i ­
t i e s  w i t h i n  the lea rn ing  s i t u a t i o n ,  would prove a use fu l  gu ide to the 
teacher .  S im i la r  s tud ies  i n to  a l l  aspects o f  h i s t o r i c a l  t h i n k i n g  would 
promote teach ing  which is  ap p ro p r ia te  to the c h i l d ' s  leve l  o f  
unders tand ing and may encourage i t s  improvement.
Thompson's second p o in t  is  concerned w i th  whether the research f i n d i n g s  
In d ic a te  what the c h i l d r e n  have ach ieved, or  whit they are capable o f .
This  ra is e s  the ques t ion  o f  the ex ten t  to  which teach ing mdhods and the 
lea rn ing  s i t u a t i o n  can in f l u e n c e  the ra te  o f  i n t e l l e c t u a l  development.
The work o f  V ika inen  has been ment ioned in t h i s  regard.  M. Stones has 
at tempted to  show the e f f e c t  o f  d i f f e r e n t  teach ing methods on p u p i l s  
unders tand ing .  She used a u n i t  o f  programmed I n s t r u c t i o n  to  teach the 
d e f i n i t i o n s  o f ,  and r e l a t i o n s h i p s  between,the impor tan t  concepts 
in troduced In her h i s t o r i c a l  m a t e r i a l .  This formed p a r t  o f  her research 
i n to  the a b i l i t y  o f  ado lescents  to  t h in k  In a b s t r a c t  terms about 
h i s t o r i c a l  m a t e r i a l . The le ve l  o f  her responses was s i g n i f i c a n t l y  im­
p rov ed .33 Th is  suggests tha t  t h i n k i n g  In h i s t o r y  may be improved by 
re levan t  teach ing  methods. Inhc lde r  and P iaget comment th a t  the beg inn ing 
o f  the formal stage ' may be, beyond the n e u ro lo g ic a l  f a c t o r s , a 
product o f  a p rog ress ive  a c c e le r a t io n  o f  i n d i v i d u a l  development under the 
i n f l u e n c e  o f  e d u c a t i o n * H o w e v e r ,  there  are r e s e rv a t io n s  as to  the
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advantages to be had in accelerating these stages beyond a certa in  
measure.
There is a need for fur ther  research into the development of h is to r ic a l  
th inking.  From the research which has been Invest igated,  one may 
conclude that  the a b i l i t y  of the pupil is so l imited that  i t  would be 
u n r e a l i s t i c  to aim at developing h is to r ic a l  th inking,  at school level.How­
ever , as the f i e l d  is r e l a t i v e l y  new, there is in s u f f ic ie n t  experimental  
work on which to base broad genera l iza t ions.  Moreover, the only work 
which is re la ted  to South African conditions s p e c i f i c a l l y ,  is the Topic
o r
Report submitted by Ann Holding. The v a l i d i t y  of P iaget 's  research,  
which is the foundation of research into the development of h is to r ic a l  
th inking ,  has been questioned and the l im i ta t ions  of i ts  use for  
research on h is to r ic a l  m a te r ia l ,  pointed o u t . F in a l ly ,  i t  may be 
possible to improve the level of h is to r ic a l  thinking gradual ly ,  by 
pert inent  teaching methods.
These reservations lead one to conclude that the f indings of research,
Into  ch i ld ren 's  thinking In h is to ry ,  can be held te n ta t iv e ly  only.  There­
fore one cannot accept as f i n a l ,  that approximately 13 and 16 years are 
the ages at  which concrete and formal operational th inking ,  respect­
iv e ly ,  develop. Thus the basic object ive  of a study of h is tory  should 
be to develop gradual ly  improving levels of h is to r ic a l  th inking,  
determined f i n a l l y  by the l im i ta t io n s  of the pupil .
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Chapter 111 
ASSTSSMt NT m  HISTORY
Assessment in h is tory  refers to procedures which measure the extent  
to which the object ives of h is tory  teaching have been a t ta ined .  They 
arc determined by one's object ives and the l a t t e r  must be c l a r i f i e d  
i n i t i a l l y ,  i f  one is to discuss the adequacy of d i f f e r e n t  ways of  
assess i*nt. I t  has been asserted that object ives for  h istory teaching 
must not be reduced to mastery of  content.  The development of  s k i l l s  
implied in h is to r ic a l  thinking should be our primary concern. Linked 
to th is  ob ject ive  in teaching, is the area of assessment. The c r i t e r io n  
for progress in h is tory  should not be how much factual information  
has been absorbed, but rather the extent to which more developed levels  
of h is to r ic a l  thinking have been achieved. Thus the internal  and 
formal external examinations must be or ientated  to assess the p up i l 's  
progress in h is to r ic a l  thinking.
A f u l l  Inquiry into what would const i tu te  a va l id  examination of  
th inking in h is to ry ,  would necessitate the invest igat ion of a number 
of var iab les .  This inquiry  is concerned pr im ar i ly  with the nature of  
h is to r ic a l  s k i l l s  and a b i l i t i e s ,  and with questions which may be said 
to test  such s k i l l s  - and thus h is to r ic a l  thinking. Other factors which 
require consideration,  i f  one is to say that an examinatioi is an 
adequate test  o f  thinking in h is to ry ,  w i l l  be mentioned l a te r .
A thorough understanding of the nature of the d is c ip l in e  is a pre­
requ is i te  of formulating and conducting an examination in h is tory .  In
a previous chapter an mpt has been made to analyse and clar i fy  the 
c r i t e r i a  c h a ra c te r is t ic  of  h is to r ic a l  th inking. Some awareness of  the 
s k i l l s  and a b i l i t i e s  which are implied in such thinking would issist  the 
examiner in formulating questions and assessing the answers given and, 
for the purposes of  an inquiry such as t h is ,  assessing the v a l i d i t y  of
the questions as a test  of h is to r ic a l  thinking.
1. THE NATURE OF HISTORICAL SKILLS ANl ABILITIES AND SOME
CONSIDERATIONS ON QUEST I QMS WHI CH TEST SUCH SKILLS
While the f i e l d  i c s t i l l  r e l a t i v e l y  new, attempts have been made to 
analyse the s k i l l  and a b i l i t i e s  which consti tute  historical thinking.  
Jeanette Colthum, in 'Educational Objectives for tne Study of H is to r y 1' 
has included an analysis and explanation ot these s k i l l s ,  amongst 
other object ives suggested for the teaching of h istory ,  i t  is s i g n i f i ­
cant to note that no single analysis necessari ly includes a l l  the s k i l l s  
Implied In thinking in h is tory .  Moreover, while one can make ten ta t ive  
suggestions as to what h is to r ic a l  thinking may consist in ,  this is 
not to deny that there may be some overlap between the categories s ta ted . 
Thus one n.ov say that  the s k i l l s  mentioned can be dist inguished,  rather  
than separated. Bearing in mind the l im i ta t ions  of such analyses, they 
may prove useful as a guide in the test ing s i tu a t ion .
The fo l lowing is a resume of the analysis of s k i l l s  and a b i l i t ie s ,b a s e d  
on the work of  Jeanette Coltham, which was used in the invest igat ion  
(See Appendix for de ta i led  ana lys is ) .
A. SKILLS AND ABILITIES WHICH MAY BE SAID TO CONSTITUTE HISTORICAL THINKING
1. Vocabulary: As h is tory  is a highly verbal d is c ip l in e  an under­
standing of i t s  terminology is essen t ia l .
2. ComprehensI on: The general understanding, on a f a i r l y  superf ic ia l  
basis,  of new m a t e r ia l , makes possible an indepth inquiry involving 
fu r ther  s k i l l s  and a b i l i t i e s .
3. Analys is : The whole is separated into i ts  component parts.  This 
makes possible an even deeper level of comprehension. Division of 
the mater ia l  into  i ts  elements enables one to understand the 
p a r t i c u la r i t y  of the m Ial  and appraise i t  c r i t i c a l l y .  Hypotheses 
may be set up as to the possible nature(s)  of the component parts.
I4. E x trapo la t ion : That which is understood is used to formulate
fur ther  p o s s i b i l i t i e s ,  ideas or hypotheses ar is ing out of the
evidence, even i f  not present therein.  For example, 'Knowing that 
th is  is so, i t  is possible that . . . '  This d i f f e r s  from sheer fanta­
siz ing as one has to be r e a l i s t ! :  and rational  in suggesting 
p o s s ib i l i t i e s  and p r o b a b i l i t i e s .
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5 . Synthes i s: This l i te ra l ly  means the building up o1 separate 
elements into a connected whole. It involves some torm of 
organization based on decisions.
6 . Judgement and Lvn1uation: This implies the use of a frane of 
reference; a conscious comparison is made between fhr features 
of the material and the cr i ter ion(a). In analysing material, 
judgements are made as to the relevance ol material, its 
authenticity and the use of bias.
B. CERTAIN FURTHER SKILLS MAY BE NECESSARY IN APPLYING HISTORICAL 
THINKING UNDER EXAMINATION CONOITIONS
1 . Memorizat ion: The abil i ty  to memorize is necessary in most
examination situations, unless the test is an open-book one.
There are certain types of questions, even in the former type 
of examination, where the memory factor can be minimized; for 
example, presentation of material to be used, in the form of a 
diagram, map, interpretive passage, etc. While the ability to 
recall is not a special skill  in thinking in history, i t  must 
be acknowledged that even in an open-book examination or inter­
pretive exercise, some retention of information is necessary
to apply skills involved in an in-depth study.
2 . Reference Ski 11 r. ; These arc needed for use, in particular 
though not exclusively on secondary source material. Historians 
rely largely on secondary sources, as do pupils, in reading 
around the topic to be -xolalncd. Their significance for a 
history examination wo e indirect - Evidence of relevant 
extra reading and rose . ch would presuppose these skills, the 
latter faci l i ta te  explanation in history, rather than go to make 
up an intrinsic tture of thinking in the particular discipline.
3 . Translation: This involves an extension of the comprehension of 
material by the translation of it from one form to another, for 
example, from a diagram or map into verbal material.
k. Communication Shills: The abil i ty  to comnunlvJte a product of 
historical study is necessary in a’most all enterprises, lo-* 
examination purposes, whether oral or written, this is essential. 
However, the skills involved arc not peculiar to the products of 
historic 1 study.
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Three p o in ts  should be ment ioned. F i r s t l y ,  the s e l e c t i o n  o f  re leva n t  
data is  an im por tan t  a b i l i t y .  I t  has not  been ment ioned s e p a ra te ly ,  
as i t  may be regarded as pa r t  o f  ' a n a l y s i s ' .  Secondly,  the in fo rma­
t i o n  aspect o f  h i s t o r y  is s i g n i f i c a n t  and may be considered an 
Important  o b j e c t i v e  in t e s t i n g .  However, i t  i s  not  Inc luded in t h i s  
a n a ly s i s  as i t  is  not  regarded as a s k i l l  or  a b i l i t y .  N a tu ra lsy  the 
a b i l i t y  to ana lyse ,  syn thes ize  and so on,  im p l ies  knowledge of  these 
s k i l l s .  Thus a l l  the s k i l l s  and a b i l i t i e s  in Col tharn's a n a ly s i s ,  in 
a d d i t i o n  to  in fo r m a t i o n ,  are subsumed under the heading o f  knowledge. 
The concern o f  t h i s  ana lys is  is  w i th  t h a t  aspect o f  knowledge which 
r e la t e s  to the use o f  h i s t o r i c a l  s k i l l s .
T h i r d l y ,  w h i le  the importance o f  the a b i l i t y  to  p r o je c t  o ne s e l f  i r f o  
past s i t u a t i o n s  is  acknowledged by Coltham, a r t  o f  h i s t o r i c *  
Imag ina t ion ,  she does not inc lude  i t  in her an a ly s is  o f  ski 11 » and 
a b i l i t i e s .  An unders tand ing o f  h i s t o r i c a l  t ime and an a b i l i t y  to put 
o n e s e l f  in the p o s i t i o n  o f  people in the pas t ,  are s i g n i t i c a n t ,  
a l though  they have no t  been l i s t e d  sepa ra te ly  here.  The former is 
im p l ied  to  some e x te n t  in ' v o c a b u la r y 1, the c o r re c t  use o1 words such 
as 'd e c a d e ' , ' e r a '  and so on, and in a ch rono log ica l  account given 
in an e x p la n a t io n .  The l a t t e r  is  Impl ied in ' judgement and e v a l u a t i o n ' , 
assessing the a c t io n s  o f  people in accordance w i th  values and o the r  
aspects o f  the pe r iod  under d is c u s s io n .
I t  is  o f t e n  m a in ta ined ,  and w i t h  some j u s t i f i c a t i o n ,  th a t  the nature  
o f  the e x te rna l  examinat ion determines  the p a t te rn  o f  school examina­
t i o n s  and the whole approach to  teach ing  -  p a r t i c u l a r l y  a t  the sen ior  
l e v e l .  Thus not on ly  is  assessment l i n k e d  to  the o b je c t i v e  o f  de ­
ve lop ing  h i s t o r i c a l  t h i n k i n g ,  i t  can p lay  a r o le  in de te rm in ing  the 
f u l f i l m e n t  o f  such an o b j e c t i v e .  P r im a r i l y  f o r  these reasons, the 
ex te rna l  m a t r i c u l a t i o n  examinat ions  were chosen as the bas is  o f  t h i s  
I n q u i r y .
Ar a n a ly s i s  o f  ques t ions  f rom e x te rn a l  examinat ion papers was under 
taken in an a t tempt  to  c l a r i f y  the e x te n t  to  which the ques t ions  could 
be regarded as a t e s t  o f  h i s t o r i c a l  s k i l l s .  The m a te r ia l  presented for 
a n a ly s i s  cons is ted  o f  a 11 the ques t ions  on the J o in t  M a t r i c u la t io n  
Board examinat ion paper November/December 1973 and the essay quest ions 
on the Transvaal  Euucat i on Department (U.E.C.)  examinat ion papers,  
December 1973. Fu r the r  se lec ted  ques t ions  from the J.M.B. and T c.D.
(U.E.C.) examination papers, 1970 to 1973 were submitted. (Appendix)
While a f u l l  psychological invest igat ion  could not be undertaken in 
t h i s  d is s e r ta t io n ,  eight experienced history  teachers assisted in 
the assessment, as a means of establ ishing conclusions based on some 
agreement. Included in this group were Professor A.N.Boyce (Rector of  
the Johannesburg College of Education) and Mr G. Vig i leno (Senior Lecturer  
in Hi story,Johannesburg College of Education,and J.M.B.examiner),  both 
experts in the f i e l d .  Each par t ic ipant  was provided with an analysis of
s k i l l s  and a b i l i t i e s  based on the work of Jeanette Coltham, and the
mater ia l  mentioned. A gr id  on which the questions were to be l is ted  
and relevant  s k i l l s  to be indicated with a t i c k ,  was provided.
Professor Boyce and Mr Vig I ieno found i t  necessary to devise a f i v e -  
point scale on the basis of which they could indicate the extent to 
which each s k i l l  acknowledged,was tested by the question. A complete 
analysis of the qu a n t i ta t ive  f ind ings,  is included in the Appendix.
I l  may be valuable to pcint to a few examples which il lustrate some 
interesting features which emerged from this analysis. For the purposes 
o f  discussion, 'agreement1 will refer to four assessments, o f  t^esix 
submitted on the J.M.B. and T.E.D. December 1973 questions, and five 
o f  the eight assessments on the selected questions. (Two participants 
did not submit assessments on the 1973 examination papers.)
a) There was no question on which all agreed on the skills which
were being tested. Neither was there general agreement that any one
question tested all the skills mentioned in the analysis. However, i t  
was agreed that one question, No.11 alternative, J.M.B. Nov./Dec.1973, 
tes ted  all the skills of historical thinking (A) and all other skills 
mentioned (B ) , except for reference skills which may be apparent in 
answers, rather than questions which arc set specifically on the 
s y l labus.
This question reads:-
Study the fol lowing two cartoons c a r e fu l ly .  They i l l u s t r a t e  
several important developments which occurred between South 
A fr ica  and her neighbours.
(a) Using the cartoons, state what developments they represent . (20)
(b) Explain why these developments took place and indicate
how successful the Souti, Afr ican government's pol icy  was. (50)
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(See Appendix for cartoons in J.M.B. examination paper, page 9) •
All  agreed that the question was a test  of  vocabulary, comprehension, 
synthesis,  memorization and communication s k i l l s ;  most agreed that  
ana lys is ,  e x t rapo la t io n ,  judgement and evaluation and t rans la t ion  s k i l l s  
were tested.
b )  Questions which tested f ive  of the s k i l l s  of h is to r ic a l  thinking  
Includcd:-
J .H .B . Nov. /Dec .1973 " No.6 a l t e r n a t i v e ,  No.7 a l t e r n a t i v e ,  No.8 a l te rn a ­
t i v e ,  No.9,  N o .10, No.10 a l t e r n a t i v e ,  No .12, No.12 a l te r n a t i v e .
T .L.D. (U.E.C.)  General History Dec.1973: No. 5B 
and fur ther  questions on the J.M.B. papers 1970-1972.
Two examples of these questions a r e : -  
J.M.B. Nov . /Dec .1971■ No.5 :
Pearl Harbour resolved in an hour the dilemma the American people 
had faced since 1939. Since 1939 the United States had been a 
l im ited b e l l ig e r e n t ,  but the Roosevelt Ian pol icy of p a r t ia l  
p a r t ic ip a t io n  did not of i t s e l f  lead to f ina l  involvement in the 
war. The United States, as in 1917, was nei ther  forced nor 
manoeuvred into war , i t  entered the Second World War because i t
could n o t  s t a y  o u t . ^ T h e  G r o w t h  o f  t h e  U . S . A . , P a r t  2 b y  L . B . N y e  and
J . E . M o r p u r g o )
(a) Exp lo in  the dilemma of the American people in 1939. (25)
(b) What was ' the Rooseveltian pol icy of p a r t ia l  par t ic ipa t ion?  (30)
(c) Do you agree that the United States 'entered the Second
World War because i t  could not stay o u t 1? (15) (70)
I t  was agreed that th is  question tested vocabulary, comprehension, 
ana lys is ,  synthesis,  judgement and evaluation -  and memorization and 
communication s k i l l s .
T.E.D. (U.E.C.)  General History Dec.1973. No. 5B:
' T h e  U . S . A .  was  f o r c e d  i n t o  t h e  F i r s t  W o r l d  War, but j o i n e d  the 
S e c o n d  W o r l d  War  o f  i t s  own f r e e  w i l l . '
Discuss th is  statement. (^0)
The s k i l l s  tested by th is  question were vocabulary, comprehension, a n a ly s is , 
synthesis,  judgement and evaluation -  and memorization and communication
ski I Is.
There was only one question which, I t  wau agreed, did not test  any of the 
s k i l l s  of h is to r ic a l  th inking.  This was question 8ti, l .E .O .  (U.E.C.)  -'Out b 
Afr ican H is to r y  Dec.1973
Write  an essay on the f i r s t  admission, a r r iv a l  and s e t t l in g  of  
Indians in South A f r ic a .  1855-1910. (40)
(See Append Ix for cartoons In J.M.B. examination paper, page 9 ) .
All  agreed that the question was a test  of vocabulary, comprehension, 
synthesis,  memorization and communication s k i l l s ;  most agreed tnat  
ana lys is ,  e x t rapo la t io n ,  judgement and evaluation and t rans la t ion  s k i l l s  
were tested.
b) Questions which tested f ive  of the s k i l l s  of h is to r ic a l  thinking  
1ncludcd
J.M.B. Nov . /Dec .1973 * No.6 a l t e r n a t i v e ,  No.7 a l t e r n a t i v e ,  No.8 a l te rn a ­
t i v e ,  No.9,  No .10, No .10 a l t e r n a t i v e ,  No.12, No.12 a l te r n a t i v e .
T.E.D. (U.E-C.)  General History Dec.19 /3 : No. 5B 
and fu r the r  questions on the J . M . B .  papers 1970-1972.
Two examples of these questions a r e : -  
J.M.B. Nov./Doc.1971 , No.5 :
Pearl Harbour resolved in an hour the dilemma the American people 
had faced since 1939. Since 1939 the United States had been a 
l im i ted  b e l l ig e r e n t ,  but the Roosevelt Ian policy of p a r t ia l  
p a r t ic ip a t io n  did not of i t s e l f  lead to f in a l  involvement In the 
war. The United States,  as In 1917, was nei ther  forced nor 
manoeuvred into war, i t  entered the Second World War because i t
could not stay o u t . ^ ^  Growth of the U .S .A . ,  Part 2 by L.B.Nye and
J.E.Morpurgo)
(a) Explain the dilemma of the American people in |Q39. (25)
(b) What was ' the Roosevcltian policy of p a r t ia l  par c ipat  ion? (30)
(c) Do you agree that the United States 'entered the Second
World Wof because i t  could not stay out'? (15) (70)
I t  was agreed that th is  question tested vocabulary, comprehension, 
ana lys is ,  synthesis,  judgement and evaluation - and memorization and 
communication s k i l l s .
T .E . P. (U .C.)  General Hi >ory Dec.1973, No. SB:
'The U . S . A .  was forced im o  the F i rs t  World War, but joined the
Second World War o f  I ts  own free w i l l . '
Discuss th is  stat -ment .  (^0)
The s k i l l s  tested by th is  question were vocabulary, comprehension, analys 
synthe- is ,  judgement and evaluation -  and memorization and communication
ski I Is.
There was only one question which, I t  was agreed, did not test  any of the
s k i l l s  of h is to r ic a l  th inking.  This was question SB , 1 . f . D. (U ■ f . ( .J—Sout_h
African History Dec. 1973
Write an essay on the f i r s t  admission, a r r iv a l  and s e t t l in g  of  
Indians In South A f r ic a .  1855-1910. ( 4°)
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All agreed that th is  question tested only memorization and communica­
t ion ski I Is.
Questions which tested only one of the s k i l l s  of h is to r ic a l  thinking  
Included
T . E . D . ( U . r f . )  South African H is tory ,  Dec.1973> No. 2B
(Synthesis) ;  No. 4B (Synthesis);  No. [>B (Vocabulary) ;
No. 7B (Vocabulary) .
T.E.D. ( l l .E .C .)  Gener.i l History Dec.1973 No. 6B (Vocabulary) 
and fu r the r  questions on the T.E.D. papers 1970 and 19/1.
These questions were found to be a test  of memorization and communica­
t ion s k i l l s .
(d) A fur ther  point of in te res t  l ies  In a comparison of questions set 
on the same section of work. Where possible,  an example w i l l  be given 
of o 3 question which was considered a searching test  of h is to r ic a l  
th ik1nq and c  u which f a i l s  to test  such s k i l l s  and a b i l i t i e s .
My concern here is s p e c i f ic a l ly  with the h is to r ica l  s k i l l s  tes ted .
Thus only these s k i l l s  w i l l  be referred to. This is not to say that  
the questions did not test  other s k i l l s  mentioned under Section B in 
the analysis (Appendix). In f a c t , the questions which fa i le d  to test  
thinking in h is tory  may be c r i t i c i z e d  as being pr imar i ly  a test  of 
reca ll  of Information and communication s k i l l s ,  rather than h is to r ic a l  
a b i l i t y .
( I ) The Great Trek
J.M.B. Nov./Dec. 1973 No. 7 a l t e r n a t i v e :
The course of  the Great Trek was af fected by three 
mam factors: the q u a l i t i e s  of the Voortrckkers as 
indiv iduals and as a community; the environment 
(both geographical and human) into which they migrated 
and the reactions of the B r i t is h  Government and i ts  
local representat ives.1
Discuss the above statement with reference to the 
course of the Great Trek from lti36 to 1854. (This is 
an overview essay. Concentrate on the main aspects and 
support your general conclusions with a few w e l l -  
chosen examples.) (70)
Vocabulary, comprehension, ana lys is ,  synthesis, judgement and evalua­
t ion are tested by the question.
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— ^ ' D' (U-E-C.)  Dec.1971 (South A f r i c a n  H is to r y )  IB
Discuss the sett lement of the Voortrekkers In Natal up 
to December 16th, I 838. (40)
Vocabulary and synthesis are the only h is to r ic a l  s k i l l s  tes ted .
( i i ) Ci v i cs
J.M.B. Nov. /Dec.1971 ~ Mo. 9 A1ternu t i ve
' In  the modern democratic state  a national l e g i s la t i v e ,  elected  
by and responsible to the people, is an indispensable part  
of democratic machinery. 1
C. Rodec: Introduction to P o l i t i c s .
(a) How is the Republic's national leg is la ture  elected? (25)
(b) Why do you think that ' a national leg is la tu re  elected by 
and responsible to the people' is an indispensable part
of democratic machinery? (5)
(c) In what ways is the South Afr ican national leg is la tu re  
responsible to the people? ( 10)
(d) What arc the functions of the South African national  
leg is la ture?  (30) (70)
I t  was agreed that  only vocabulary and comprehension were tes ted . My own 
assessment was that while  fur ther  h is to r ic a l  s k i l l s  were tested by (b) 
and ( c ) , these sections formed a minor part of the question and these 
s k i l l s ,  analysis and judgement and eva luation,  were not c h a ra c te r is t ic  
o f  the question.
T . f .D .  (U.E.C.)  South A f r i c a n  H is to ry  Dec.1970, No. 6B 
Descr ibe  the f o l l o w in g :
(a) The e lec t ion  of  the State President.  (10)
(b) The functions of the State President.  (10)
(c) How a law is made by the Parl iament of the Republic
of South A f r ic a .  (20) (40)
Vocabulary only is tested by th is  question.
( i l l )  The French Revo lu t ion
J.M.B . Nov./Dec. 1970, No. 1
Discuss the nature of the reforms demanded by the people 
of France In 1789* (70)
Vocabulary, ana lys is ,  synthesis, judgement and evaluation are tested
by the question.
T . E . D . (U.E.C.)  General H i s t o r y ,  Dec.1973, No. IB
Give a concise account of  what was achieved permanently by 
the French Revolution in Europe and also indicate how i t  
affected South A f r ic a .  ( ‘•O)
Vocabulary, ana lys is ,  synthesis, judgement and evaluation are tested.
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T . E. D. (U. E . C. )  General History Dee.1970, No. IB
Discuis the p o l i t i c a l  causes of  the French
Revolution. (4O)
Vocabulary and synthesis are tested.
( i V ) Uni 1 i cat ion of Italy
J.H.B. Nov./Dec. 1971 . No. 2
To what extent did Napoleon I I I  retard or promote
the u n i f ic a t io n  of I ta ly?  (70)
Vocabulary, ana lys is ,  synthesis, judgement and evaluation
are tested.
T.E.D.  (U.E.C.)  General History Dec.1971, No. /B
Discuss the steps towards the u n i f ica t io n  of I t a l y  
from the establishment of  the Kingdom of North 
I t a l y ,  Apri l  i860, up to the completion of the 
u n i f ic a t io n  in 1870. (*»0)
Only synthesis is tes ted .
(v ) United Nit  ions Pin,in i / a t  i on
J.M.B. Nov./Dec. 1971, No. 6
Read the fol lowing two passages and then answer the 
questions which follow.
'Meanwhile an event of more encouraging signif icance  
had been taking place in San Francisco where on 
26 June 1945, f i f t y -o n e  founder members signed 
the inte rnational  t reaty  which three months la te r  
brought into being the United Nations. This was the 
culminating act in a series of dec larat ions and 
conferences . . .  in which the Western a l l i e s  e i ther  
alone or in company with the Soviet Union had formu­
lated the aims for which they were f ig h t in g ,  the 
nature of the peace they sought to establ ish  and the 
means whereby the peace and s t a b i l i t y  of themselves 
and the world at large was to be assured.1
• Since I9<,5: Aspects of Contemporary World History'  
edi t i  ' Sv J .L .  Henderson.
'Tne United Nations p er fec t ly  embodies in i n s t i t u ­
t ional  form the t rag ic  paradox of our age: I t  has
become indispen ..idle before i t  has become e f f e c t i v e . '
H. G Nicholas, 'United Nations' .  An A r t i c le  in 
'Encounter ' , February 1962.
(a) Explain b r i e f l y  the or ig ins of the United 
Nations. (15)
(b) State three important aims of the United 
Nations. ( ’ 5)
(c) Exp la in  three bas ic  p r i n c i p l e s  on which 
the Un ited Nat ions bases i t s  dec is ions  in
the p u r s u i t  of its aims. 05)
(d) In an essay o f  not  more than one page in
your answer book, d iscuss  the p o in t  o f  view 
expressed in the second passage above ( the
impor tan t  words have been u n d e r l in e d ) .  (25) (70)
Vocabu la ry ,  comprehension, syn thes is  and judgement and e v a lu a t io n  
are tes ted  by the ques t ion .
T .E . D. (U.E.C.)  General H i s to r y  Dec.1970, No. 8B
Descr ibe  the compos i t ion and fu n c t io n s  o f  the
va r iou s  organs o f  the U.N.O. (^0)
Vocabulary  and syn thes is  are tes ted  by the ques t ion .
(e) Specia l  re fe rence  needs to  be made to  those quest ions based on the
use o f  c a r to o n s , maps and i n t e r p r e t i v e  passages. Some o f  these have
been ment ioned above as i l l u s t r a t i o n s  o f  more general  obs e rv a t ions .
Car toons
Quest ion No. 11 a l t e r n a t i v e ,  based on c a r to o n s , J.M.B. Nov./
Dec .1973 has been re fe r r e d  to  in ( I ) .  The two o the r  ques t ions  o f  
t h i s  n a t u r e , inc luded in the m a t e r i a l ,  are No.8 a l t e r n a t i v e ,  J.M.B.
Nov./Dec. 1971 and No.5 a l t e r n a t i v e , J . M . B .  Nov . /D ec .1970. I t  was 
agreed tha t  both tes ted  vocabu la ry ,  comprehension, a n a l y s i s ,  
s y n th e s is ,  judgement and e v a lu a t io n .  In a d d i t i o n ,  the former  tested 
re fe rence  s k i l l s ,  memorizat ion,  t r a n s l a t i o n  and communication s k i l l s ;  
the l a t t e r , memoriza t ion ,  t r a n s l a t i o n  and communication s k i l l s .
The success o f  these ques t ions  does not l i e  in the f a c t  t h a t  cartoons 
are used. The cho ice o f  ca r toons ,  and most Impo r tan t ,  the k inds  o f  
ques t ions  r e la te d  to them, determine the v a l i d i t y  o f  the ques t ion  as 
a whole.
M iE l
Cf the three ques t ions  c i t e d ,  which r e la te d  to maps, No.4 a l t e r n a t i v e  
J.M.B. N o v . /D e c .1973 was considered the most searching  t e s t  o f  
h i s t o r i c a l  and o th e r  s k i l l s ,  namely,  vocabu la ry ,  comprehension, 
a n a ly s i s  and judgement and e v a lu a t io n  -memor iza t ion ,  t r a n s l a t i o n  and 
communication s k i l l s .  I t  was agreed th a t  No.4 on the same examinatbn 
paper t e s t s  vocabu la ry ,  comprehension and ana lys is  -  memorizat ion,  
t r a n s l a t i o n  and communication s k i l l s .  Quest ion No.8, J.M.B. Nov./
Dec. 1971 was considered a t e s t  o f  vocabu la ry ,  a n a ly s i s ,  syn thes is  
judgement and e v a lu a t io n  -  memor izat ion and communication s k i l l s .  I t  is
s i g n i f i c a n t ,  t h a t  on ly  in three o f  the e ig h t  assessments was t h i s  ques t ion  
regarded as a t e s t  o f  t r a n s l a t i o n  ' ■ k i l l s .  The l a t t e r  are s i g n i f i c a n t  fo r  
que s t ions  o f  t h i s  t ype .  Four o f  the teachers who assessed the ques t ion  com­
mented to  the e f f e c t  t h a t  I t  cou ld  be answered independent ly  o f  the map.
Possibly the map was intended as a memory aid.  In addit ion to th is  c r i t ic is m ,
I queried the reference of the quotat ion,  for the question. The l a t t e r ,  I 
thought, could stand on i ts  own, without map or quotation.
In te rp r e ta t i v e  exercises
One o f  the more successfu l  ques t ions  based on the use o f  an i n t e r p r e t a t i v e  
passage, was No.2 a l t e r n a t i v e  J . M.B.Nov. /D ec .1973* This ques t ion  quoted below, 
may be compared w i t h  those ment ioned In Sect ion  D,on the U n i f i c a t i o n  o' I t a l y .
'The las t  time that  I opened this parl iament (was) in the midst of the 
t r a v a i l s  of I t a l y  and dangers to the S t a t e . . . .  In a very short space 
of  time an invasion has been repelled; Lombardy has been f r e e d . , ,  and 
Central  I t a l y  has been de l ivered ,  thanks to the remarkable courage of 
i t s  Inhabitants ;  and today the representatives of r ig l t  and the hopes of
the nation are assembled about me.
We owe many benefi ts  to a generous a l l y ,  to the bravery of his soldiers  
as well as of ours, to the s e l f - s a c r i f i c e  of tnc volunteers, and to the
harmony of the various peoples . . .
Out of  grat i tude to our a l l y  for the services she has rendered to I t a ly  
. . .  some s a c r i f ic e  was necessary .. .  . I have agreed to a t rea ty  pro
vlding for the reunion of Savoy and the d i s t r i c t  of Nice to f iance.
Ve s t i l l  have many d i f f i c u l t i e s  to overcome, but sustained by public  
opinion and by the love of the people, I w i1’ not permit any r igh t  or
l i b e r t y  to be infr inged or d imin ished .. .  and should the ecc les ias t ica l
au thor i ty  resort  to s p i r i tu a l  arms in support of i ts  temporal in te res ts ,
I w i l l . . .  f ind strength to maintain c i v i l  l ib e r ty  and my a u th o r i ty ,  for 
the exercise of which I owe an account only to God and to my people . . .
Address to the Turin Parliament by V ictor
Emmanuel I I ,  2nd A p r i l ,  i860.
Questions:
(a) What does the ex trac t  t e l l  you about the govc ment of the 
Kingdom of North I ta ly?
(b) What ' invasion had been repel led '?  Why ' < .s invasion occurred? (10)
(c) How had Lombardy been freed?
(d) How had Central  I t a l y  'been delivered u, the remarkable
courage of i t s  inhabitants '
(c) Who was I t a l y ' s  generous a l l y ' /  Why did she ass ist  I t a ly  
In her struggle?
( f )  What services had th is  a l l y  'rendered to I t a l y '?
(q) 'We s t i l l  have many d i f f i c u l t i e s  to overcome . . . '  What do 
you think V ic to r  Emmanuel was re fe r r ing  to?
This question was regarded as a test of vocabulary, comprehension, anaiys,
and extrapola t ion  -  as well  as memorization and communication s k i l l s .
( 10 )
( 10)
( 10 )
(13)
(10) (70)
10 0
Question No.3 a l te rn a t iv e  J . M. D. Nov ■/Dec. 1973 reads ■:
Lord Hal four declared at the Imperial Conference of 1926 t h a t :
'The mother country (B r i ta in )  and the Dominions are 
autonomous communities within the B r i t ish  Empire, equal 
in s ta tu s , in no way subordinate to one another in any 
aspect of the i r  domestic or external a f f a i r s ,  though 
united by a common al legiance to the Crown, and f re e ly  
associated as members of  the B r i t is h  Commonwealth of Nations'.
Questions
(a) Who were the D o m i n i o n s  In 1926? (5)
(b) How had the Dominions become autonomous during
the nineteenth century? 0 5 )
(c) T h e  B a l f o u r  D e c l a r a t i o n  d e f i n e d  t h e  new 
r e l a t i o n s h i p  b e t w e e n  B r i t a i n  and h e r  D o m i n i o n s .
Wh a t  w e r e  t h e  m a i n  c h a r a c t e r i s t i c s  of t h e  ' o l d 1 
r e l a t i o n s h i p  t h a t  e x i s t e d  b e t w e e n  B r i t a i n  and
her D o m i n i o n s ?  0 0 )
(d) What circumstances had led B r i ta in  to grant  
Dominion status to somp of her t e r r i t o r i e s
o v e r s e a s ?  < W  ( 7 0 )
I t  was agreed that the s k i l l s  test '  L ' th is  question are vocabulary 
and comprehension; memorization nd communication s k i l l s .
question N o .6 . J.H.B. Nov. / D e c .  1971, has been mentioned 
under Section L. Some commem on i t  as an in te rp re t ive  passage 
are necessary. The f i r s t  three sections, (a ) ,  (b) and (c) can be 
answered ind oe'deoviy of the passages quoted. Moreover, they do 
not seem to require the use of the h is to r ic a l  s k i l l s  which, i t  was 
agreed, the question tests .  Only section (d) , worth 25 marks, 
re la tes  to a passage and requires the use of these s k i l l s .
Further in te rp re t iv e  exercises, included in the material  se lec ted , 
are J.M.B. Nov. /Dec. 1973, No.2 (vocabulary, comprehension, ana lys is ,  
memorization and communication s k i l l s )  and No.3 (vocabulary, 
comprehension, analy is and synthesis; memorization and communication 
s k i l l s ) .  J.M.B. Nov./Dec. 1971, Nos. 5,  6 and 9 a l t e r n a t i v e ,  have 
been referred  to elsewhere.
I t  is apparent therefore that an In te rpre t  Ivc exercise m a y b e  a true 
test  of h is to r ic a l  thinking.  However, to qu a l i fy  as a successful 
in te rp re t iv e  exerc ise,  questions must re fer  to and require i n t e r ­
pre ta t ion  of aspects In ,  or re lated to,  the passage. Further ,  such 
questions must test  the use of h is to r ic a l  s k i l l s  and a b i l i t i e s .
1 0 1
Sun, i , i i Cd] 1 abl >•:,
The only question included which makes use of s t a t i s t i c a l  tables,  
is J.M.B. Nov./Dec. 1971 No. 12. This reads
Using the s t a t i s t i c a l  tables (No.1 -  4) comment on some 
of  the changes that have occurred in the economic posit ion  
of the Coloured and Asian peoples in South A fr ica  since 
1936 (See attached tab les ) .
Comprehension, analysis and synthesis were tested, as well as memori­
zat ion ,  t rans la t ion  and communication s k i l l s .
( f ) Some comment is required on the use of the word 'd iscuss' .  A question 
which is framed around the word ' discuts '  suggests that more than 
a mere descr ip t ive  account is required In the answer. Credit  may 
of  ten be given to questions which seem to imply discussion. Such 
an example is:
T.E.D. (U.E.C. )  General Hi s to ry  Doc. 1973.
'Discuss S t a l in 's  economic programme from 1928 to 1953' (40)
I t  was agreed that th is  question tested vocabulary -  memorization and 
communication s k i l l s  only. The word 'discuss' is surely misleading 
here. I t  is not possible to discuss a po l icy ,  for instance, without  
th is  being directed in some way. For example, one may discuss a 
policy ' I n  the l igh t  of in terms of ....',1 as a means of . . . '
Unless th is  is required and specif ied,  far  from test ing h is to r ic a l  
s k i l l s ,  such a question may serve to confuse the br ighter  chi ld  
i n i t i a t e d  into ways of thinking in h is tory .
Consider the fol lowing examp Ies: -
T.E.D.  (U.E.C.)  South Afr ican History,  1970. No. 6B 
Describe the fo l low ing :-
(a) The e lec t ion  of  the State President.  (10)
(b) The functions of the State President.  (10)
(c) ilow a law is made by the Parl iament of the
and
Republic of South A f r ic a .  (20)(40)
T .E .D . (U . E.C.)  South African History Dec.1973, No. 5B
(a) Discuss the present-day manner of the e lect ion  
and composition of the House of Assembly of the 
Republic of South Afr i  .a. (25)
(b) Discuss the various stages through which a B i l l
has to pass in the House of Assembly. (15) (40)
Despite  the use u f  the words ' d e s c r i b e '  and ' d i s c u s s ' ,  the s k i l l s  
tes ted  by these ques t ions  arc the same. By a n a ly s i s ,  i t  was agreed 
th a t  they both t e s t  vocabu la ry ;  memorI /at  Ion and communication s k i l l s .  
I f  one i s  requ i red  to  r e la t e  a s e r ie s  o f  even ts  I n t e l l i g i b l y ,  o n l y ,  
then the word 'd e s c r i b e '  is  more a p p ro p r ia te .
Th is  ques t ion  tes ted  syn thes is  and Judgement and e v a lu a t io n ;  and 
memorizat ion and communication s k i l l s .  A f u r t h e r  s k i l l ,  which on my 
assessment is  tes ted  by the q u e s t i o n , Is a n a ly s i s .
P o ss ib ly  ' d i s c u s s '  should have been used h e r e , as Mie ques t ion  im p l ies  
an assessment o f  h is  r o le  and h is  s ig n i f i c a n c e  in South A f r i c a n  
h i s t o r y .
J . M . B .  Nov , / D e c ■I 973 No.  6 a l t e r n a t i v e
1 In the h i s t o r y  o f  most r e v o lu t i o n s  the f i r s t  
rap tu re  o f  success has been fo l lowed by long 
hard years o f  gloom and s t r a i n . 1
Discuss t h i s  statement w i t h  re fe rence  to the p rob lem ; 
faced by the newly independent A f r i c a n  s t a t e s . z
I t  was agreed th a t  i n i s  ques t ion  te s ts  vocabu la ry ,  comprehension 
a n a l y s i s ,  s y n th e s is ,  judgement end e v a lu a t io n  as we l l  as memorizat ion 
and communicat ion s k i l l s .  The answer to such a ques t ion  must inc lude  
an a n a ly s i s  o f  the problem re fe r re d  to and some debate o r  d i s c u s s io n ,  
I n v o lv i n g  an e v a lu a t io n  o f  the ex ten t  to  which these problems may 
render the statement v a l i d , f o r  the Instance c i t e d .  Thus the word 
' d i s c u s s '  is  used c o r r e c t l y  in t h i s  ques t ion .
(g) O b je c t i v e  Test ing
A l l  who assessed these quest ions agreed th a t  memorizat ion was tes ted  
by a l l  o f  them. There was no agreement t h a t  any o th e r  s k i l l  was 
tes te d .  For example
South A f r i c a n  H i s to iV  1A No. 1 
Because o f  the revoca t ion  o f  the ( ! )  In 1685, the French Huauenots
f l e d  f rom France.
General H is to ry  1A, No. 1 
In France the ' t i t h e '  was a h a te fu l  tax which had to  be paid to  the (1)
J .H.B. Nov./Dec. 1970, No. 7 a l t e r n a t i v e
Descr ibe the pa r t  played by Andr ies P re to r i  us 
in South A f r i c a n  h i s t o r y . (70)
Selected Short  Quest ions ,  T.E f  J .E.C.)  Dec .1973
(Both papers)
South Afr ican History 5A, No.) (which item f i t s  the heading
which precedes i t ) .
The Administrator of a province is appointed by
(a) Parl iament
(b) the State President
(c) the Executive Committee
(d) the Senate.
General History 6A, No.9 (which item does not f i t  heading)
The Central  Powers
(a) Germany
(b) Austria
(c) I t a l y
(d) Turkey
These questions were worth one mark each.
I . COMMENTS ON O I U f C T I V F  TEACHING
These results  should not lead one to conclude that ob ject ive  testing  
and short question tests must necessari ly be a test  of memory only.
In the series 'Handbooks on Objective Te t i n g ' edited by H.G. 
Macintosh2 , the strengths and l im i ta t ions  of ob ject ive  tests ere l is ted  
There is nothing in the four l im i ta t ions  tabulated to suggest that  
ob jec t ive  tests  cannot be used to test  h is to r ic a l  s k i l l s .
1. An ob jec t ive  test  cannot test  w r i t ten  expression or the a b i l i t y  
to develop an argument.
2 . An ob ject ive  tes t  con a l l  too eas i ly  test  only factual  r e c a l l .
3. An ob ject ive  test  may encourage candidates to guess the answers.
4 . An ob jec t ive  test  Is d i f f i c u l t  . . .  to construct.  3
Advise Is given on how to construct an ob ject ive  test  of specif ied
a b i l i t i e s  based on a c la s s i f i c a t io n  of educational ob jec t ives ,  s im i lar  
to the analysis of s k i l l s  used In th is  assessment.
I t  has been stated that 'Taking an object ive  test  Is simply point ing.  
I t  c a l ls  for the least e f f o r t  of  the mind above, that of keeping awake I 
r e c o g n i t i o n . ' 1' The following examples arc taken from the above- 
mentioned pub l ica t io n ,  In an attempt to present object ive  Items which 
are a more searching test  of  h lsto leal  s k i l l s  and In addit ion test  
the p u p i l 's  understanding and memorization of  Information. The analys,
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o f  s k i l l s  tes ted  by these q ue s t ions ,  was done by the researcher on ly .
No. I .  Which o f  the f o l l o w in g  e x is te d  in Germany 
in 1789 but  not in 1815?
A. The Holy Roman Empire
B. The s ta te  o f  Bavaria
C. The r u le  o f  Hanover by the B r i t ish  King
D. The German Confedera t ion .
(comprehension, v o c a b u la ry , a n a ly s i s ,  syn thes is  and memor iza t ion . )
N o .13. In which or the f o l l o w in g  years were Alsace and Lo r ra ine  
pa r t  o f  Germany?
I .  1789
I I .  1815 
I I I .  1871 
IV. 1941
A I and I I  on ly  
B I I and I I I  on ly  
C I and IV on ly  
D I I I  and IV on ly
( v o c a b u la ry , comprehension, a n a ly s i s  and 
memo r I z a t  i o n . )
N o .15. Which o f  the f o l l o w in g  statements about Napoleon I 
Is a f a c t  and not an op in ion?
A. He was the g re a te s t  man to r u le  France in the 
19th cen tu ry .
B. His domest ic p o l i c y  was popular w i th  most o f  the 
French middle r  i s s e s .
C. He was i n f e r i o r  as a general  to  the Duke o f  
Wei 1ing ton .
D. He succeeded in s e l l i n g  French t e r r i t o r y  to the 
U.S.A.
(vocabu la ry ,  judgement and e v a lu a t io n  and memor iza t ion . )
No. 23. Which statement is  t rue  o f  both the Congress o f
Vienna (1815) and the V e r s a i l l e s  conference (1919)?
A. Russia at tended as a v i c t o r i o u s  n j t l o n .
B. The r i g h t  o f  peoples to s e l f - d e t e r m in a t i o n  was a 
major c o n s id e ra t io n .
C. The m a jo r i t y  o f  the de legates were respons ib le  to 
e lec te d  governments at  home.
D. The major defeated coun try  had to  agree to 
m i l i t a r y  occupat ion  o f  p a r t  o f  I t s  t e r r i t o r y .
( vocabu la ry ,  c o m p r e h e n s i o n ,  a n a ly s i s ,  syn thes is  and memor iza t ion . )
No.24. Study the f o l l o w in g  g e n e a l o g i c a l  t a b le  o f  a 
European r u l i n g  fa m i ly  in the 19th and 20th 
c e n t u r i e s .
A f m u r d e r e d )
Ruler B hu ,e r  C
Ruler  D (assass- 
Inated)
Ruler E
Ru ler F (execu t ­
ed)
The ta b le  represents  the
A Bonapartes 
B Bourbons 
C Hapsburgs 
D Romanovs
(comprehension, a n a ly s i s ,  syn thes is  and memorizat ion and t r a n s l a t i o n  
s k i l l s . )
No.42. 'A model f a m i ly  man, under the In f l u e n c e  o f  h is  f o re ig n  
w i f e ,  t r i e d  and executed by r e v o lu t i o n a r i e s .
To which r u le r  does t h i s  d e s c r i p t i o n  best apply?
A King Louis XVI 
B Emperor Napoleon I I I  
C Czar N icho las I I 
0 Musso l in i
( a n a l y s i s ,  s y n th e s is ,  judgement and e v a lu a t io n  and memorizat ion s k i l l s . )
No.44. Which o f  the f o l l o w in g  statements i s  t rue  o f  BOTH 
Napoleon I and H i t l e r ?
A. They succeeded in conquer ing Egypt.
8 They absorbed A u s t r i a  w i t h i n  t h e i r  Empires-
C. They owed t h e i r  r i s e  to  p o l i t i c a l  power to t h e i r  
mi I i t a r y  achievements.
D. They concluded t r e a t i e s  o f  f r i e n d s h ip  w i th  
Russ i a .
( a n a l y s i s ,  s y n th e s is ,  judgement and e v a lu a t io n  and memorizat ion s k i l l s . )
No 60 The sentence below has blank spaces, each blank
i n d i c a t i n g  th a t  a word o r  phrase has been om i t te d .  
Beneath the sentence are four  se ts  o f  words cm 
phrases. Choose, the set which v.uen in s e r ted  in the 
sentence makes i t  h i s t o r i c a l l y  c o r r e c t .
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The overthrow of was p a r t i a l l y  due to his
in that  he refused to accept 
to
and attempted
A. Napoleon I . . . .  foreign policy . . . .  the defeat of 
181?. .........  invade Russia.
B. Charles X . . . .  repressive pol icy . . .  p o l i t i c a l  reform 
. . .  l im i t  the power of Parliament.
C. Louis Phil ippe . . .  own misfortune . . .  l im i ta t io n  of 
his power . . .  f lee  the country.
D. Napoleon I I I  . . .  incompetence . . .  super io r i ty  of 
Bismarck . . .  attack Austr ia .
[analysis ,  synthesis,  judgement and eva luat ion ,  memorization and
efcrence ski 11s.)
fhis imaginary conversation is concerned with the role of the State.
Base your answers to the next 4 items upon the conversation and your
knowledge o f  h is tory .
Speaker 1. My country was founded upon the p r inc ip le  of
freedom and this includes freedom from interference  
by the State.  No government has any r ight  to t e l l  
c i t izens  what to do with th e i r  own property.
Speaker 2. Freedom is an excuse for sel f- indulgence and so I t
should be curbed and individual r ights  surrenc.e-eJ 
for the good of  a l l  the people. A c i t i z e n  reaches 
his f u l l  development only through submission to the 
state .
Speaker 3. I f  the people acting through the state  owned a l l
the means of production, d is t r ib u t io n  and exchange 
they could share out the country's wealth mote 
f a i r l y .  At the moment the rich control of the 
country and there is no real freedom.
Speaker 4. There Is a case for  the state  con tro l l ing  some of
the main industries but not a l l .  I t  is quite
possible to have an economy combining freedom and 
state control in order to obtain the best of both worlds.
No. 67- The speaker most l i k e ly  to be a Fascist is
A. Speaker 1
B.
C.
Speaker 2 
Speaker 3 
Speaker 4
vocabulary, comprehension, analysis and synthesis.)
No. Go. The speaker most l i k e l y  to be a Communist is
A. Speaker I
B. Speaker 2
C. Speaker 3
D. Speaker 4
(vocabulary , comprehension, analysts and synthesis.)
No. 69. Which n a t io n a l i t y  is Speaker I most l i k e ly  to be?
A. American
B. B r i t is h
C. German
D. Russian
(vocabulary, comprehension, ana lys is ,  judgement and evaluation and 
memor I .rat i o n . )
No. 70. Which speaker would be most l ik e ly  to opposed a 
planned economy?
A. Speaker I
B. Speaker 2
C. Speaker 3
D. Speaker 4
(vocabulary , comprehension, analysis ,  judgement and eva luat ion ,  memotI 
t ion . )
The Fra neo-Prussian War Stimulus Material A
1 ' •• U>NI*)N C1IAI . .M l     11. I 'M .
DEMAND TH Y  LIKE 1 ”
Punch cartoon Nov. 12th, 1870
This cartoon formed part of four pieces of Stimulus Material  
presented. I t  is referred to as S.M.A. Other q u e s t i o n s ,  
l ink ing a l l  four pieces of Stimulus Materia l  , were set.
One question based on th is  cartoon wa :•
4 . The car toonist in S.M.A. is depleting a scene which
A. shows Fram e being j u s t ly  punished by Germany.
B, indicates that Germany has superior weapons 
to France.
C. shows France at the mercy of  Germany.
D, Indicates the reasons for French defeat .
(comprehension, ana lys is ,  synthesis,  judgement and evaluation  
memorization, reference and t rans la t ion  s k i l l s . )
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St imu lus  M a te r ia l  F.
' I t  Is not on ly  our Army th a t  marches to  i t s  o b j e c t i v e ,
M  m i l l i o n  I t a l i a n s  march w i th  th a t  Army, a l l  un i ted  
and a l e r t .  Let  o th e r ;  t r y  to  commit the b lac k es t  i n ­
j u s t i c e ,  tak ing  away I t a l y ' s  place in the sun. When,
In 1915, I t a l y  un i ted  her f a te  w i th  the A l l i e s ,  how 
many promises were made? To f i g h t  the common v i c t o r y  
I t a l y  brought her supreme c o n t r i b u t i o n  o f  670,000 
dead, 480,000 d isab led  and more than a m i l l i o n  wounded. 
When we went to  the tab le  o f  t h a t  odious peace they 
gave us on ly  the crumbs o f  the Co lon ia l  booty.  1
SpeecK o f  M u s s o l in i ,  Wednesday, 2nd Oc tober , 1935•
•Keesing's Contemporary A r c h i v e s '
1935
One ques t ion  based n t h i s  passage was:-
12. Which o f  the f o l l o w  tg diagrams represents  the c o r re c t  
p ro p o r t io n  as between dead, d isab led  and wounded in 
the c a s u a l t ie s  s u f fe red  by I t a l y  in the F i r s t  World 
War (S.M.F.)?
I ) i * 0 i  D ia u r n u
3 4
K E Y Drud
D ie n b lc d
Wounded
A
H
C
D
Diagram 1 
Diagram 2 
Diagram 3 
Diagram 4
(comprehension, ana ly s is  and t r a n s l a t i o n  s k i l l s )
In a d d i t i o n  to  the m u l t i p l e - c h o i c e  type que s t ions ,  I l l u s t r a t e d  by 
the above examples, there are im ag ina t ive  and search ing ques t ions  
o f  a d i l f e r e n t  n a t u r e , which may be used as p a r t  o f  a shor t  q u e - t lo n  
s ec t ion  o f  an examinat ion .  A few examples from Booth , 'H i s t o r y  
B e t r a y e d '5 , are c i t e d  below.
3. Suppose you had landed wi h the Duke of  Normandy in 
England in 1066 and l a t e r  had been t ran spo r ted  by t ime
machine to the year 1760 in England, l i s t  below four
s t r i k i n g  changes you might have n o t i c e d ,  f o r  example 
in the l i v i n g  c o n d i t i o n s ,  the coun t rys id e  o r  s o c ie t y .  
Under l ine  the one change you cons ider  to  be most 
s i g n i f i c a n t  and w r i t e  a sentence e x p la in in g  your 
cho ice .
( a n a l y s i s ,  s y n th e s is ,  judgement and e v a lu a t io n  and memor iza t ion . )
5. We use the word REVOLUTION to desc r ib e :
( I )  the events o f  1789-1794 In France;
( I I )  the Eng l i sh  i n d u s t r i a l  development in the 
e igh teen th  and n ine teen th  c e n tu r ie s .
What fea tu res  common to  both these per iods a l low  us to 
desc r ibe  them as re v o lu t i o n ?  Answer in not more than 
two sentences,
( (v o c a b u la ry ,  comprehension, a n a ly s i s ,  syn thes is  and memor iza t ion . )
7. The tab le  below shows the per iods dur ing  which i n d u s t r i a l ­
i s a t i o n  has been ta k in g  place in s i x  major c o u n t r i e s .
On the do t ted  l i n e s  to the r i g h t  o f  the ta b le  f i l l  in 
the four  most a p p ro p r ia te  c o u n t r ie s  from the l i s t  o f  f i v e  
which f o l l o w s .  Two have been entered f o r  you.
Commu n i s t  China, Germany, France, R u s s i a ,  U.S.A. _
 W H ! ? . . .
ad 'T /To TSoo i W ~  T 900 ”  1950
(comprehension, a n a ly s i s ,  s y n th e s is ,  judgement and e v a lu a t io n ,  
memoriza t ion ,  c h ro n o lo g y ) .
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One advantage which object ive tests have over essay type questions 
is  that  a wide range of information may be tested. However, an 
important aspect of  a study of h is tory ,  namely communication s k i l l s ,  
i s  not assessed in object ive  test ing.
3. CONCLUSION
An understanding of the meaning of h is to r ica l  thinking is essential  
for  determining and measuring the c r i t e r i a  of attainment in h istory .  
From th is  analysis some idea may be gained of the s k i l l s  and a b i l i ­
t ie s  Implied In thinking in h istory  and a t tent ion  has been drawn 
to the need for careful consideration in the sett ing of  questions.
Questions which are a searching test of h is to r ica l  thinking and 
s k i l l s  are necessary, but not s u f f ic ie n t  for an examination to be 
regarded as a va l id  assessment of the learner 's  development in 
h is to ry .  There are other factors which need to be invest igated.
F i r s t l y ,  an assessment of the memoranda used is necessary. I t  must 
be established that the answers for which the pupils are given credit  
do in fac t  require the use of the a b i l i t i e s  which the question 
appears to t e s t , lo g ic a l ly .
Secondly, some questions arc only an apparent test  of the in te r -  
pretTve a b i l i t i e s  of  the pupils .  The fa u l t  does not necessari ly l i e  
vlth the question per se. Such on in te rp re ta t ion  is presented 
f requent ly  in the textbook. Thus i t  may be memorized and reproduced. 
Moreover, teachers may present analyses of the material  and these 
are memorized by the pupils.  Under these circumstance, a va l id  
question no longer serves to test the pup i l 's  a b i l i t y  in th inking,  but 
rather  memorization. I t  would appear that the onus l ie s  with the 
examiner to avoid asking a question which can be answered merely by 
memorizing the textbook. I t  would be more d i f f i c u l t  to establ ish  
precisely  the work done by teachers in each classroom. However, the 
problem of  pupils reproducing teachers'  in te rpre ta t ions  can be over­
come largely  I f  the examiner avoids the re p e t i t io n  of the same 
questions This would make i t  d i f f i c u l t  'o r  teachers to predict  
examination questions and present model answers to pupils .
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A fur the r  area which requires invest igat ion is that of the assessment 
and evaluation of answers. For an examination as a whole to count as 
ak> rue tes t  o; the p u p i l 's  h is to r ic a l  a b i l i t y ,  the assessment of 
answers must r e f le c t  that this Is what is being examined. This is 
possibly one of  the most d i f f i c u l t  areas to c l a r i f y .  On what basis 
does one a l l o t  marks for various aspects of a question? What a l lo c a ­
t ion  of marks could one give for s tructura l  and information aspects 
of the question, especia l ly  when i t  is unclear as to the extent to 
which one can in fact  separate them? Does one d ist inguish between 
marks allowed for information, from those allowed for relevant and 
able app l ica t ion  of th is  information? How does one def ine the various  
aspects of eva luat ion ,  in such a way that the role of individual  
di f fe rences  of markers, is minimized?
While the d i f f i c u l t i e s  encountered in evaluating h is to r ic a l  a b i l i t y  
have not been resolved by this inquiry ,  i t  may have served to point 
to the complexity of the task of assessing h is tor ica l  thinking and 
the need for examiners to come to recognize th is .
A f u l l  Inquiry into assessment in h istory  is required. This 
should be based on an understanding of the nature of h istory  and the 
s k i l l s  implied In h is to r ic a l  thinking.  In th is chapter , an attempt 
has been made to dist inguish these s k i l l s  and the kinds of questions 
which may be saia to test the use of h is to r ica l  s k i l l s .  This should 
be followed by a f u l l  invest igat ion of other fac tors ,  some of which 
have been mentioned, implied in the applicat ion of such questions 
in an examination s i tu a t ion .  I t  would then be possible to say what a 
true test  of the p u p i l 's  development in h is to r ic a l  thinking may
consist in.
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CONCLUSI ON
For the e f fe c t iv e  study of h istory i t  is necessary to def ine our 
object ives .  The question arises as to what the e s e n t i a l  elements 
In a h is to r ic a l  education are.  There is a tendency in h istory  
teaching to ask of chi ldren that they simply muster an increasing 
body of factual information, rather than achieve more advanced 
levels of thinking An inquiry into the nature of h istory  iaj 
Indicated that by logical ana lys is ,  the d isc ip l in e  is distinguished  
1V the modes of thinking and Inquiry which are c h a ra c te r is t ic  of 
i t .  These conceptual structures are implied in the content of 
h istory  and in the explanation of that content,  thus structure and 
content in h istory are interwoven. While we may have a m Net of 
object ives for the study of h is tory ,  basic to these should be the 
Improvement of the p up i l 's  level of thinking in h istory .
The debate should not be whether the development of h is to r ic a l  
thinking should be the aim of a study of h istory but ra ther ,  i f  
th is  is d is t in c t i v e  of the d is c ip l in e ,  how to resolve the problems 
which ar ise in attempting to rea l ise  th is  aim. These may include 
the in t r i n s i c  d i f f i c u l t i e s  of the subject mat ter ,  the l imited  
a b i l i t y  of the pupils ,  the need for appropriate teaching methods 
and for va l id  modes of assessment. A clear  understanding ot the 
meaning of formal h is to r ic a l  th inking,  is v i t a l  for research into a l l
these areas.
Formal h is to r ic a l  thinking may be said to Imply a d is t in c t  way o' 
estab l ish ing ,  explaining and in terpre t ing  h is to r ic a l  Information.  
Primary sources, or evidence of the human past,  are used for  
establ ishing secondary sources. They form the basis o, h is to r ic a l  
f a c ts ,  which arc established by the h is to r ian .  In explanation
of the event as a whole, I ts  general and ess en t ia l ly  unique 
aspects, the h is to r ian 's  ro le  Is one of seeking cause-, 
arranging them In some order of relevance and assessing the s ig n i ­
f icance of the event In the l ig h t  of fur ther  developments. In
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every aspect of  th j  in history the h is tor ian  is required to 
recognize the obstacle to o b je c t i v i t y  and to s i r  i vt towards 
im p a r t i a l i t y .  He must be able to understand and t-pply h is tor ica l  
terms which are sp e c i f ic ,  although in the main he makes use of 
ordinary language. Contemporary h istory  does not preclude hi stoi ical 
thinking but the absence of hindsight denies the contempt ; ary 
h is to r ian  the opportunity of  f u l f i l l i n g  an important h is tor ica l  
funct ion,  namely that of evaluating th< long-term signif icance ot an 
event.  An attempt to do so lends i tsv 1 f to predict ions about the 
fu tu re .  Economics and, to some e x te n t , oci ology have worthwhile 
contr ibut ions to make to thinking and understanding n h is tory ,  
although in h is tory  there is not the same dependency on or search 
for  general laws.
Such an analysis serves to c l a r i f y  the practice  of h is tor ians .
An important issue which ar ises is whether the aim of developing 
h is to r ic a l  thinking at school level is compatible with the l im i t a ­
t ions of the pupi l .  While there is no systematic body of knowledge 
to va l id a te  these f ind ings,  recently an increasing amount of research 
has been done on the development of ch i ldren 's  thinking in h is tory .  
This work is based mainly on Piaget's  analysis of stages in the 
development of logical thought.1 These were devised from exp er im ents  
using mathematical and physical m ater ia l .  The s ig n i f ic a n t  stages for 
research on school chi ldren are those of prc-operational and 
operat ional thought. Piaget recognizes a d is t in c t io n  in operational  
th ink ing ,  between the concrete and formal leve ls ,  reached at 7 years 
and 12 years respect ive ly .  Research on how children think in history  
may be divided broadly into two categories: how they reason and think 
on h is to r ic a l  material  of a general nature; and the i r  understanding 
of h is to r ic a l  concepts, in pa r t ic u la r  language and time concepts.
The c r i t e r i a  used by Piaget have been modified, la rgely  by Peel and 
H a l  lam*, to su i t  the needs of h is to r ic a l  material  a n d  thinking.
F r o m  this research I t  appears that thinking In h istory  is la te  
developing and la te r  than thinking In d isc ip l ines  such as science and 
mathematics. Concrete operational thinking In h istory may develop 
as la te  as 13 years and formal operational thinking at the age of 
about 16 years. This may lead us to conclude that the l im i ta t ions  of 
pupils preclude the p o s s ib i l i t y  of i n i t i a t i n g  and promoting progress 
in h is to r ic a l  thinking at  school leve l .  However, these f indings are
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not regarded as f in a l .  There is much controversy over Piaget s work, 
which forms the basis of this research. Hamlyn1s c r i t ic ism s in this 
regard , based on a logical approach to the development of thinking,  
reveal cer ta in  weaknesses in Piaget's  analysis.  Two further  issues 
lead one to question the v a l i d i t y  of research into the development 
of h is to r ic a l  thinking.
F i r s t l y ,  i t  is important that the analysis of h is to r ica l  thinking i > 
not adapted to f i t  into a framework, such as Piaget s a n a l / s is ,  which 
does not necessari ly meet i ts  p a r t ic u la r  requirements. The questions 
asked and c r i t e r i a  used to evaluate the responses do not always meet 
the needs of h istory .  Thompson suggests that ,  with a c lear  understand­
ing of the meaning of h is to r ic a l  th inking ,  tests might be devised to suit  
the p a r t ic u la r  requirements of  the d isc ip l ine  and thus r e f le c t  more 
accurately the level of h is to r ica l  a b i l i t y  reached. The answers may be 
analysed and categorized according to special c r i t e r i a ,  as well as 
those of Piaget and Peel. He has attempted to put this into e f fe c t  m
his research.^
Secondly, I t  Is strongly debated as to whether i t  is possible to 
accelerate the growth of ch i ldren 's  logical thinking. Can the learning 
s i tu a t ion  be arranged so as to stimulate the development of thought 
processes. Some research In this area indicates that th is  is in fact  
possible.  Related to th is  more general point is De S i lv a 's  ten ta t .vc  
suggestion that ' the evidence s t a t i s t i c a l l y  analysed is indicat ive  of 
the crucia l  ro le  of the U t h  year which may be taken to mark the 
t ra n s i t io n  from Immature comprehension'.-5 Thus the years 13-16 may be 
regarded as crucial  for  developing explanatory thinking. While the ages 
suggested by the present body of  knowledge are questioned, for the 
reasons suggested, Ue S i lv a 's  research brings to the fore the need to 
I n i t i a t e  and stimulate th inking, before the age when i t  may be safely  
rea l ised .  This emphasizes the importance of appropriate methods of  
teaching and assessment, In a t ta in in g  higher levels  of th inking.
Existing knowledge may prove a useful guide in a l l  aspects of the 
learning s i tu a t io n ,  as long as the age l im i ts  suggested are not held 
too r i g i d l y .  Only one study has been made on the development of h l s t o r i -  
cal thinking In a small group of South African pupils ,  from a pa r t ic u la r  
cul tura l  and socio-economic group. Further research into a l l  these 
areas ,s needed, for  a more r e a l i s t i c  Indicat ion of schoolchi ldren's  
l im i ta t io n s  in h is to r ica l  thinking.
The importance of appropriate teaching methods has been mentioned.
Linked to this is the area of assessment. While the conclusions of 
psychological research have been questioned above, one may make a 
te n ta t iv e  assumption that there w i l l  be l i t t l e  dispute, on the grounds 
of pupils '  l im i ta t io n s ,  that av least  in the f ina l  years at high school 
the concern of a study of h istory must be with the p up i l 's  a b i l i t y  in 
h is to r ic a l  th inking.  Pa r t ly  for th is  reason and because of the influence  
of the external examination on a l l  aspects of teaching, the external  
matr icu la t ion  papers were chosen as the basis of an inquiry into some 
aspects of  assessment in h istory .
As modes of assessment arc required to measure how well the object ives  
of h is tory  teaching have been achieved, i t  Is necessary at the ou t le t  
to def ine one's object ives c l e i r l y .  Only then can the adequacy of 
d i f f e r e n t  modes of assessment be debated. Our concern is with evalua­
t ion of  h is to r ic a l  thinking and the issues to be considered, i f  an 
examination is to be regarde as an adequate assessment of h is to r ica l  
a b i l i t y .  Basic to such an invest igat ion is an understanding of 
h is to r ic a l  thinking. Attempts have been made to give some d e f in i t io n  
to the s k i l l s  and a b i l i t i e s  Implied in such thinking. An Invest igat ion  
of Coltham's analysis of  s k i l l s  and a b i l i t i e s  indicates that i t  is 
possible to d ist inguish h is to r ica l  s k i l l s  and a b i l i t i e s ,  although they 
are not necessari ly separable.6 Broadly, they may include the a b i l i t y  
to understand and use h is to r ica l  terms, to select and analyse 
h is to r ic a l  In format ion,to  understand and assess the causes and conse­
quences of past human actions,  to see the re la t ionship  between separate 
elements as parts of a to ta l  h is to r ica l  s i tu a t io n ,  to evaluate and 
make Inferences,  and so on. I t  may prove in terest ing  to compare th is  
analysis with the c r i t e r i a  for h is to r ic a l  thinking used In psychological  
research. There should be some corre la t ion  between these, I f  they 
t ru ly  r e f l e c t  the s k i l l s  and a b i l i t i e s  implied In h istory  thinking.
With Col tham's analysis In mind, an inquiry Into the kinds of questions 
which are a searching test  of h is to r ica l  thinking was made. I t  would 
appear that d i f f e r e n t  kinds of questions, such as essays, in te rp re t ive  
exercises,  the use of maps and s t a t i s t i c a l  tables and mul tip le -choice
type questions, may a l l  be a val id  means of assessing h is to r ica l  
a b i l i t y .  Essays may be descr ip t ive ,  ana ly t ica l  or imaginative.
I f  they are descr ip t ive  they may be test ing select ive  recall  of 
information only. More ingenuity and careful consideration Is 
required on the part of the examiner to set essays which demand that  
information be used ’ c r i t i c a l  and relevant  way. Essays can 
require  that the c te think out the implicat ion of the question,
understand the re la t ionship  between events and develop an analysis  
which nay require the evaluation of a number of  factors .  These features 
may character ize  a l l  of the abovementioned kinds of questions to some 
e x t e n t . When a map, in te rp re t ive  exercise or cartoon, for instance,  
is used i t  is important that the questions set are re lated to the 
mater ia l  given, in addit ion to being a searching test of h is to r ica l  
ski 1 Is and a b i l i t i e s .
Although multip le -choice type questions do not usually test the 
a b i l i t y  to develop a sustained argument, they need not necessar-ly be 
a tes t  of memorization only. Examples have been given of m ul t ip le -  
choice questions and short quet l i e n s  which do test s k i l l s  of analysis ,  
syntchsls ,  vocabulary and so on, within the l im i ta t ions  of such
questions. One advantage of multip le -choice type questions may be
that i t  Is possible to test  a wide range of h is to r ic a l  information.  
However, they do not test communication s k i l l s ,  which are essential  
for  both a study of h istory and the pract ice of h is tor ians ,  although 
not a c h a ra c te r is t ic  of h is to r ica l  thinking.
I t  would seem that  the kind of question set is of less importance, m 
determining I ts  value as a test of h is to r ic a l  th inking ,  than I ts  
content.  All  of the kinds of questions referred to in this inquiry may 
be used to test some, i f  not a l l ,  of the a b i l i t i e s  pointed to.
Questions which are a searching test of h is to r ica l  a b i l i t y  are
necessary but not s u f f ic ie n t  for an examination to be a va l id  assess­
ment of  h is to r ic a l  thinking. The scope of th is  d isser ta t ion  does not 
al low for more than some l ines of thought on other aspects of  this  
complex task. I t  Is important that the question set is not fam i l ia r  
to the pup i l ,  or the answers given may be those of the teacher or 
the author of the textbook and the question w i l l  have tester memori­
zation only.  Marking memoranda must demand that the requirements of
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the question s e t ,  arc  m i l . Credit  must be given for that which each 
que t Ion purports to t e s t . An awareness of some c r i t e r i a  for 
measuring h is to r ic a l  thinking is necessary, in addit ion to r e l ia b le  
marking and standardizat ion procedures. The same basic issues which 
arose in th is  invest igat ion would apply to a l l  formal assessment in 
h is to ry ,  including internal examinations and evaluation at a mote 
jun io r  le v e l .  The l a t t e r  would require some modif icat ion ,  while  
s t i l l  remaining a va l id  test  of h is to r ic a l  a b i l i t y .
F i n a l l y ,  in maintaining that the advancement of h is to r ica l  thinking  
be accepted as the basic object ive  for the study of h is to ry ,  i t  is 
recommended that th is  should apply from the ear ly  years of  school.
This is not to deny the signif icance or the pup i l 's  l imited a b i l i t y .
I t  Is essent ia l  to take this into account, i f  anything is to be 
achieved. Such an aim need not be incompatible with the p up i l 's  
l im i ted  a b i l i t y .  Philosophical and psychological research may be 
used as a guide in implementing this aim. One must accept thvt  
se isory knowledge precedes cognit ive ,  concrete precedes the abstract  
and descr ip t ive  a b i l i t y  develops before analy t ica l  a b i l i t y .
With these l im i ta t ions  in mind, each of these stages, namely, sensory, 
concrete and descr ip t ive ,  may be used In ways which are to some 
extent  h i s t o r ic a l .  An awareness of the d i f f i c u l t i e s  involved is 
necessary and some S im pl i f ica t ion  is required. Both teaching and 
assessment In h istory  must be or ientated to meet these needs. In 
th is  way one may establ ish a far  be t te r  foundation for the development 
of h is to r ic a l  thinking.  I f  such an aim Is accepted and practised in 
a l l  aspects of a study of h is tory ,  I t  may be that higher levels of 
achievement can be at tained than ex is t ing  research suggests.
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105 H i tc h e l1 Place 
46 Mi tc n e l1 Street  
BEREA
Johannesburg 
2nd December, 1974
Dear
Enclos'd ir the material  for the assessment with which you have agreed 
to help me.
SECTION I - an a n a l y s i s  of s k i l l s  considered relevant to h is to r ica l  
thinking and history examinations.
SECTION I I - gr id on which s k i l l s  are l is ted  and questions are to be
entered. This is to be used for your analysis and only
this section need to be returned.
SECTION I I I -  relevant  examination papers. Please use this ma t e r i al i r  
the follow:no way -
SECTION I
Please enter any s k i l l s  not included, which you consider re levant ,  in 
the columns provided in Section I I .  The explanation of the terms used 
to denote various s k i l l s  is an attempt to ensure that each assessment 
is an evaluation of  the same type of a b i l i t y .  I f  there is any feature  
of this explanation with which you disagree, please make mention of  
I t  and any suggestion as to how this could be corrected would be app e-  
cla ted .
SECTION I I
Bearing Section I In mind, please re fer  to the selected material
(Section I I I ) .  On the gr id provision is made for the entry of the
question number, examination paper, examiner and moderator. Next to the 
appropr iate da ta , would you place a t ick  in the column(s) denoting the 
p a r t ic u la r  ski 11 (s) you think is being tested.
SECTION I I I
This includes the following material  for analysis -
1. J.M.B. Nov/Dec 1973 examination paper -  a l l  12 questions.
2. T . E .D . (U .E .C . ) Nov/Dec 1973 examination paper (S.A. and General
History) - a l l  16 essay questions.
3. T.E.D.  (U.E.C.)  Nov/Dec 1973 examination paper short questions
S.A. and General, as ind icated .
4. Questions selected from -
J.M.B. Nov/Dec 1970, 1971 , 1972 examination papers 
T . E .D . (U .E .C . ) Nov/Dec 1970, 1971, 1972, 1973 (Supp.)
examination papers.
Many thanks for your co-operat ion. Should you have any queries, my 
telephone number is 44 0440. I would appreciate i t  i f  I could have your 
analysis by the end of  the f i r s t  week In January, i . e .  3rd January, 1975-
Yours s in c e r e l y ,
FORMAL HISTORICAL THINKING TO BE ENCOURAGED AS A WORTH WHILE 
OBJECTIVE IN THE STUDYING OF HISTORY IN HIGH SCHOOLS.
DO THE T.E.D. AND J.M.B. MATRICULATION EXAMINATIONS TEST 
HISTORICAL THINK INGY  ______________
SECTION I
A. BREAKDOWN OF SKILLS AND ABILITIES WHICH MAY BE
SAID TO CONSTITUTE HISTORICAL THINKING:-
1. Vocabulary
2. Comprehensive
3. Ana lys is
i t . E x t r a p o la t i r  i
5 . Synthesis
6 . Judgement and Eva lua t ion
CERTAIN FURTHER SKILLS AND ABILITIES MAY BE NECESSARY 
IN APPLYING HISTORICAL THINKING,ESPECIALLY UNDER 
EXAMINATION CONDITIONS ___________________ ___
INCLUDE:-
M e m o r l z a t lo n  
R e f e r e n c e  s k i l l s  
T r a n s l a t i o n  
C o m m u n i c a t i o n  s k i l l s .
THESE
1.
2 .
3-
ii.
B r i e f l y ,  the terms l i s t e d  on Page One are thought to  convey the 
f o l l o w i n g
A1 . VOCABULARY
As h i s t o r y  is  a h ig h l y  verba l  d i s c i p l i n e ,  an understanding o f  i t s  
te rm ino logy  is  e s s e n t i a l . The concepts invo lved in terms vary In 
d i f f i c u l t y  accord ing to t h e i r  concreteness o r  abs t rac tness  an how 
c lo s e l y  they arc r e la te d  to the le a in c rs  personal  exper ience,  
- a b i l i t y  to d i s t i n g u i s h  between general  use o f  c e r t a in  words and 
use o f  same, w i th  h i s t o r i c a l  meaning e .g .  church,  r e v o lu t i o n  
- a b i l i t y  to  un e rs land  s p e c i f i c  terms e .g .  feuda l ism ,  RenuI: sance 
- a b i l i t y  to  understand t ime and h i s t o r i c  t ime e .g .  decade 
- a b i l i t y  to  understand names d e p ic t i n g  temporal per iod  e .g .  medieval 
- a b i l i t y  to  connect and use terms re la te d  to s p e c i f i c  per iod  e .g .
D iscovery o f  gold T ransvaa l /U ! t lande rs  
- a b i l i t y  to  use c o r re c t  te rm ino logy  in d e s c r ib in g  ways in which 
m a te r ia l  is  handled e .g .  b i a s , cons is tency .
2. COMPREHENSION
The general  unders tand ing ,  on a f a i r l y  s u p e r f i c i a l  b a s is ,  of new 
m a te r ia l  , makes poss ib le  an Indepth i n q u i r y  I n v o lv in g  f u r t h e r  s k i l l s  
- a b i l i t y  to  g ive  the g i s t  o f  m a te r ia l  read 
- a b i l i t y  to  descr ibe  s i g n i f i c a n t  f e a tu re (s )
- a b i l i t y  to  s e le c t  th a t  which is i n t e r e s t i n g  and puz z l in g  about 
m a te r ia l
- a b i l i t y  to  fo rm u la te  quest ions a r i s i n g  out  o f  these fa c to rs
3. ANALYSIS
I . e .  sepa ra t ing  a whole i n t o  i t s  component p a r t s .  This makes 
poss ib le  cn even deeper leve l  o f  comprehension. D i v i s i o n  o f  the 
m a te r ia l  I n to  i t s  elements enables one to  understand the p a r t i c u ­
l a r i t y  o f  the m a te r ia l  and appra ise i t  c r i t i c a l l y .  Hypotheses may
be set up is to the poss ib le  n a tu re (s )  o f  the component p a r t s ,  
- a b i l i t y  to name and descr ibe  the separate pa r ts  
- a b i l i t y  to i d e n t i f y  any incons is tency  between two o r  more pieces 
o f  evidence or  secondary source m ate r ia l
- a b i l i t y  to i d e n t i f y  b ia s , po in t  of view and value judgement
- a b i l i t y  to state  c r i t e r io n  ( c r i t e r i a ) ,  yardsticks used in analysis
- a b i l i t y  to state s i m i la r i t i e s  and dif ferences between two pieces of  
mater ia l
- a b i l i t y  to recognize nature of connecting l inks or lack of logical  
connection in an argument.
EXTRAPOLATION
That which is understood is used to formulate fur ther  p o s s ib i l i t i e s ,  
ideas or hypotheses ar is ing  out of the evidence even i f  not present 
in the evidence e.g.  "Knowing that th is is so, i t  is possible t h a t . . . "  
This di fers from sheer fantasiz ing as one has to be r e a l i s t i c  and 
ra t iona l  in suggesting p o s s ib i l i t ie s  and p ro b a b i l i t i e s .
- a b i l i t y  to frame a reasonable hypothesis
- a b i l i t y  to suggest reasonable proposit ions to f i l l  a gap in the 
evidence
- a b i l i t y  to make tenable inferences a f te r  examining a piece o f  evidence. 
SYNTHESIS
This l i t e r a l l y  means the bui lding up of separate elements into a con­
n e c ts  whole. I t  involves some form of organization based on decisions,  
- a b i l i t y  to u<e connecting l inks between the elements 
- a b i l i t y  to use an organizing pr inc ip le  to connect the elements 
p t in c ip le  coulo be causal» temporal e t c .
- a b i l i t y  t. assimila te  elements new to learner ,  Into organized body of
knowledge
- a b i l i t y  to select  and n o  relevant material  
- a b i l i t y  to create a product which is "whole".
JU D G E M E N T  A ND [ V A L UATION
This implies the use of a frame of reference; a conscious comparison 
is made between the features of the material  and cr I  te r  ion ( i a ) . In 
analysing the m ate r ia l ,  Judgements are made as to the relevance of 
m ater ia l ,  i ts  au then t ic i ty  and the use of bias 
- a b i l i t y  to use appropriate ' i ter i a in evaluating material  
- a b i l i t y  to evaluate sev ere  possible in te rpreta t ions of material  
- a b i l i t y  to connect c le a r ly  the c r i t e r io n ( a )  and judgement and to 
substantia te  the judgement by re fer r ing  to the c r i t e r i a  
- a b i l i t y  to d i f f e r e n t i a t e  between values of today and those of period
under discussion
- a b i l i t y  to In te rp re t  material  In accordance with values of  period 
under discussion
12 5
- a b i l i t y  to a rg i '2 a conc lus ion  and re jec t  poss ib le  conc lus ion ,  
giving 'easons
- a b i l i t y  to avoid dogmatic judgements and rather the exercise of  
caution and acknowledgement of doubt in in terpret ing  m a t e r ia l .
B1. MEMORI2A1 ION
The a b i l i t y  to memorize is necessary in most examination s i tuat ions  
unless the test is an open-book one. There are cer ta in  types of  
questions, even in the former type ot examination, where the memory 
fac to r  can be minimize^, e .g .  presentation of material  to be used, 
in the form of  a diagram, map, in te rp re t ive  passage e tc .  ! have 
included th is  s k i l l  in this sec t io i  as i t  is not a special  s k i l l  in 
th inking in h is tory ,  but i t  must be acknowledged that even in an 
open-book examination or In te rp re t ive  exercise,  some retent ion of in­
formation is necessary to apply s k i l l s  involved in an In-depth study, 
- a b i l i t y  to reca ll  accurately names, terminology and information 
sp e c i f ic  to topic studied 
-a * 11ty to recall  some dates attached to events and vice versa 
- a b i l i t y  to recall  procedures for co l lec t in g ,  handling and assessing 
evidence.
2. REFERENCE SKILLS
These are needed for  use, in par t icu la r  though not exc lus ive ly ,  on 
secondary source m a te r ia l . Historians re ly  largely on secondary 
sources, as do pupils ,  in reading around the topic to be explained.  
Their s g n i f icance for a history examination would be in d i r e c t ,  i . e .  
evidence of  relevant  extra reading and res* -rch would presuppose 
these s k i l l s .  Wh’ le the applicat ion of cer ta in  s k i l l s  included 
in (A) H is tor ica l  thinking may require research and thus reference  
s k i l l s ,  the l a t t e r  f a c i l i t a t e  such a study rather than go to make 
up an In t r i n s i c  feature of thinking in the p a r t ic u la r  d is c ip l in e  
- a b i l i t y  to use alphabetic system, In ux and contents headings 
- a b i l i t y  to use main types of reference books
3. TRANSLATION
This invclvcs an extension of the comprehension of mataria! by the 
t ra n s la t io n  of  I t  from one form to another.
- a b i l i t y  tc t rans la te  verbal materia,  to a diagram or map 
_ . m i , v  to t rans la te  a diagram or map Into verbal m a te r ia l .
4. COMMUNICATION SKILLS
The a b i l i t y  to communicate a product of h is to r ica l  study is 
necessary in most enterpr ises .  In oral  or w r i t ten  work in histoty  
t h i s  would apply.  For examination purposes this is essent ia l .  
However, the s k i l l s  involved are not pecul iar to the products of  
h i s t o r i c a l  study.
- a b i l i t y  to narrate  well and handle words so that the meaning is 
Immediately c lear  
- a b i l i t y  to organise prose so that a t ra in  of thought can be
f o l lowed eas i ly  
- a b i l i t y  to present an argument lo g ic a l ly
- a b i l i t y  to select  and present most approriate form for presenting 
outcome of inquiry .
The above analysis  is based on the work o f  Jeanette Coltham, 1 Lducationa1 
Objectives for  the Study of H is to r y ' ,  in "Teaching History"  No. 35, 1971.
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SECT I ON I I I  - EXAMINATION QUESTIONS____________________
S W  1 D . 27 ( 1 0  v ? • )  1
JOINT MATRICULATION BOARD 
GEMEENSKAPUKE MATRIKUL ASIERAAD
n \ n < i c v L . M i o N  i :>v v ‘ : n a t i o n , NOV LMB ER/nr :c r x : ^R ,  i d 73 
?o\tk i ; E-r Kg a: . NJvr.M:u:R/Dr;:r.i:?:Bi :r. i p 7 ;  
HISTORY 
(3 5 0  M a r k s )
(Tinc/Tyd: 3 Hours/Uur)
E x a m i n e r :  Mr E .G.  V i g l i e n o ,  B . A .  (H o n s )
M o d e r a t o r :  F r o l .  W.C. C a r s o n ,  M .A .
(70)
A n s w e r  F IV E  q u e s t i o n s  c h o o s i n g  T"«’0 f r o m  S u c t i o n  A and TWO : tom S e c t i o n  B. Number  y o u r  
q u e s t i o n s  c o r r e c t l y  and  c l e a r l y .  A c c u r a t e  and a d e q u a t e  f a c t u a l  k n o w l e d g e  i s  e s s e n t i a l ;  
e q u a l l y  i m p o r t a n t  i s  t h e  a b i l i t y  t o  us e  r e l e v a n t  i n f o r m a t i o n  i n  a n s w e r i n g  t h e  q u e s t i o n s .
You s h o u l d  r e a l i s e  t h a t  t h e  i n f o r m a t i o n  p r e s e n t e d  i n  t h e  f o r m  o f  s o u r c e  e x t r a c t s ,  s k e t c h  
m aps ,  c a r t o o n s ,  g r a p h s  and  t h e  . i k e ,  a r e  i n t e n d i d  t o  h e l p  y o u  a n s w e r  t h e  q u e s t i o n .  K  i s  
a l s o  s u g g e s t e d  t h a t  y o u  s p e n d  a b o u t  f i v e  m i n u t e s  r e a d i n g  t h e  q u e s t i o n  o f  y o u r  c h o i c e  .. .w 
t h i r t y  m i n u t e s  a n s w e r i n g  i t .  Remember t h a t  i t  i s  t h e  q u a l i t y  o f  y o u r  a n s w e r  r a t h e r  l i . a n  
i t s  l e n g t h  t h a t  c o u n t s .
SECr iON A
1. ' N a p o l e o n  h a s  r e m a i n e d  a g r e a t  and c o n t r o v e r s i a l  h i s t o r i c a l  f i g u r e .  To some h i s t o r i a n s  
he  f u r t h e r e d  t h e  w o r k  o f  t h e  T r e n c h  e v o l u t i o n ;  t o  o t h e r s  he d e s t r o y e d  t h e  w o r k  o t  t h e  
R e v o l u t i o n . * V h i c h  v i e w  w o u l d  you  s u p p o r t ?  G i v t  r e a s o n s  f o r  y o u r  a n s w v : .
OR
D i d  t h e  V i e n n a  S e t t l e m e n t  o f  1315 r e s t o r e  t h e  O l d  O r d e r  6 r  n o t ?  G i v e  r e a s o n s  f o r  y o u r  
a n s w e r .
: .  Read t h e  f o l l o w i n g  e x t r a c t  c a r e f u l l y  and  t h e n  a n s w e r  t h e  q u e s t i o n s  w h i c h  f o l l o w .
r e c o n c i l e d  w i t h  t h e  r i g h t s  and  s a . c t y  . .
p r o p e r t y .  ^ opc  t h a t  t h e  F r a n k C u r t  A s s e m b l y  can  b r i n g
. . .  W h i l e  s u c h  c r i m e s  h a v e  p u t  an one  - ^  - o v c r n ,ri, n t  ha8  t a k e n  up w i t h  t h e  more
a n o u t  German u n i t y ,  1 h a v e  t , e Ge l man C o n s t i t u t i v n  b e g u n  by  t h e  F r a n k f u r t  A s s c n o l y .
i m p o r l . n t  C e „ , n  * U W .  « h .  w o r k    ,  t o  „ v W l l i -
2 5 t h  M a y , I S A " .
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( b )  WI,.iC v f r c  I I , c  o b k c t e  n .  t h o s u  who r r t  a i  F i . m k f u r i ?  ( 1 5 )
( c ) V.hy d i d  t h e  Nat u r a l  As . vrob ly  o f f e r  t in;  r . r r w n  l o  F r - d v c i c k  W i l l i . i n ?  WliaL c r ow n  
was o f f e r e d  Lo l u m /
( d )  Why w o u l d  A c c e p t a n c e  o f  t h i s  c r o w n  have  e n d a n g e r e d  ' t h e  r i g h i s  and  s a f e t y  o f  t h e
German b t a t e s ' ? "  •
( e )  Vxh.it doe* ,  t h e  e x t r a c t  r e v e a l  a b o u t  F r e w  r i c k  W i l l i a m ' s  a l t i t u d e  t o  German u n i t y  and
t h e  L i b e r a l  c a u s e ?  How i  a t  was he  r e a l l y  i n t e r e s t e d  i n  German u n i t y ?  ( 1 0 )
( f )  What sc hem e  f e i  c c m a n  u n i t v  d i d  F r e d e r i c k  W i l l i a m ' s  g o v e r n m e n t  t a k e  up ' w i t h  t h e
more  i m p o r t . » n t  Ge rm an  S t a t e s 1 ? Wlui t  was t r ie  ou tc om e o f  t h i s  P r u s s i a n  scheme? ( 1 5 )  (70
OR
Read t n c  f o .1 l o w i n g  e x t i n c t  c a r e f u l l y  end  t h e n  a n s w e r  t h e  ( j nes i  i o n s  w h i c h  f o l l o w .
r c p r n s c n t a t
n a t i o n  a r e  a s s e m b l e d  a b o u t  me.
was
ct
was v e r y  l i m i t e  and  b a r e l y  h a l f  1 1,11 !_* , i )e f o r j n n n s  were  v e r y  u n e v e n l y  d i s t r i b u t e d  e v e :  m ummmmssmm
p r i v a t e  i n d i v i d u a l s  ^ I,c b P , T . 0 . /
We owe many b e n e f i t s  t o  a yen.  - v u s  a l l y , t o  t h e  b r a v e r y  o f  h i s  s o l d i u r s  as w e l l  a.*; o f  
o u r s ,  t o  t h e  s e l f - s a r n t  i ce o f  t h e  v o l u n t e e r s ,  and t o  t h e  ha rm ony  o f  t h e  v a r i o u s  p e o p l e s . , . .
Out  o f  g r a t i t u d e  t c  o u r  a l l y  f o r  t h e  s e r v i c e s  she has  r e n d e r e d  t o  I t a l y  . . .  s o r e
s a c r i f i c e  w as  n e c e s s a r y  . . . .  I  Lave  a g r e e d  t o  a t r e a t y  p r o v i d i n g  f o r  t h e  r e u n i o n  o f  bavoy  
and t h e  d i s t r i c t  o f  N i c e  t o  F r a n c e .
We t i l l  h a v e  many d i f f i c u l t i e s  t o  o v e r c o m e ,  b u t  s u s t a i n e d  by p u b l i c  o p i n i o n  ..ad oy  t h e  
l o v e  o f  t h e  p e o p l e ,  1 w i l l  n o t  p e r m i t  any r i g h t  o r  l i b e r t y  t o  be i n f r i n g e d  o r  d i m i n i s h e d  . . .  
and s h o u l d  t h e  e c c l e s i a s t i c a l  a u t h o r i t y  r e s o r t  t o  s p i r i t u a l  a rms  i n  s u p p o r t  o f  i t s  t . - . r p o r a *  
i n t e r e s t s ,  1 w i l l  . . .  f i n d  s t r e n g t h  t . ;  m a i n t a i n  c i v i l  l i b e r t y  and my a u t h o r i t y ,  t o r  t h e  
e x e r c i s e  o f  w h i c h  I  owe an a c c o u n t  o n l y  t o  God and t o  my p e o p l e  . . . . '
A d d r e s s  t o  t h e  T u r i n  P a r l i a m e n t  by  V i c t o r  Dr,manual  1: ,
2nd A p r i l ,  1860.
Q u e s t i o n s :
( a )  What d o e  a vne  e x t r a c t  t e l l  y o u  a b o u t  t h e  g o v e r n m e n t  o f  t i n  K in g d o m  o f  N o r t h  i ' - a l y ? ^
( b )  What ' i n v a s i o n  had  b e e n  r e p e l l e d ’ ? Why h a d  t h i s  i n v a s i o n  o c c u r r e d ?
( 10)
( c )  How h a d  L o m b a r d y  b e e n  f r e e d  ^
( d )  How h a d  C e n t r a l  I t a l y  ' b e . m  d e l i v e r e d  by  t h e  r e m a r k a b l e  c o u r a g e  o f  i t s  i n h a b i t a n t s ’ :
( c )  Who w a *  I t a l y " ,  c m c r o u ,  a l l y ’ ? M , y  d i d  . h e  a . s i . c  I t a l y  i n  h e r  s t r u g g l e ?  ( I d )
( f )  What s e r v i c e s  h a d  t h i s  a l l y  ' r e n d e r , . d  r u  . t  i l y
( g )  'We s t i l l  h a v e  many d i f f i c u l t i e s  t o  ov e rc om e . . . ’ What do  y o u  t h i n k  V i c t o r  ^  (7Q) i
Em, m u e  I  was r e f e r r i n g  t o ?
1. , h ,  f o l l o w i n g  b r i e f  d e s c r i p t i o n  o f  p o U t i ' c l  c o n d i t i o n ,  i n  B r i t o i n  b e f o r e  t h e  p . . . i n .
o f  t h e  C r o a t  H e f o r m  A c t  < » • * » '  „ „ „  t h .  „ , . t  l i b e r a l  f o r m  o f  g o v e r n m e n t
' A t  t h e  o u t b r e a k  o f  t h e  f r c . i c . i  * . t j , c m o n a r c h y  and  an e l e c t e d  L a r l i a n e n t ,
-
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owing a r i s t o o  ui  y o r g a n i s e d  i  11 l  o t w o  1 at" vv p o l i i  i c a i  p a r t i » < — Lin* i u r  L l  * • and l ' i u  i  gs  • 
B e a r i n g  t h e  . . h o v e  e x t r a c t  i n  m i n d ,  e x p l a i n  how t h e  B r i t i s h  p a r l i a m e n t a r y  r . ya ten .  h a d  ch anged
by  1928? ( 7 0 )
OR
Lord B a l f o u r  d e c l a r e d  t the I m p e r i a l  C o n f e r e n c e  of 1926 t h a t :
•The m o t h e r  c o u n t r y  [ B r i t a i n ]  and t h e  D o m i n i o n s  a r e  a u to n o m o u s  c c t e s u n i t i c s  w : t h i n  t h e  
B r ' t  i  *-h E m p i r e ,  e q u a l  i n  s t a t u s ,  i n  no  way s u b o r d i n a t e  t o  one  . n e t h e r  i n  any au p e i - * o f  t.eir 
d o m e s t i c  or e x t e r n a l  a f f a i r s ,  t h o u g h  u n i t e d  by a common a l l e g i a n c e  t o  t h e  C r o w n , and  f r e e l y  
associated as members  o f  t h e  B r i t i s h  Commonweal th o f  N a t i o n s . 1
Ques t  : o n s :
( a )
(b )
( c )
(d)
e r . t u i y ?
(5)
( 1 5 )
Who v o r e  t h e  D o m i n i o n s  i n  1926?
How h u d  t h e  D o m i n i o n s  become au to n o m o u s  d u r i n g  t h e  n i n e t . e e
The B a l f o u r  D e c l a r a t i o n  d e f i n e d  t h e  new r e l a t i o n s h i p  b e t w e e n  a r i t a \ a  ar.d h e r  ,, •• ..nivn... 
What w e r e  t h e  r a i n  c h a r a c t e r i s t i c s  o t  t h e  ' o l d ' r e l a t i o n s h i p  t h a t  e x i s t e d  b e t w e e n  
B r i t a i n  a n d  h v r  D o m i n i o n s ? ( 10)
Wl ic t  c i r c u m s t a n c e s  h a d  l e d  B r i t a i n  t o  g r a n t  D o m i n i o n  s t a t u s  t o  some Ot  . c r  t e i r . t o . i e s  
o v e r s e a s ?
S t u d y  t h e  f o l lo w i n g  maps c a r e f u l l y  and then answer th a  q u es tion s  which . o l lo v . .
T
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Q u e s t i o n s :
( a )
<b>
(c^
(d)
(e)
W h a t  does Map 1 t e l l  y o u  a b o u t  t lie E u r o p e a n  penc' .  r a t i o n  o f  A l r i c n  : n  t h e  . 8 7 0  t
Wlty was E u r o p e a n  p e n e t r a t i o n  l i m i t e d  t o  t h e  a r e a s  sh ow n  on Map . '•
What  d o e s  Map 2 t o l l  y o u  abou t  t h e  E u r o p e a n  p e n e t r a t i  at •>} At i  t e a  b„. 1 11 4
S t a t e  t h e  f a c t o r s  t h a t  a c c o u n t  t o r  t h e  s i t u a t i o n  a s  si ,own on • •.
18987
( £ )  What r e s u l t s  d i d  t h e n e  l i n e s '  o f  p o l i t i c a l  p v e r  -uve b r i r . , ' ,  aoou t
OR
S t u d y  t h e  f o l l o w i n g  maps c a r e f u l l y  and t i t c n  anewe;  t h e  q u o a t . c n *  w.,.v.a * o . l o w .
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qupst ion^ :
( a )  M i  a t  d o e s  Map I L e i I  y o u  a b o u t  E u ro p e  i n  1914? ( 3 0 )
( b )  C o m p a r i n g  Maps I ,nul  2 w h a t  t e r r i t o r i a l  c h a n g e s  d i d  t h e  F i r s t  W o r l d  War b r i n g  a b o u t
i n  E u r o p e ?  " ’ ( 2 0 )
( c )  'We a r r i v e d  [ a t  V e r s a i l l e s ]  d e t e r m i n e d  t h a t  a Peace  o f  j u s t i c e  and  w is d o m  s h o u l d  be
n e g o t i a t e d :  we l e f t  i t  c o n s c i o u s  t h a t  t h e  T r e a t i e s  i m p o s e d  upo. i  o u r  e n e m i e s  w e r e
n e i t h e r  j u s t  n o r  v i s e  ( H a r o l d  N i c o l e o n )
What a r r a n g e m e n t s  made by t h e  Treaty o f  V e r s a i l l e s  w i t h  r e g a r d  t o  Germany  c o n f i r m  
H a r o l d  N i c o l s o n ' s  o b s e r v a t i o n ?  ( 2 0 )  (7 0 )
’ Ou t  o f  t h e  c o n f u s i o n  c r e a t e d  by  t h e  F i r s t  W o r l d  War came an a l m o s t  u n i v e r s a l  y e a r n i n g  f o r  
new o u t  l o o k s , new p o l i t i c a l  and s o c i a l  s y s t e m s , and  new m a n n e r s .  The  mo s t  r a d i c a l  
r e s o l u t i o n  o f  t h e s e  l o n g i n g s  o c c u r r e d  i n  R u s s i a , when i n  1917 n s p l i n t e r  p o l i t i c a l  p a r t y  
c a p t u r e d  p o w e r  and c r e a t e d  a new s o c i e t y . '
What w o r e  t h e  m a i n  c h a r a c t e r i s t i c s  o f  t h e  new s o c i e t y  c r e a t e d  i n  S o v i e t  R u s s i a  b e t w e e n  19 17
and 1924? '  (7C>
OR
'My o b j e c t  i s  s i m p l e .  1 w a n t  t o  make I t a l y  g r e a t ,  r e s p e c t e d  and  f e a r e d . ' M u s s o l i n i .
How d i d  M u s s o l i n i  go  a b o u t  t r y i n g  t o  a c h i e v e  h i s  o b j e c t  i n  t h e  p e r i o d  1 ->22 t o  1939 . .. ^  ^
w i t h  w h a t  s u c c e s s ?
' T h e  f a t e  o f  J a p a n ,  whe n  f i n a l l y  d e f e a t e d ,  was d e c i d e d  by  t n e  A l l i e d  l e a d e r s  when t h e y  ; •  ^
i n  Po ts da m i n  G er m a n y .  Here t h e y  a g r e e d  t h a t  m i l i t a r i s m  n u s t  be s t am ped o u t  i n  " C a n  ■ n 
an a t t e m p t  m u s t  be made t o  i n t r o d u c e  a m o r t  d e m o c r a t i c  f o r m  o f  g o v e r n m e n t .
Show how t h e s e  two  d e c i s i o n s  w o re  c a r r i e d  o u t  i n  J u p a n  i n  t h e  p e r i o d  . ) • *  > t o  I
OR
’ I n  t h e  h i s t o r y  o f  m o s t  r e v o l u t i o n s  t h e  f i r s t  r a p t u r e  o f  success h a s  b e e n  f o l l o w e d  b y  - e n g  
h a r d  y e a r s  o f  g l o o m  and  s t r a i n .
D i s c u s s  t h i s  s t a t e s i c n c  w i t h  r e f e r e e ,  t o  t h e  , r u b l e s  f a c e d  b y  t h e  n e w l y  i n d e p e n d e n t  A f r i c a  
s t a t e s .
SECTION H
e x p a n d i n g  c o l o n y .  g ,.c u m a r k . Tmo S o u t h  A f r i c a n  f r o n t i e r .
OR ‘
S.'The  Voorti
human]
r e p r e s e n t a t iv e s . ’ t o  t h e  c o u r r e  o f  t h e  G r e a t  i r . k  t r o m  1*36  to  . 8 5 4 .
a d v ' l l  C o ncentra te  on the w i n  u s p .d t .  and support yowr . e n . r . i  ^
conc lus ions  w i th  o few w e l l -c h o s e n  e x a o p l v . .>
P . T . O . /
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Study the x l o w i n g  t a b i c  c a r e f u l l y .
r ~ — ’  " "  ------------------------------------------------------------------------------------------------------ .---------------------------------------"i
T H E  D IA M O N D  F IE L D S  D IS P U T E S
C l-X IM A N t
N ith o f is  W a te t lio t r  
 ^Dux id A rn o t)
A n  as C l a im r.n
I  am i'b*.)! Landx 
ra jtt .tii.i west o f 
V aa l R iver.
R r axo ns  A  "VAN i n
1 on 1 fron t Is l i t  is t< R .nsalt t i in lix v u ttd : D V 'th a n 'x  
I ic a tt  r.f IK.i* V 'ttb rrR  1 nt draw n v i ’ in  1" '!■ 
t m i t r iu  K n it c r ili d .ol t j n fb r l l  lantds to  A dam  K 'A  
A< itin  h o t  x. Id  Int. V I i l iv i io l i i  r rx c tv r , bvv »of 
i ...' I lu l l  1 .ands, to  O K S  W ate rli n r  cla im ed 
C ornells K nk  had liren I ts vassal.
4 mm
OVTCUMK
C laim  to whole o f 
(• r iq  in lan d  
rccncn iicd .
O  F  S. (B ra n d ) C am p brll Land* 
ta x i o f V ah l
W c x i o f Vaal
I .mix ca«t o f  V aa l had Veto , a it o f O ru n rr  R ix n  
S i’ i t  i< v n ly ,  and 1 id  b t tn  ru led  by Ui i l is ll.  ( ir . in ts
n i '  aha'i 1 i ir t l  in  O K S  by HI icm fon tc in  C > nvcntn n 
I ' l  ( . 'a im  o i 0 1  F was Uso based on occu pa tion : 
t'lir o I S h id  ru  i d th r .’ tea.
I U i ' l i  h f i ' t  l r.n A d a ilt K n l.'x  q tic - lin 'i ih lc deed o f ‘ .air. 
H i v.id xvillii || to  i v iii it  m a tin  to  a rb itra tion .
C laim s rc jrc tc ii 
W c v trrn  D i.tndary 
to  be I ’ la tbers- 
D avid 's  ( i r a l*
Ra mall
Kot.x i x, ( tu» am
namt x 
(T h ro d o r P  >n x )
I and w rx i of 
1'la the r i;-V a a l*  
Mao .i‘ xi i nc. 
V » a l-H a r l»  A m .
T h e  tribe  I tad always occupied th r  laud Kr.vtc A w a rd  line.
i n tine fron t 
M n tico  m  M a q u a v i ( 
In  1 latl-viK  f
S .A. R epublic 
(M .  W . P rcto r> ti» )
Vaal-HarU Area. The te rn t i y  x as xxiilnn the xx« s'.ein K n i n d e o '  
l i  e Re; obi c T r ' t i t n r y  n v r t ’ i o f th r \  i l l  i l  hi ru 
cedi d by S a 'd  R im  Convent'on. I f * '-  P rr to r iu s  
a 't r n i fn  1 t i n i f ’.ii Ic th r  a r n  in t l i r  Transvanl h i |.m  
r I  m i.atii II o i I . '  i ' l . t e i r l i ' i  had cn n q itfrc d  Hie l i  i r i iu r x
Chum  Trjectcd 
\V i « trrn  b o u m liry  
a t M a q u a iti.
Krom A . N .  l i o y c c :  F u r r n c  and S o u t h  A f r i c a .
( . )  W i t h  t h .  . i d  o f  t h e  . b o v .  t a b l e  e x p l e i n  why t h e r e  w e .  a d  — ohd f i e l d  d i s p u t e  i n ^ t h e  
' . 8 7 0 ' s  b c t v e e n  G r e a t  B r i t a i n  and t h e  B oe r  R e p u b l i c s .
(b) How was the dispute settled? 
S t u d y  t h e  following map carefully.
( 2 5 )  ( 7 0 )
OR
y
■ / /  SOUTIKA'. m  1
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RICA
F ro m :  A . N .  B o y c e :  l u r e p e  - 'ml
Stni tn A f r i c a .
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. . .  “ — %
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'A  c o m p a r is o n  o f  g o v e r n m e n t  i n  th e  U.ipc C o lo n y  .,nd th e  h o c r  R e p u b l i c s  i n  t h e  l a t e  1 8 5 0 's  
shows t h a t  t h e  l a t t e r  w e r e  f a r  . m r c  d e m o c r a t i c . '  Do y o u  a g re e ?  G iv e  re a s o n s  f o r  y o u r
answer. <70)
OK
'In 1910 th e  h r i t i s h  at l a s t  a t t a i n e d  t h e i r  p r i m a r y  g o a l  i n  S o u th  A f r i c a ,  f o r  t h e  Sou; i 
A f r i c a  Act u n i t e d  th e  t e r r i t o r i e s  o c c u p ie d  by w h i t e  p e o p le  i n t o  a B r i t i s h  D o m in io n .
W hat c i r c u m s t a n c e s  i n  S o u th  A f r i c a  b e tw e e n  1902 and 1910 e n a b le d  t h e  i r i t i s h  g o a l  t o
a c h ie v e d ?
In his book u t u  A i r i .  ,. :  ('■.v.-crnme n t  & P o l i t i c s , D e n n is  W ovval 1 makes th e  point
enduring issues o f  b o u t h  A f r i c a n  p o l i t i c s  s i n c e  1910 are r a c e  r e l a t i o n s ;  the c o u n ti, s 
constitutional s t a t u s ;  and t h e  n a t u r e  of S o u th  African n a t i o n h o o d .
How f a r  did these three i s s u e s  affect the development of political parties in ..o-i<h 
during the period 1910 to 1939?
OR
Comment on each o f  t h e s e  a s p e c t s  o t  S o u th  A f r i c a  s f o r e i g n  p o l i o ,  
y e a r s  after the Second W o r ld  W ar.
(70)
8  « S . T 8 s r s m r
(20)
(5 0 )  ( 7 0 )
l l  . . I
c ( S B ;
^  \
i W 7 C X , ,
— ± : L 4 S i t 4 -
"WE BROUGHT YOU CUT TO LWUOV
Y O U R S E L F ,  AWD ENJOY YO U R S ELF Y O U j ^ t l  l "
, ;,m: D .M . Low: The F e a r f u l r . T . o . /
BUTLER: ‘How would you like to be d o n e , sir? Soft, medium, or wen done' 
F r o m :  The L e y d e n  Book o£ C a r to o n s  ( 1 9 6 3 ) .
OR
i s  s z s a r z m a *  - 5 - ™ — — — "
 .
g o v e r n m e n t ' s  p o l i c y  w a s .
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F ro m :  Conn o l l y  C i r r o o n y .
P . T . O . /
- 1 0 - D. 27
W>at v t f c c i s  . •">' p r e s e n c e  o t  v!ii tc s t - v t l c r s  have on A f r i c a n  s o c i e t i e s  i n  S o u th  A f r i c a
d u r i n g  t h e  U J ' . i e t i ' o n t l i  c e n t u r y ?  (T h is ,  i s  an  o v e r v i e w  e s s a y .  C o n c e n t r a t e  vr, t h e  m a in  
a s p e c t s  a n d  s u p p o r t  y o u r  g e n e r a l  c o n c l u s i o n s  w i t h  a few  v e i l - c h o s e n  e x a m p l e s . )  (7 0 )
OR
E x p l a i n  h o v  t u e  S i>u th  .\! r i c u n  g o v e r n m e n t 's  p o l i c y  o f  s e p a r a t e  d e v e lo p m e n t  h a s  a f f e c t e d  th e  
p o s i t i o n  o f  t h e  C o l o u r e d  P e o p le .  ( 7 0 )
Selected Q m^t ions
J.M.B. Nov/Dec 1972. Examiner : Mr E.G. V ig l i e n o
Moderator:  Professor  N.G. Garson
S E C TIO N A
5. The f o l l o w in g  is  a summary o f  H i t l e r ' s  moves 193^"!939•
i 333 -  H i t l e r  made Chancel lo r  f Germany.
193^ - 5 Germany begins t o  rearm.
1936. (March) -  German troops move in to  the Rhineland area.
1938 (October ) -  Pact made between Germany and I t a l y .
1938 tMarch) German occupat ion o f  A u s t r ia  in support  o f  
A u s t r ia n  Nazis.
1938 (September) German occupat ion o f  pa r t  o f  Czechos lovakia ,  
in support  o f  Sudeten Germans.
19 3 9  (March) German occupat ion o f  the res t  o f  Czechoslovakia .  
(August) Pact between Russians and Germans 
(September) German a t ta c k  upon Poland launched.
Show c l e a r l y  why and how these moves led to  the outbreak o f  
the Second World War. (7
OR
5 . a l t .  Show how the w e s te rn i z a t io n  o f  Japan in f luenced her
fo re ig n  p o l i c y  f rom 189^ to  1939•
SECTION B
7 The Great Trek has been in te rp re te d  in many d i f f e r e n t  ways.
Her2 are s i x  statements about the Great T ek.  Read each 
c a re fu l  1y .
(a) Prof .W.M.MacMil lan la b e l le d  the Great Trek " t h e  great  
d i s a s te r  o f  South A f r i c a n  h i s t o r y " .
(b) P r o f .E . A .Walker saw i t  as 1 the cen t ra l  event in the h i s t o r y  
o f  European man in Southern A f r i c a "  and as " t h a t  long 
se r ies  o f  f l i g h t s  from the oncoming . . .  B r i t i s h  . . .
(c ) Prof .L .Fouche descr ibed i t  as " fundam en ta l ly  a desperate 
p ro te s t  aga ins t  c. a l i t y  between b lack  and w h i te .
f d ) Rro f .C .  de K iew ic t  s ta ted  tha t  " t h e  Great Trek represented
a dec is ion  to g ive  up the f r o n ta l  a t ta c k  (on the Bantu 
t r i b e s )  and undertake an o u t f l a n k i n g  movement . . .  The 
Great Trek i n d is s o lu b l y  l inked the fu tu re  o f  a l l  South 
A f r i c a  w i th  the Boer r i c e . "
/ „ )  Dr D.F.Malan remarked th a t  i f  1 the foundat ions fo r  an
independent South A f r i c a n  nat ionhood were g ra d u a l l y  la d 
in the (18 th Century) Cape Colony . . .  then the Voor t rekkc rs  
w i th  t h e i r  s t rug g le s  and s u f f e r i n g  and t h e i r  great ach ieve-  
. . .  ._1____  a nr i r t i c p d  tha t  independent nat ionhood
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( f) P r o f . C. F. J . M u l le r  says th a t  the Great Trek was b a s i c a l l y
a r e b e l l i o n  aga ins t  the B r i t i s h . "
W r i te  a s ho r t  comment on each statement e x p la in in g  what you t h in k  
i t  means by r e l a t i n g  i t  to your study o f  the Great Trek.  (70)
OR
7 . a l t .  Why d i d  B r i t a i n  in her r e a c t io n  to the Great Trek annex and k e e p  
Natal  (18^3) but annex and l a t e r  abandon the Orange River  
Sovere ign ty? (7 0 )
8 " I  a t ta c h  to  the annexat ion (o f  the Transvaal)  the g rea tes t
importance.  I t  solves a leg ion  o f  d i f f i c u l t  ques t ions ;  i t  
r e l i e v e s  us from many real  and press ing  dangers and i t  puts 
us as regards (South) A f r i c a n  p o l i t i c s  in a p o s i t i o n  more 
favou rab le  than any wnich we have as ye t  oc cup ied . "
What c o n d i t i o n s  in the Transvaal and South A f r i c a  do you th in k
Lord Carnarvon had in mind when he wrote the above l e t t e r
to  D i s r a e l i  in October I 8 7 6? (70)
OR
8 . a l t .  O u t l i n e  the pa r t  played by Paul Kruger in Transvaal and
South A f r i c a n  a f f a i r s  in the per iod  1885 to 1899* (70)
J . M. B■ Nov/Dec 1971. Examiner: Mr E .G .V ig l ieno
Moderator:  Professor  N.G.Garson
SECTION A
2. To what ex ten t  d id  Napoleon I I I  r e ta rd  o r  promote the
u n i f i c a t i o n  o f  I t a l y ?  (70)
OR
l . a l t .  Exp la in  how Bismarck succeeded in e l im in a t i n g  A u s t r ian
in f l u e n c e  from the German S ta tes .  (70)
$ . (a) Exp la in  the o r i g i n  and aims o f  the C h a r t i s t  Movemeit. (20)
(b) Snow how most o f  these aims had been rea l i sed  by 1918. (90) (yg)
3 "Pear l  Harbour resolved In un hour the dilemma the American
people had faced since 1939- Since 1939 the United States 
had been a l im i t e d  b e l l i g e r e n t ,  but the Roosevel t Ian p o l i c y  
o f  p a r t i a l  p a r t i c i p a t i o n  d id  not o f  i t s e l f  lead to f i n a l  
involvement in the war.  The United States ,  as in 1917, 
was n e i t h e r  forced nor manoeuvered in to  war, i t  entered 
the Second World War because i t  could not stay ou t  "(The 
Growth o f  the U.S.A. Part 2 by R.C. and J.E.Morpurgo) "  ;
(a) Exp la in  the dilemma o f  the Americ people in 1939. (25)
(b) What was " th e  Roosevel t ian  p o l i c y  o f  p a r t i a l  p a r t i c i p a t i o n ^  (30)
"m i  : 2 ; - 4 r : n , " r r  ™ “ ™ ' <«> „ „
Rood the to l l o w in g  two passages and then answer the quest ions  
which f o l l o w .
eanwhi1e an event o f  more encouraging s ig n i f i c a n c e  had been 
ta k in g  p lace in San Franc isco where on 26 June 1945, f i f t y - o n e  
foundei members signed the in te r n a t i o n a l  t r e a t y  which three 
months l a t e r  brought in to  being the United Na t ions.  This was 
the c u lm in a t in g  ac t  in a se r ie s  o f  d e c la ra t io n s  and conferences 
. . .  in wh ich the Western a l l i e s  e i t h e r  alone o r  in company 
w i th  the Soviet  Union had formulated the aims f o r  which they 
were l i g h t i n g ,  the nature o f  the peace they sought to  e s ta b l i s h  
and the means whereby the peace and s t a b i l i t y  o f  themselves 
and the wor ld  a t  la rge was to  be assu red ."
"Since 1945: Aspects o f  Contemporary World H i s to r y "  ed i ted  by
J .L .  Henderson.
"The Un ited  Nat ions p e r f e c t l y  embodies in i n s t i t u t i  naI form 
the t r a g i c  paradox o f  our age: i t  has become in d i spensable
before  i t  has become e f f e c t i v e .
H.G. N icho las ,  "Un i ted  Na t ions " ,  An A r t i c l e  in "Encounte r " .  
February 1962.
(a) Exp la in  b r i e f l y  the o r i g i n s  o f  the Uni ted Na t ions.  (15)
(b) State th ree  impor tant aims o f  the United Nat ions .  (15)
(c)  Exp la in  th ree  bas ic  p r i n c i p l e s  on which the United
Nations bases i t s  dec is ions  in the p u r s u i t  o f  i t s  aims. (15)
(d) In an essay o f  not  more than one page in your answer 
book, d iscuss  the po in t  o f  view expressed in the second 
passage above ( the impor tant words have been u n d e r l in e d ) .  (25)
SECTION B
I . a l t . B o t h  a l t e r n a t i v e  quest ions to  be assessed. (Quest ions,  
map and car toon a t ta ched ) .
) . a l t . " I n  the modern democrat ic s ta te  a na t iona l  l e g i s l a t u r e ,  
e lec ted  by and respons ib le  to the people,  is  an 
ind ispensab le  pa r t  o f  democrat ic mach inery ."
C. Rodee : In t ro d u c t io n  to P o l i t i c s .
(a) How is the R epub l ic 's  na t io na l  L e g is l a t i o n  e lected?
(b) Whv do you th in k  th a t  'a na t iona l  l e g i s l a t u r e  e lec ted  by 
and respons ib le  to  the people '  Is an Indispensab le p a r t
o f  democrat ic  machinery?  ^ ^
(c)  In what ways is the South A f r i c a n  na t iona l  l e g i s l a t u r e  
respon s ib le  to the people?
(d) What a re  the fu n c t io n s  o f  the South A f r i c a n  na t io na l  
l e g i s l a t u r e ?
(25)
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sin | t ic s t a t i s t i c a l  tables (No. I -  4) comment on some
of |U I- u,ntje® that have occurred in the economic posit ions
. 1 / '  ourec* oiid Asian peonies in South Afr ica since
l9Jb- (See attached tables) (70)
jw v /u e c J J IT O .  Examiner: Mr A. N. Bovce
Moderator: Mr J. H. Homan
SECTION A
■ • Discuss the nature of the reforms demanded by the
people of  France in 1789. (70)
2.  Discuss the problems facing Bismarck in the u n i f ica t ion
of Germany and explain how he solved these problems. (70)
3. Six p o l i t i c a l  cartoons by the famous cartoonist David Low 
have been provided. Comment on these cartoons inaa essay
on the problems confronting the League of Nations 1919 to 1936.
You w i l l  be given special cred i t  i f  you show that you are 
able to in terpre t  the problems indicated by the cartoonist .
(see attached sheets for the six cartoons).  (70)
SECTION P
7. Read the fol lowing extract from a history of South Afr ica
and then answer the question which follows
"The B r i t ish  policy of t ry ing to control the Voortrekkers, 
which had started with the Cape of Good Hope Punishment Act 
and culminated with the annexation p: the Otange R iv r r 
Sovereignty, had fa i le d .  I t  had ta i led  because laws enacted 
by the Parliament at Westminster and annexations proclaimed 
by a p e r ip a te t ic * high commissioner could not be translated  
in to  a systematic power structure w i thout a f i nanc1 a ' ccnmjj_^ 
ment which no B r i t ish  Government was w i l l in g  to make. In the 
£roce^” of f a i lu r e  the pendulum had swung r ight  over from a 
t rea ty  system which was designed to protect Africans and other 
non-whTTcPpeop1e from disrupt ion by turbulent B r i t ish  subjects,  
t,. a convention system which amounted to a Br i t ish  a l l ian c e  
with Independent white communities, who were assured the right  
to acquire ammunition supplies, against the ir  non-white neigh­
bours, who were denied that r ig h t . "
(- 'per ipatetic  means moving from place to place in the course 
of duty or i t i n e r a n t . )
r n m r n m m - -
th is  period of time.
OR
7 . a l t .  D e s c r i b e  the par ,  played by Andrle,  P re to r ia ,  In South ^
African history .
(70)
" A l l  t h e  c o n d i t i o n *  o f  S o u th  A f r i c a n  p o l i t i c s  have bean a l t e r e d  b y  th e  r e c e n t  
discovery of d ia m o n d s  ( 1 8 7 0 ) . "
E. F a i r f i e l d  o t  th e  B r i t i s h  C o l o n i a l  O f f i c e .
How did the d i s c o v e r y  of d ia m o n d s  a l t e r  th e  c o n d i t i o n s  o f  S o u th  African p o l i t i c s ,  
especially the r e l a t i o n s  b e tw e e n  th e  B r i t i s h  G overnm en t and th e  tw o  B oe r Republics, 
i n  the period 1 8 /0 - 1 8 7 6  Use th e  a c c o m p a n y in g  map to a i d  vou in answering the 
qtestion. (Vou do n o t  have t o  hand in th e  m a p . )  (70)
T e r r i t o r y  o f  S A  R epub lic .
Z f-r'E E E ^ f. U n d isp u te d  la n d  o f  W aterbotr.
H i l l  1 T e r r i t o r y  c la im e d  by IVaterboer.
X ta te  A w a rd  L in e  1S7J.
V
CAMPBELL 
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ORANGE
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Napoleon of Africa: 
Say S u t c r a i n :
( 1 5 )
( 1 5 )
( b )  What e f f e c t  d i d  th e  . m . r a l  (7 0 )
and r a i l w a y s  p o l i c i e s  o f  t n t  o
P . T . O . /
QUESTION 8 . (ALTERNATIVE)
"TE3 NAPOLEON OP AFRICA."
" T H E  NAPOLEON OF AFRICA.” IS IT  HIS MOSCOW.
Rmni sff.uf. in ihe Tr.m«” il hitc tail » o>r* Mr. t«il Klunlo
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?ROM:
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QUESTION 12: STATISTICAL TABLES; NO'* 1-4 ' '  ' ' ' '
TABU: 1; ASIAN & COLOURED POPUUTION
Y e a r ; A s i a n s : C o lo u r e d s :
% o f  t o t a l  p o p u l a t i o n ;
A s i a n s : C o lo u r e d s :
1936:
I9 6 0 ;
2 2 0 ,0 0 0
4 7 7 ,0 0 0
7 7 0 ,0 0 0
1 ,5 0 9 ,0 0 0
2.4%
3.0%
7.9%
9.4%
TABLE 2 ;  DISTRIBUTION OF ASIAN’S & COLOUREDS BY PROVINCE
Province: Asians: C o lo u r e d s :
Cape
N a t a l
Transvaal
O . F .S .
1936 1960 1936 I9 6 0
1 1 ,0 0 0
1 8 4 ,0 0 0
2 5 ,0 0 0
29
1 8 ,0 0 0
3 9 5 ,0 0 0
6 4 ,0 0 0
7
6 8 2 .0 0 0
19 .0 0 0
5 1 .0 0 0
18 .0 0 0
1 ,3 3 0 ,0 0 0
4 5 .0 0 0  
1 0 8 ,0 0 0
2 6 .0 0 0
TABLE 3: PERCENTAGE OF ASIANS & COLOUREDS I IV IN S  TN UP-3 AN
Y e a r : A s i a n s : C o lo u r e d s :
1936 66% 54%
I9 6 0 83% 68%
T A » ,F  a - r t r r i iP A T IO N A L DISTRIBUTION OF ASIANS A COLOUREDS OVER 
—---------------------------i T \ E A R S  EXPRESSED AS A PERCENTAGE
C o lo u r e d # :A s i a n s :
O c c u p a t io n :
2 1 . 6 234.3%27.3%I. Agriculture, Forestry A Fishing
t. Mir.*ng 
1. Industry 
». Conxncrce A Finance 
>. Transport A Communication 
>. Services
25.3%16.1%28.0%15.2%
2 5 . 8 :
2 5 . 6 :31.8%1 7 . 6 :19.7%
16.4%2 1 .6 :
+ 100%
TOTAL
[ a t  i s r  i c s  t a k e n  f  rom ;
Union Statistics f o r  F i f t y  Y e a r s ;  191 0 -1 9 6 0
1-OP QllhSTION 5 ( ALTERNATIVE) /  VIR VRAAG 5 (ALTERNATIEF)
I
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TRANSVAAL EDUCATION DEPARTMENT
ENTRANCE EXAMINATION DECEMBER 1973
ESSAY QUESTIONS
SOUTH AER ICAN HISTORY
IB (a) Determine the signif icance of the stockfarmer in the
his tory  of  South A f r ic a .  (20)
(b) To what extent did the 1820 Br i t ish  Sett le rs  c o n t r i ­
bute towards the economic development of the 
Cape Colony? (20)
2B Discuss the part played by A.H.Potgieter in breaking
the power of the Matabele and the settlement of the 
Voortrekkers in the in te r io r  up to 1845.
3B Discuss the part played by President J . H.Brand
in the diamond f ie ld s  dispute (1868- 1876) .
4B Discuss the Transvaal 's struggle to f ind an o u t le t  to
the sea through St Lucia Bay and Kosi Bay, and (sic)  
how B r i ta in  succeeded ir. preventing th is .
SB (a) Discuss the present-day manner of the e lect ion and
composition of the House of Assembly of the Republic 
of South A fr ica .  (25)
(b) Discuss the various stages through which a B i l l  has
to pass In the House of Assembly. (15)
6B (a) What is B r i ta in 's  s t t i tude  in 1910 about the
transfer  of the Protectorates to the Union Government?
How was this problem solved by the National 
Convent ion?
(b) Discuss the attempts made by General Hertzog and Dr
Ha I an to incorporate the Protectorates in the Union 
in terms of the South African Act, 1924-1954. (28)
7B Discuss Shepstone's Bantu policy of  indirect  contro l ,
and indicate how he governed the Bantu in Natal between
1845 and 1876.
80 and
:< i8
GENERAL HISTORY
Give a concise account of what was achieved
permanently by the French Revolution in Europe
and also indicate how i t  affected South A fr ica .  (40)
i’ tussian power and German unity" .  How and to what 
extent had Bismarck succeeded in reaching this  
goal by 1866? (40)
Write an essay on the co n f l ic t  between factory owner 
and the worker during the Industr ia l  Revolution 
and indicate how i t  eventually culminated in a 
p o l i t i c a l  v ictory for the workers in the passing of  
the Third Reform Act in 1884.
48 (a) Give an account of the circumstances which led to
lord Durham's being sent to Canada. (20)
(b) What was the signi f icance of  the Durham report
for Canada and Br i t ish  colonial  policy? (20)
(40)
58 "The U.S.A. was forced into the F i rs t  World War,
but joined the Second World War of i ts  own free  
w i l l " .  Discuss this statement. (40)
6B Discuss S ta l in 's  economic programme from 1928 to
1953. (40)
7B Show how the system of p o l i t i c a l  a l l iances (18/3-
1907) contributed to the outbreak of the F i rs t  World
War in 1914. ^ 0 )
8B Write an essay on the administrat ive ,  economic, social  
and p o l i t i c a l  problems which the African States 
encountered a f te r  independence. (40 )
SHO'jT _Q' n 1J 0N I  ■ K . D. 1973 (worth one mark each)
S.A. IA No. 1. "Becausii of the revocation of  the ( I )  in 1685,
the Frc. ch Huguenots f led from France".
S.A. 3A No. 2. 11 (2) led a deputation of  woman to ask Henry Cloete
to repeal th annexation of  Natal".
S.A. 5A No. 9 (which item f i t s  the heading which precedes it? )
"The Administrator of a Province is appointed by
(a) Parliament
(b) the State President
(c) the Executive Committee
(d) the Senate"
S.A. 7A No.12 (which item f i t s  the heading which precedes 11?)
"Indians were accepted as a permanent section ot the 
population of South Afr ica  by the government of
(a) Dr Halan
(b) Adv Strydom
(c) Dr Vcrwoerd
(d) Adv Vorster"
Gen. IA No. 1 " In  France the ' t i t h e '  was a hateful tax which had
to be paid to the ( I )
Gen. 3A No.7 "Already in the 19th Century (7) advocated that
women should be given the vote .
6A No. 9 (which I tern does not f i t  heading)
"The Central Powers
(a) Germany
( b )  A u s t r i a
(c) I ta ly
( d )  T u r k e y "
Gen. 7A No.9 (whl tern does not ( I t  heeding)
Gen.
"Membe rs of the Tr ip le  Al l iance 1882
( a )  F r a n c e
( b )  Ge rm any
(c) A u s t r i a
L'-L'-P.'— ^ 7 ?  (S .A. )  Examiner: P. R. Steyn
3B How d id  the Basuto t roub les  in f luence  the r e la t i o n s  between
B r i t a i n  and the Orange Free State between 1854 and 1869?
6B Discuss the compos i t ion ,  powers and func t ions  o f  the
P r o v in c ia l  Government.
7B Why d id  the B r i t i s h  Government in troduce the Treaty State
System 1836-1846? Which t r e a t i e s  were concluded and 
what were the reasons f o r  f a i l u r e ?
T.E.D.  Dec 1972 (Gen) Examiner: P.P.Steyn
3B Discuss the democrat ic reforms in the B r i t i s h  P a r i ia m e r :ary
System between I 858 and 1918.
5B Discuss the f a c to r s  which involved the U.S.A. in the
Second World War.
T.E.D.  (Supplementary) (S. A . )  1973 Examiner: P.R.Steyn
8B Discuss the immigrat ion o f  Indians to Natal and t h e i r  
spread ing over the re s t  o f  South A f r i c a .
T.E.D.  Dec 1971 (S.A. )  Examiner: P.R. Steyn
IB Discuss the se t t lement  o f  the Voort rekkers  in Natal up 
to  December 16th,  18 3 8 .
T .E.D. Dec 1971 (Gen) Examiner: P.R.Steyn
2B Discuss the steps towards the u n i f i c a t i o n  o f  I t a l y  from the
es tab l ishm en t  o f  the Kingdom o f  North I t a l y ,  A p r i l  
Up t comolet ion  o f  the u n i f i c a t i o n  in 187D.
6B De»ci ue Japanese expansion on the Asian Cont inent from
1894 to  1904.
7B ■’ r i e f l y  descr ibe  the German fo re ig n  p o l i c y  under Hi t i e r
rcm 1933 to 1939 and in d ic a te  why the League o f  Na t ion ,  
was powerless to  stop German aggress ion.
T r  H Pr~ K m . rh A f r i c a n  H i s t o r y L  Examine r :__P,R .S tc zn
»  r - 5 . « : % e x t s R  r .
Natal  in 1842.
551
6B
8b
Descr ibe the fo l l o w in g :
(a) The e l e c t i o n  o f  the State Pres ident (10)
(b) The fu n c t io n s  o f  the Sta te  Pres ident  (10)
(c) How a law is made by the Par l iament  o f
the Republ ic o f  South A f r i c a .  (20)
Wt i to .in essay on the o r i g i n  o f  the Coloured people 
and the format ion o f  separate Coloured groups.
- - - — & S  L970 (General H is to ry )  Examiner: P.R.Steyn
IB
2B
86
Discuss the p o l i t  ’ causes o f  the 
French Revo lu t ic
Exp la in  how Bismarck succeeded in e l im in a t i n g  
A u s t r ia n  in f luence  from the German States 
between 1863 and 1866.
Descr ibe  the composi t ion and func t ions  o f  the 
va r iou s  organs o f  the U.N.O.
(40)
(40)
(40)
(40)
(40)
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